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CHAPTER OME ; INTRODUCTION 
CHAP1ER - ONE ; INTRCDUCTION 
1 , 1 . L i n g u i s t i c s and Language Teaching 
Ihe r e l e v a n c e of L i n g u i s t i c s t o t h e d i s c i p l i n e 
of language t e a c h i n g has Already been we l l e s t a b l i s h e d . 
Hie pr imary and most obvious t a s k of l i n g u i s t i c s i n 
language t e a c h i n g i s i n p r o v i d i n g e f f e c t i v e language 
t e a c h i n g m a t e r i a l and s t r a t e g i e s . Secondly , adequate 
d e s c r i p t i o n s of languages t o be t a u g h t a re a c t u a l l y the 
p r e r e q u i s i t e s in language t e a c h i n g p r a c t i c e s and the 
c o n v e n t i o n a l methods, g e n e r a l l y l a c k such d e s c r i p t i o n s 
of l anguage . 
Language t e a c h i n g i s a complex p r o c e s s . I t may 
be s a i d t o ope ra t e on a number of i n t e r l o c k i n g and 
mutua l ly d e f i n i n g pa ramete r s of p e d a g o g i c a l , p s y c h o l o g i c a l 
s o c i o l o g i c a l and l i n g u i s t i c n a t u r e . In the fo l lowing 
diagram, i t i s shov/n t h a t l i n g u i s t i c s i s only one of the 
components of language t e a c h i n g , and y e t , p a r a d o x i c a l l y 
enough, i t can give the t e a c h e r s a l o t of conf idence in 
h a n d l i n g and p r e s e n t i n g the f a c t s of the l anguage . 
L i n g u i s t i c s can h e l p language t e a c h e r s i n r e d u c i n g t h e s e 
open-ended cho ices t o a f i n i t e s e t of I n t e r r e l a t e d 
choice t y p e s . 
- 2 -
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Figure - 1 
Relat ionship between language Iteaching and Other. Fie lds , 
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Language teaching is a multidimensional and 
interdiscipl inary ac t iv i ty . The main dimensions ares 
Organizational (concerned with physical and administrative 
f ac i l i t i e s such as the size of the class# s ta tus of the 
language, educational and l inguis t ic policy of the 
government, privision of f a c i l i t i e s for research 
development, coordination and inforraaticMi about language 
teaching); Technological f a c i l i t i e s for the use of mass 
media (such as vedio, television, language laboratory e t c . , 
the inherent advantages and l imitations of radio, t e l e v i -
sion, filyi e t c . , in language teaching,) ; Psychological 
Motivation aptitude, language behavior, problems of 
interference, language learning b u i l t in language learning 
mechanism, e t c . ) ; Sociological (concerned with a t t i tudes 
of language); Pedagogical (concerned with the principles 
of selecting grading, presenting and tes t ing items), and 
l inguis t ic (concerned with the sc ien t i f ic description of 
the language to be taught and contrastive analysis of the 
patterns of the languages in contact ) . This may be 
represented diagrammatically in the following figure 2: 
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Figure - 2 
Relat ionship between Language Teaching and Other Fields 
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1.2: Scope of the Present Study 
The topic of p resen t inves t iga t ion i s "A C r i t i c a l 
study of Second/Foreign language teaching methods for Hindi 
(with spec ia l reference to Grammar-translation and Audio-
l ingual methods}". I t ' proposes to study and examine the 
various methods of teaching Hindi as a second or foreign 
language, which are cu r r en t ly p rac t i sed , in ce r t a in 
I n s t i t u t i o n s and Schools in Uttar Pradesh and Delhi 
e spec ia l ly Northern India , The present s tudy wi l l focus 
on HLT methods being p rac t i ced in various Schools and 
I n s t i t u t i o n s where Hindi i s taught e i t h e r as a second 
language or as a foreign language. Some Schools are modern 
Schools, where medixxm of i n s t ruc t ion i s Engl ish; some 
Schools have average standard and few are loca l schools , 
where HLT i s done through the medivira of l oca l language. These 
Schools are for both age groups of s t u d e n t s : ch i ldren and 
a d u l t s . Here, the research work a l so considers the various 
HLT I n s t i t u t i o n s ca t e r ing to many purposes, such as teaching 
Hindi to adul t s for adminis t ra t ive purpose* teaching Hindi 
for HLT t eache r - t r a in ing course in d i f f e r e n t schools or 
I n s t i t u t i o n s , I t aims to evaluate and assess the e f fec t iveness 
of these methods in the l i g h t of l i ngu i s t i c - research and 
a lso the research done by psychol ingu is t i cs and in the f i e ld 
of ed\icational l i n g u i s t i c s . 
The l i n g u i s t i c researches , which play important role 
in t h i s f i e ld are such as Sweets ' P r a c t i c a l study of languages 
(1899), Palmer's Oral Methods to language teaching, and 
other work a l so support the main s t r e s s on the spoken form of 
6 -
language. The s t r u c t u r a l approach of Bloomfield, Sapi r and 
Fries are a l so very important t o the teaching of language 
s t r u c t u r e . But some l i n g u i s t s such as Palmer, West, Hall iday 
and others have a l so cont r ibuted in the f i e ld of language 
teaching, Psycholinguistic-cum-language teaching researches , 
eg, Lado's Linguis t ics Accross Culture Applied I j inquis t ics 
by Language Teachers (1957), Valdman's Trends in Language 
Teaching (1966), Chc«nsky's Syntac t ic S t ruc ture (1957), Scherer 
and Wetheimer's Psychol in guis t i c s Experiment At the Univers i ty 
of Colorado (l96l) e t c , are very inpor tan t t o language 
teaching methods. Recent s tud ies in Educational psychology 
have a l so contr ibuted in the f i e ld of language teaching spec ia -
l l y in second or foreign language teaching. One^  of the important 
researches in t h i s area i s of C a r r o l l ' s the Contr ibut ion of 
psychological theory and Educational Research to the Teaching 
of Foreign languages. The presen t research i s a l so in the 
l i g h t of the psychological theory of C a r r o l l , There are many 
important works on language teaching, having overlapping 
features of l i n g u i s t i c psychological , educat ional and soc io -
log ica l aspects , eg . P i t Corder 's The Signif icance of Learner ' s 
Error" (1967), " Error Analysis and I n t e r language " (1981), 
Se l inke r ' s Inter- language" (1972), Krashen's The Monitor Model 
for Second language Acquisi t ion" (1978) and Second language 
Acquisition and Second Language Learning (1981) and Sharma's 
Diagnostic Attainments in Hindi as a Second Language (Psycho-
l i n g u i s t i c Experiments), Vte propose to examine i f any or 
some of the above researches have had some influence on the 
teaching Hindi as a Second or Foreign language in Ind ia . 
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1,3s Second versus Foreign Language 
Itie d i s t i n c t i o n between 'second* and ' foreign 
language ' has a c e r t a in j u s t i f i c a t i o n . The d i s t i n c t i o n 
became popular a f t e r World War I I in i n t e r n a t i o n a l 
organiza t ions , such as UNESCO in order t o meet n a t i o n a l i -
s t i c s u s c e p t i b i l i t i e s in d iscuss ions on language problems. 
Here, i t i s viseful to d iscuss the notions of 
mother tongue, f i r s t language, second IcUiguage and 
foreign language. These terras are employed by var ious 
authors in s l i g h t l y d i f f e r en t ways. ^ --- -
The mother tongue i s the language n a t u r a l l y 
acquired by the ch i ld from the ea r ly family atmosphere 
and environment the ch i ld i s f i r s t exposed t o . The f i r s t 
language can be the mother tongue of the ch i ld but i t 
need not always be so , lUie term ' f i r s t language' i s 
usual ly associated with the nat ive language of a speech-
community, region or a s t a t e , where i t i s used for wider 
communication and may be used in education, mass media 
and adminis t ra t ion , 
Ihe commonest d i s t i n c t i o n i s made between'mother• 
tongue 'or 'nat ive language' on the one hand, and 'second 
language ' or ' foreign language ' on the o the r . At a more 
technica l leve l we a l so find for the f i r s t two the terms 
•primary language ' and 'L * and for the second 'secondary 
language' and '^2'' ^^ ^^^ t abu la te the two se t s of terms 
3 
as follows : 
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• ' • i ' • ' ^ ' 
F i r s t Language Second Language 
Native Language Non-Native Language 
Mother Tongue Foreign Language 
Primary Language Secondary Language 
Consequently i t would be bes t to reserve the term 
•native language' for the language of ea r ly childhood 
acquis i t ic«s and 'primary language ' for the dominant 
language in use« when t h i s d i s t i n c t i o n has t o be made, 
with the terms ' f i r s t language* or 'L^ ' to cover both 
uses allowing the context t o make c l ea r the d i s t i n c t i o n s . 
The concept «^L2' ( 'non-native language, second 
language, foreign language*) implies the p r i o r a v a i l a b i -
l i t y to the indiv idual of an *Lj^', the use of 'Lj ' s e t 
of terms has a dual fvuactions: i t ind ica tes something 
about the acqu i s i t ion of the language and somethdLng about 
the nature of the command. 
The term 'second language ' has two meanings. 
F i r s t , i t r e fe r s to the chronology of language lea rn ing . 
A 'second language ' i s t h a t language, which i s acquired 
(or t o be acquired) l a t e r than the na t ive language. This 
de f in i t i on d e l i b e r a t e l y leaves open how much l a t e r second 
language i s acquired. At b^e extreme the second language 
learning process takes place a t an e a r l y age vrtien the 
nat ive language command i s s t i l l rudimentary. At the other , 
i t may take place in adul t l i f e when the 'L. ' acquis i t ion 
process i s v i r t u a l l y completed or slowed down, or i t may 
- 9 -
take place a t any stage between these two extremes , 
Secondly, the term, 'second language ' i s used t o r e f e r 
to the level of language command in comparison with a 
primary or dominant language. In t h i s second sense 'second 
language' ind ica tes a lower leve l of ac tua l or bel ieved 
prof ic iency. Hence, second means a lso 'weaker* or 
•secondary' . At in many cases the two xises of the terra 
coincide , t h a t i s t o say, prof ic iency in a language acquired 
l a t e r than the 'L. • i s frequently lower than t h a t in the 
•L ' , the term 'second language ' or 'L ,^ ' i s used t o cover 
both meaning. If the lower prof ic iency leve l i s to be 
re fe r red t o s p e c i f i c a l l y , the term 'weaker' or 'secondary' 
can be used for c l a r i f i c a t i o n . 
In the pas t , the terra ' foreign language• was most 
v/idely used in con t r a s t t o 'na t ive language ' . In recen t 
decades the other terra 'second language ' has been 
increas ingly applied for a l l types of non-native language 
l ea rn ing . Mostly the two used synonymously, bu t in c e r t a i n 
cases a conceptual d i s t i n c t i o n , i s expressed in the use 
of 'second' or ' f o r e i g n ' , I^us, the IHSL 'Teaching Hindi 
as second Language ' i s d i s t inguished from IHFL 'Teaching 
Hindi as a Foreign Language', 
In con t r a s t i ng 'second'and ' foreign* language 
there i s a necessary d i s t i n c t i o n . I t i s to be made 
between a non-native language l e a r n t and used within one 
coimtry to which the term 'second language * has been 
applied and a non-native language l e a r n t , and used with 
reference to a speech community out s ide na t iona l or 
- 10 -
t e r r i t o r i a l boundaries to which the term foreign language 
i s cornmonly given, A 'second language • usual ly has o f f i c i a l 
s t a t u s or a recognized function within a country or p a r t 
of the country while foreign language has d i f f e r e n t s t a t u s . 
Hindi i s taught in many schools and i n s t i t u t i o n s 
in India as second and foreign language, apa r t from the 
fact t h a t i t is taught as mother tongue in most of the 
schools in Ind ia , Those Indian s tudents who d o n ' t have 
Hindi as t h e i r mother tongue, eg, those coming from south 
India, learn Hindi as a second language in these I n s t i t u -
t i o n s , The na t iona l Academy of Administrat ion, Mussoorie 
and Central Hindi I n s t i t u t e Agra, teach Hindi as second 
language. S imi lar ly there are many s tudents , who come from 
foreign countr ies to learn Hindi as a foreign language a t 
Central I n s t i t u t e of Hindi, Delhi Centre . Some of these 
I n s t i t u t i o n s are 'Landoxir Language School, Mussoorie and 
in In t e rna t iona l School, Mussoorie, I have included in 
my survey two types of schools and I n s t i t u t i o n s , where 
Hindi i s being taught as a foreign or second language, 
1,4: Role of Mother Tongue in the Teaching of a Second/ 
Foreign Language; 
The mother tongue has important r o l e in teaching 
of a second/foreign language. Mother tongue i s p r imar i ly 
used in concept formation and c rea t ive thinking which are 
important aspect of language teaching . ' , D. P, Pattanayak 
s t r e s s e s the ro le as such: "Mother tongue i s the language 
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with which one i s emotionally i d e n t i f i e d . I t i s the language 
through which one expresses one 's bas ic needs, ideas , 
thoughts, joys, sorrows and a l l other t h i n g s , I h i s 
i s the language which i f one gives up and adopts another 
language, one may become i n t e l l e c t u a l l y a l ive but grow 
emotionally s t e r i l e , " 
1,5: Hypothesis; 
The hypothesis of t h i s work i s t h a t in most of 
the schools or I n s t i t u t i o n s Hindi i s s t i l l being taught 
by t r a d i t i o n a l methods supported by teacher i n t u i t i o n s , 
some of them do possess the modern f a c i l i t i e s , l ike 
language laboratory as well as v i s u a l aids such as closed 
c i r c u i t T.V, Conputers e t c . Some teachers are t r a ined in 
l i n g u i s t i c s a l s o . I t i s a l so an t i c ipa ted t h a t the curriculum 
and the t e x t books are developed a t l e a s t in some i n s t i t u t e s 
with an eye on research in l i n g u i s t i c s as well as r e l a t ed 
f i e l d s . This may be confiried only t o a few f inanc i a l l y 
very r ich and modern school^. The va s t majority of the 
schools e i t h e r have had no opportunity t o exp lo i t , the 
modern l i n g u i s t i c s , cont r ibu t ion t o language teaching or 
have no des i re or motivaticai to adopt the modern methods 
of language teaching. In t h a t case a suggestion v/ould not 
be out of place t h a t not only there should bei 
1, Teacher 's t r a i n i n g shoxild include modern l i n g u i s t i c 
cont r ibu t ion t o language teach ing , 
2, Upgrading and r ecas t i ng of s y l l a b i i and textbook 
in the l i g h t of modern language teaching 
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and t e s t i n g as being done in Centra l I n s t i t u t e of 
Hindi, Agra. 
3 . A na t iona l po l icy in language teaching s p e c i a l l y 
as a second or foreign language which may ensure 
a uniform standard of language teaching through-
out a defined area in Ind ia . 
1.6i Methodology and Models; 
1,6.li Introduction; 
I have adopted the usual survey and ques t ionnai re 
method in order t o know the exact s i t u a t i o n regarding 
language teaching p reva i l i ng in these a rea . The ques t ionn-
a i re was prepared t o e l i c i t information from language 
teachers in respec t of t h e i r methods of teaching, t h e i r 
classroom s t r a t e g i e s and the c u r r i c u l a and t e x t books. 
In most of the cases , I persona l ly contacted the teachers 
in order t o get the qxoesticmnaire f i l l e d and a l so to 
obseirve the classroom teaching d i r e c t l y , (A san^jle of the 
quest ionnaire i s appended a t the end of t h i s work.) 
I have followed some of the models, t h a t have been 
undertaken in foreign covuitries, Hhese works are mostly 
incorporated in the concerned books, 
1 .6 ,2: The Types of Target Group; 
I t i s very important t o know about the t a r g e t 
group, whether the t a r g e t of second/foreign language 
teaching i s adul t or ch i ld ren . The second po in t i s t h a t 
what type of t a r g e t language, they want to l ea rn . E i the r 
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t a r g e t language be a foreign tongxje or other tongue. The 
t a r g e t language can be broadly out l ined on the b a s i s of 
4 
s i m i l a r i t i e s between the language. The following diagram 
presents the d i f f e r en t types of t a r g e t language. 
Target Language 
Mother Tongxie Other Tongue 
Alien Tongvie Non-Alien 
Tongue 
Cognate Non-Cognate 
Language Language 
Fig, 3 : C la s s i f i ca t i on Target Language 
1 .6 ,3 : The Type of Snvironment: 
From the poin t of view of learn ing and teaching 
languages, we have the following two environments. 
The f i r s t i s a 'second' language environment 
where the foreign language i s used as a medium of 
i n s t ruc t ion in schools or as a l ingua-franca, between 
speakers of widely diverse languages. The second po in t i s 
t h a t a 'foreign* (language) environment where the foreign 
language i s taught as a school subjec t or on an adu l t 
level so le ly for the purpose of giving the lea rner a 
foreign language competence so t h a t he may read l i t e r a t u r e 
or technica l works and use the language for communication. 
I t assumes tha t the learner to read and write his own 
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these s k i l l s in the new language. 
Technically these two environments may be d i f f e r e n t 
but from the pedagogical point of view they do not make 
any s i g n i f i c a n t d i f f e rence . 
A 'second* language which i s being xised within 
the country, i s usual ly l e a r n t with much more environmental 
support than a foreign language whose speech commvinity 
l ives thousands of miles away, A foreign language usual ly 
requires more formal i n s t ruc t i ons and other measures 
compensating for the lack of environmental suppor t . By 
con t r a s t , a second language, i s often l e a r n t informally 
( 'picked up ' ) because of i t s wide spread use within the 
environment. 
Iliese d i s t i n c t i o n can be tabu la ted as follow s 
Presence of speci f ied 
l i n g u i s t i c and 
c u l t u r a l reference 
group 
use of L 
within tne 
country 
Second Language 
Learning 
Absence of a specif ied 
l i n g u i s t i c or 
c u l t u r a l reference 
group 
I n t e r n a t i o n a l 
Language - l e arning 
use of Lj 
outs ide the 
Foreign 
Language 
Learning 
In t e rna t i ona l 
Language-
Learning 
Fig, 4 : The Four Language S i tua t ions 
Itie language taught in i t s na tu ra l environment 
to the nat ive speakers of the language i s indeed a f i r s t 
language teaching and learning s i t u a t i o n . When the same 
language i s taught t o the non-native lea rners of the 
language, i t i s charac ter ized as second language teaching 
and learning s i t u a t i o n . In the second language teaching 
- 15 -
s i tuat ion, the language learning does not actually remain 
confined to the classroom only, there is a continuous 
reinforcement from the environment outside the classroom. 
The second language learners learn the language faster 
when taught in i t s natural environment, 
1.6.4: Objectives of Teaching; 
Cbjectives of teaching Hindi, in the schools; 
1. Student acg\ilres communication sk i l l s (in speech 
and writ ing). 
2. The student develops the ab i l i ty to read Hindi 
with ease and comprehension. 
I^e student 
(i) grasps the meanings of words, phrases and 
sentences from the context. 
( i i ) follows the sequence of ideas, facts , e t c . 
( i i i ) locates significant d e t a i l s . 
(iv) acquires a reasonable speed in reading s i l en t ly 
with comprehension. 
(v) interprets ideas, events, actions, e t c . , and 
ident i t ies relat ionships between ideas, events, 
facts , 
(vi) acquires the ab i l i ty to use a suitable 
dictionary, 
(vii) draws inferences based on his experience and 
ab i l i t y . 
(vi i i ) comprehends materials fa l l ing outside the 
prescribed t ex t . 
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3, The ability to understand Hindi spoken at normal 
conversational speed. The student 
(i) understands the meaning of words, phrases and 
sentences in connected speech introduced at 
the secondary stage, 
(ii) understands questions, comments, descriptions 
and follows directions given orally, 
(iii) follows the sequence of ideas expressed or 
events narrated, grasps the substance and 
central idea of what is spoken, 
4, The ability to write Hindi correctly. 
The student 
(i) acquires correct writing habits , writes legibly 
and neatly using correct pxinctuaticxi marks, 
( i i) spells words correct ly , 
( i i i ) uses appropriate vocabulary and structxiral 
items as specified in the syllabus, 
(iv) expresses himself c lear ly and presents ideas 
and experiences coherently. 
(v) organizes ideas into paragraphs. 
(vi) displays imagination in writing semicontrolled 
compositions l ike s tor ies ,events , processes 
(eg. making tea, playing cricket e t c . ) 
5, The ab i l i ty to speak Hindi i n t e l l i g ib ly . 
The student 
(i) speaks Hindi in t e l l ig ib ly using correct standard 
form of Hindi, i . e . speech sounds, word s t ress , 
sentence s t ress and intonation pa t te rns . 
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( i i ) uses appropriate vocabulary and structxires t o 
convey meaning while making statements/ 
making ques t ions , giving in s t ruc t ions e t c , 
( i i i ) puts ideas in a proper sequence. 
(iv) evokes required responses in his l i s t e n e r s . 
6. The a b i l i t y to enjoy simple poems. 
The s tudent 
(i) reads poems with proper rhythm and intonation, 
(ii) grasps the theme of the poem, 
(iii) memorizes lines that interest him. 
7. students learns correct use of the sentence at 
the following levels 
(i) Clause 
( i i ) Reported speech 
8. Student learns roughly about 1,000 new words, 
600 for act ive use and 400 for recogni t ion . 
The 'second language' i s a lso taught for some 
jv)oecific purposes . We would l ike t o enumerate here some 
important purposes in the following 
1. To communicate with people who speak the 
language (eg. t o x i r i s t / t r a v e l l e r s , ) 
2 . To express well vrfienever needed. 
3. To understand and study the culture of the people, 
4. To serve as Government Servent/lnterpretor. 
5. To serve the people in the capaci ty of an 
adminis t ra tor with a spec i f i c job to do. 
Foreign language i s often undertaken with a v a r i e t y 
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Of d i f f e r en t purposes in mind, for examples 
1, To t r a v e l abroad. 
2, To cornrn;anicate with nat ive speaker, 
3, To read a foreign l i t e r a t u r e . 
4, Reading of a foreign, s c i e n t i f i c and t echn ica l 
books/works. 
1 .6 ,5: Forms and Modes of Teaching H S V H F L (Hindi as 
Second Language/Hindi as Foreigpi Language). 
If we examine c lose ly the forms and modes of 
teaching HSI/HFL in India and abroad, we can d iscern 
ce r t a in features t h a t mark the course, content , method 
and agencies involves in t h i s a c t i v i t y . 
( i) Regular versus Pa r t - t ime ; 
Regular courses have ful l t ime s tuden t s , e i t h e r 
exclus ively studying Hindi (as foreign s tudents) in 
Central I n s t i t u t e of Hindi (CIH) and Landour Language 
School, Mussoorie (LLSM), or studying Hindi as one of the 
subjec ts (as in some Hindi c l a s ses of voluntary Hindi 
Organizations) or in service in the par t - t ime coxirses 
(as Ministry of Home Affairs (MHA) Hindi c l a s ses for 
Governmental O f f i c i a l s ) , 
(2) Profess ional versus Sub-departmental! 
Professional bodies have exclusive profess iona l 
obl iga t ion towards the teaching and development of HSL, 
l i ke CIH, Central Hindi Di rec tora te (CHD). Other have 
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only secondary or s tab-departmental obl iga t ion towards 
the teaching of HSL, M A^, eg . Nat ional Academy of 
Administration of Off ic ia l Language Department. 
(3) Intensive versus Full Term; 
A3 aga ins t f u l l term courses . Intensive Courses 
of HSL are condensed and purpose-orlented« l ike the three 
month Intensive Hindi Coixrse condvcted by CIH or 
Department of Off ic ia l Language for Centra l Governmental 
O f f i c i a l s . 
(4) Language versus Language Teacher 's Training Courses; 
Language courses are addressed t o ac tua l language 
use r s , whereas language teachers t r a i n i n g courses are 
addressed t o teachers and educators who are required to 
teach language subsequently t o r e a l language consumers 
or users , l ike the Hindi Teachers' Training Courses of 
CIH. 
(5) Formal versus Non-Formal Coxurses; 
Non-Formal coiurses include d i s tance educat ion, 
media courses e t c , l i ke the Hindi Correspondence Courses 
of CHD and Hindi Teacher 's Training Courses through 
correspondence cum-contact, conducted by CIH. 
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(6) Second versus Foreign Language Teaching; 
Courses in Hindi as a second language are addressed 
t o Indians whose mother tongue i s no t Hindi and i s taught 
by Hindi organizations* CHD, CIH, and many schools in 
non-Hindi speaking a r eas . Idea l ly , speakers of each 
language, or a t l e a s t each language group should have 
separate couirse mater ia l for Hindi, bu t euch courses are 
ye t to be developed. 
Foreign languages courses of Hindi condvicted for 
foreigners in India may d i f f e r in content and method from 
those conducted in foreign count r ies in an a l i en envi ron-
ment. Hindi i s taught as a foreign language by CIH and some 
other u n i v e r s i t i e s in India and abroad. Again, Indian 
immigrants abroad, as in F i j i , Mauritxas, Surinam, Trinidad 
e t c . would requi re a d i f f e r en t type of course mate r i a l for 
l ea rn ing Hindi as a cvOLtural language. Hindi c l a s s e s in 
these countr ies are conducted by loca l voluntary 
organizat ions on par t - t ime bas i s and, in some cases , by 
loca l schools, with a course mater ia l and methodology 
reminiscent of grammar t r a n s l a t i o n e r a . 
(7) General Languags versus Language for Special Purpose (LSP) s 
As aga ins t the purely formal langxiage course , 
teaching of r e g i s t r a l va r i e ty of Hindi i s a l s o included 
in some teaching programmes, l i k e o f f i c i a l s , comnercial 
e t c , which ca t e r to the functional needs of various 
professions and domains. Though CIH, CHD (CC) and Hindi 
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Teaching scheme in the department of o f f i c i a l language/ 
Ministry of Home Affairs are admin is t ra t ing sxich courses , 
ye t fu l l - f ledged need or iented LSP courses in Hindi are 
ye t t o be developed. 
(8) Teaching versus Examination Orientedt 
Almost a l l courses condvicted by Hindi Organizations 
are examination or ien ted , as the re i s no b inding on the 
s tudents t o a t tend t h e i r regular c l a s se s for being e l i g i b l e 
t o appear in t h e i r examinations. Other I n s t i t u t i o n s 
bodies which are teaching or ien ted would examine only 
such regular s tvdents as f u l f i l a minimum attendance 
condi t ion . 
(9) Conventional versus Technology Based3 
Most of the teaching programmes of HSL are 
conventional , some are based on modern techniques of 
foreign language teaching, aided by audiol ingual f a c i l i t i e s , 
Some profess iona l I n s t i t u t e s have developed, or are deve-
loping technology or computer based Hindi courses , l i k e 
CIH and DBHPS (Dakshin Bhar t i Hindi Prachar Sabha). 
1.6,6s Teaching Agencies; 
Teaching of HSI/HFL i s p resen t ly undertaken by 
various agancies which can be categor ized as under; 
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1, Autonomoxis Bodies s 
(a) Central I n s t i t u t e of Hindi (Language course. 
Teacher 's Training course, LSP Course, Fie ld 
research and development of m a t e r i a l ) , 
(b) NCERT ( p a r t i a l ob l iga t ion ti> HSL, School leve l 
mater ia l product ion) , 
2, Government Bodies; 
(a) Centra l Hindi Di rec tora te ( p a r t i a l obl iga t ion 
t o teaching correspondence courses in Hind i ) . 
(b) Hindi Teaching Scheme of Ministry of Home 
Affairs (formal and r e g i s t r a l v a r i e t y ) . 
(c) Training Organizations l ike LBS, National 
Academy of Administration, Mussoorle, ( p a r t i a l 
ob l iga t ion) S.P. National Police Academy e t c . 
3, U n i v e r s i t i e s ; 
(a) Indian Univers i t i es (Delhi Univers i ty , 
Banaras Hindu Uhiversl ty e t c . ) 
(b) Foreign Univers i t ies (over 100 u n i v e r s i t i e s ) , 
4, Vol\3ntary Hindi Organizations a 
(part time classes, conducting examination) as 
by DBHPS Madras, and its branches. 
5, Schools: 
(HSL in non-Hindi a reas , r egu la r or op t iona l , 
depending on leve l s of primary^ secondary, or 
s t a t e education pol icy , conventional teaching 
mater ia l and HFL in Landour Language School e t c ) 
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6. P r i v a t e O r g a n i z a t i o n s ^ 
( l i ke c l a s s e s i n Max Mul ler Bhavan, New D e l h i . ) 
Indian I n s t i t u t e of American s t u d i e s . New D e l h i 
and Banaras e t c . 
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CHAPTER - TWO : A SHORT HISTORY OF LANGUAGE TEACHING. 
Z.iA): LANGUAGE 1 E A : : H I N G HISTORY IN EUROPE. 
2 (A) . I s l l ie C l a s s i c a l Language H e r i t a q e g 
T e a c h i n g of mo the r t o n g u e and f o r e i g n l a n g u a g e 
h a s a v e r y l o n g h i s t o r y e s p e c i a l l y i n G r e e c e , Rome and 
o t h e r E u r o p e a n c o u n t r i e s . The Greeks were I n d i r e c t l y 
i n t e r e s t e d i n f o r e i g n l a n g u a g e t e a c h i n g and i t s p r o b l e m s . 
They were , h o w e v e r , c o n c e r n e d w i t h t h e i r own l a n g u a g e . 
Romans were t h e f i r s t who d e v i s e d and i n t r o d u c e d f o r e i g n 
l a n g u a g e t e a c h i n g methods a s s u c h . I n E u r o p e , Greek and 
L a t i n were t a u g h t a s c l a s s i c a l . l a n g u a g e s and a t t e m p t s 
were made t o improve t h e t e a c h i n g of L a t i n by d o i n g away 
w i t h t h e grammar e g . L u t h e r and h i s c o n t e m p r o r y M e l a n c h i -
t h o n d i d n o t a d h e r e t o t h e f o r m a l grammar . 
Towards t h e end of s e v e n t e e n t h c e n t u r y much work 
was b e i n g done i n F r a n c e . G i l e s , Duwes and John P a l s g r a v e 
w r o t e p o p u l a r p e d a g o g i c a l grammars o f F r e n c h , 
2 
L a t e r , M i c h e l de M o n t a i g n e , who i s famous a s an 
e s s a y i s t and was w i d e l y r e a d s c h o l a r i n L a t i n , h i g h l i g h t e d 
t h e f a c t t h a t methods of l a n g u a g e t e a c h i n g were t o o much 
b u r d e n e d w i t h grammar. He e m p h a s i s e d t h a t p r a c t i c e i s more 
fx indamenta l . He was i n f a v o u r o f c r e a t i n g t h e f o r e i g n 
l a n g u a g e a t m o s p h e r e a t home and i n s c h o o l . I n one of h i s 
e s s a y s , e n t i t l e d . E s s a y on t h e E d u c a t i o n of C h i l d r e n ( 1 5 8 0 ) , 
he s u g g e s t s t h a t s e c o n d l a n g u a g e t e a c h i n g s h o u l d s t a r t a s 
e a r l y a s p o s s i b l e . 
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2 ( A ) . 2 : Grammar Translat ion >tethod (1580-1881) 
Jan Amos Comenius (1592-1670), the famoios Czech 
scholar , discouraged cramming of r u l e s in language teaching 
and ins tead devised imi ta t ion , repe t i t ica i and p r ac t i c e 
of language in reading and speaking^ In h i s vrorks 'Janua 
Linguarum Reserata* (the gate of language unlocked) and 
•Didactica Manga', he recommends the use of l imi ted 
vocabulary in sentences and to p rac t i ce the same, Ccanenius, 
who had a modern outlook, attempted t o give a complete 
curriculum for language teaching, Thouc^ he discouraged 
the teaching of grammatical r u l e s , he s t i l l belierved t h a t 
ru le a s s i s t s and s t rengthen the knowledge der ived from 
p r a c t i c e . Ih i s i s qu i t e in keeping with the modern theory 
of cognitive-code l ea rn ing . Thus, he discovered a system 
of education which according to him" (to) seek and find a 
method of i n s t r u c t i o n by which teachers may teach l e s s , 
but learners may learn more; by which schools may be the 
scene of less noise , aversion and use less labour, but more 
of l e i s u r e , enjoyment and so l id progress / and through 
which the Chr i s t i an community may have less dar]cness, 
pe rp lex i ty and d issens ion , but on the other hand more l i g h t , 
3 
o rde r l ines s , peace and r e s t , " 
Comenius a l so wrote more elementary books i , e . 
4 
Vestibulura 'Linguarvim Methodus Novissiraa' (Newest method 
Orb i s 
of Languages (1648),/Sensualium Pictvis ' (1658) which have 
great importance. In fact the l a s t work was the f i r s t work 
of i t s kind which recommended the teaching of language 
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through p i c t u r e s . In t h i s textbook the v/riter has 
i l l u s t r a t e d t h a t the teacher should begin by t a l k i n g 
about the p i c tu re s or objects / and i f possible* may br ing 
the r e a l objects i n to the classroom. The ch i ld ren should 
t a l k about t h e i r ideas and fee l ings , and th ink about the 
objects in the p i c t u r e s . 
Comenius supports the view t h a t p rac t i ce i s the 
bas ic th ing and grammatical ru les are of secondary 
importance. Indeed Comenius wrote:" All languages are 
5 
e a s i e r to learn by p rac t i ce than from r u l e s . " But, he 
a l so considers the ro le of grammatical ru l e s t o a l imi ted 
e x t e n t . Comenius is one of the e a r l i e s t scholars v^o made 
pioneering con t r ibu t ions t o the methods of language teaching. 
In 1783/ Johann Valentin Me(dinger published his 
Pra t i sche Franzosische Grammatik. He was proponent of the 
sentence based approach to language teaching popular ly 
known as the grammar-translation method. He a l so proposed 
other courses for the teaching of French and German as a 
foreign language t h r o u ^ the app l ica t ion of r u l e s . 
At the begining of the n ine teenth century* there 
was a great change in the f i e l d of language teaching , 
James Hamilton (1764-1829) revives the old technique of 
i n t e r l i n e a r (word for word) t r a n s l a t i o n of the t ex t / which 
was also used in an approach commonly re fe r red t o as the 
Toussaint-Iangenscheidt Method. This method a l so Included 
a system of phonetic t r a n s c r i p t i o n for the teaching of 
pronunciat ion. 
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Hamilton/ Jaco to t and Toussaint Langenscheldt 
were much In t e re s t ed in inductive grammar through the 
study of t e x t s in the second language. Seidenst^ilker vnrote 
a textbook in 1811 which i s based on simple sentences 
containing most of the grammatical fea tures of the language 
and 
Franz Johann Ahi^H, G, Ollendorff were the leading 
p e r s o n a l i t i e s in the mid nineteenth century and proposed 
the grammar-translation method for adu l t language teaching 
Franz Johann Ahn and. Ol lendorf f ' s approach was highly 
p r a c t i c a l . They included ru les in t h e i r courses Pranz 
Johann Ahn^ (1796-1865) published h i s f i r s t textbook for 
Dutch^Neue hol landische Sprachlehire (1829), "This book was 
followed by a s e r i e s of readers and conversat ion books 
for other languages. In 1834, he published a French course 
namely A New, P rac t i c a l and Easy Method (to teach French 
t o German speakers) ' , Ahn's method i s more p r a c t i c a l and 
simple, h i s grammar requi res only a minimvsn knowledge of 
grammatical terminology, eg, s ingu la r , p l u r a l , masculine, 
faminine d i s t i n c t i o n e t c . The l imi ted vocabulary i s useful 
and the p rac t i ce sentences are shor t and easy to t r a n s l a t e . 
His method i s r e l a t i v e l y free of grammatical jargon, 
though they follow the typ ica l grammar-translat ion pa t t e rn 
of grammatical ru les acccmpained by p rac t i ce sen tences . 
Ahn's textbook follows a method t h a t i s f u l l of i n t u i t i v e 
fee l ing, s imp l i c i t y and gradation of m a t e r i a l s . 
H. G. Ollendorff^ (1803-1865) pviblished h i s book 
which introduced a new method e n t i t l d A New Method of 
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Learning t o read/ Write and Speak a language In Six Months 
(1838), for the teaching of German to French and English 
speakers . Later on he brought out covirses adapted t o teach 
French (l843)/ I t a l i a n (1846), English (1848) and other 
language a l s o . Ol lendorf f ' s courses have two o r i g i n a l 
features of i n t e r e s t . The f i r s t i s a curious and r a t h e r 
obscure theory of i n t e r ac t i on on which he based a l l h i s 
e x e r c i s e s . Ih i s i n t e r ac t i on theory cons i s t s exe rc i ses of 
quest ions and answers in the mother tongue t o be t r a n s l a t e d 
in to the foreign language. The second one i s the more 
s u b s t a n t i a l In his system of l i n g u i s t i c grading. In the f i r s t , 
i n t e r a c t i o n theory, i t i s obvious t h a t i t i s impossible 
to open the book without being s t ruck by i t , Ollendorff 
says, "My system of^c^ir ing a l i v i n g language i s fotinded 
on the p r i n c i p l e , t h a t each qviestion conta ins near ly the 
answer which one ought or which one wishes t o make. Itie 
s l i g h t difference between the quest ion and the answer i s 
always explained before the ques t ion . So t h a t the l ea rne r 
does not find i t l e a s t d i f f i c u l t , e i t h e r t o answer i t , o r 
to make s imi l a r quest ions for himself. Again the quest ion 
being the same as the answer, as soon as the teacher 
pronounces i t , i t s t r i k e s the pup i l s e a r , and i s t he re fo re , 
e a s i l y , reproduced by h is speaking organs ." 
Karl Ju l ius (1819-1881) was one of the most 
eminent scholars in nineteenth centviry. He wrote a t e x t -
book Gymnasien. His method was grammar-translation or 
t r a d i t i o n a l method. He adapted Seidens tucker ' s French t e x t -
book for use in schools and thus graramar-transl<ition 
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method of teaching modern langxiage in schools . He produced 
a lengthy s e r i e s of textbooks for the teaching in schools 
and as the doyen of the grammar-translation method, h i s 
work was prescr ibed for the French syl labus of the German 
•Gymnasian' (grammar school) from about 1850 onwards. 
Plbetz l a id emphasis on the p r ac t i c e of verb 
paradigms. In Elementary Grammar (1848). Pl'detz had divided 
h i s method in to two pa r t s s f i r s t i s the ru le s of grammar 
and paradigms and second i s sen tences . These two p a r t s 
are used for t r a n s l a t i o n in to and out of the second language 
Ploetz technique was a matter of using the f i r s t language 
t o acquire the second/foreign language. 
The more advanced e d i t i o n of h i s previous book was 
Schxilqrammatik der franzbsischen Spracfate (1849). I t i s 
very systematic grammar. The object ive of t h i s book was 
thorough cont ro l of the language without one sided a t t e n t i o n 
to theory ( i . e . grammatical theory) leading to f luent 
comprehension of French, ( i . e . the foreign language) 
wr i t ings as wel l as to the independent use of the language 
in speech and w r i t i n g " . He a l so wrote the •archetypal* 
grammar-translation course Elementarbuch !; der franzosische 
Sprache in 1853, and was a l so well known for h i s vocabulary 
booky. 
In l a t e r 19th century a movement was s t a r t e d which 
v;as poineered by Claude Victor Andre Marcel (1793-1876) 
Marcel gives p r i o r i t y t o reading s k i l l s in foreign language 
teaching . His p r inc ipa l work was a massive two volxirae 
- 30 -
Study of the languages. In 1853 he published h i s major 
work,''Language as a means o£ Mental Cultxore and I n t e r n a t i o n a l 
Communication (writ ten in E n g l i s h ) . His ana lys i s i s based 
on language l ea rn ing process and order ing . I t has a l l the 
four s k i l l s (reading/ wr i t ing , l i s t e n i n g and speaking) . 
In l a t e 1860, Got t l ieb Heness had ca r r i ed out a 
successful experiment in the ' n a t u r a l method* teaching of 
German t o a group of chi ldren s t a f f members a t Yale. 
Heness needed a na t ive Frenchman to jo in him in s e t t i n g 
up a langxiage school to e x p l o i t the new approach, though 
Heness s t a r t e d the new system, i t was Sauveur who made 
i t well known through h i s work and h is wr i t i ng . In p a r t i c u l a r 
h is Introduct ion t o the Teaching of Living Language without 
Grammar or Dict ionary published in 1874. 
2 ( A ) . 3 s Direct Method (1881 t o World War 1)i 
In 1878, Maximilian Delphinius B e r l i t z opened a 
school in Providence, Rhode Is land, U.S.A. His f i r s t 
en^loyee Nicholar Joly, introduced him to a monolingual 
method of teaching language, Ihe d i r e c t method had been 
discovered. He systemetized the bas i c language teaching 
mater ia l s and organized on the l ines of d i r e c t method. He 
developed an extensive s e r i e s of textbooks from 1882 on-
wards. Hhe e a r l i e r B e r l i t z English courses were in two 
p a r t s , each subdivided in to tv;o s e c t i o n s . Ihe f i r s t 
sec t ion of f i r s t p a r t began the objects in the classroom 
followed by the most common adject ives (eg. b ig , small e t c . ) . 
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vocabulary items (parts of body e t c . ) , l ex ica l verbs 
appeared from lesson f i f t h . The second sec t ion of p a r t 
f i r s t introduced simple t ex t s which were contintjed in 
p a r t second. The B e r l i t z method was sinple^ sys temat ica l ly 
ordered and r e p l i c a b l e . 
B e r l i t z t r ave l l ed cons tan t ly founding language 
schools in many covmtries . He es tab l i shed h i s f i r s t school 
in U.S.A. in 1878, By 1900 there were about seventy schools 
in operation in the U.S.A., France, England and Germany, 
VJilhelra Victor (1850-1918) was a German scholar 
in English s t u d i e s . He s t a r t e d h i s career as a teacher of 
English in Realschu-len, and then spent t w c y e a r s (1872-74) 
teaching German in English schools , Dxiring t h i s per iod he 
f e l t t h a t t r a d i t i o n a l nethod of language teaching were not 
only inef fec t ive but over loaded. The pamphlet e n t i t l e d 
'Der Sprachunter r icht muss Umkehjcen'.Ein Bei t rag zur 
ij berbiirdungsfrage (Langxiage teaching must s t a r t a f r e s h l . . j 
a complete r eo r i en t a t i on of second language. I n s t ruc t i on 
in order to deal with the academic over loading in h i?^ 
school . This pamphlet was wri t ten under the 'pseudonym 
Quousque tandem ? ' i s widely regarded as the xreal impetus 
towards the reform movement in Germany (1882). In the same 
year Vietor analysed and v i o l e n t l y c r i t i c i z e d the grammar 
t r a n s l a t i o n methods of the Plbetz* school . He proposed 
d i r e c t method, v i e t o r vised, the spoken language as a s t a r t i n g 
po in t , he and h i s associa t^ e labora ted t h a t words were t o 
be used in sentences and not in i s o l a t i a i , sentences were 
not t o be disconnected, they were t o be used in contexts 
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along with other sen tences . New e s s e n t i a l matter was to be 
taught through gestures and p i c u t r e s and through the use 
of words already known, Reading was t o be introduced 
l a t e r and only through graded reading mater ia l leading t o 
a knowledge of the foreign country and i t s c u l t u r e . Any 
knowledge of grammar was to be acquired induc t ive ly 
t h r o u ^ the study of t e x t s . V i c t o r ' s theory i s baaed on 
s c i e n t i f i c backgroxond and phonetics which a l so includes 
the s c i e n t i f i c and coheirent grammar in the language teaching 
curricxilum. His academic works include *Eleroentre der 
Phonetik* (1884), enlarged and revised in 1893, which with 
Sweet 's Handbook was one of the foxinding c l a s s i c s of s c i en -
t i f i c phone t ics . He always re ta ined h i s concern for language 
teaching methodology and held a s e r i e s of summer schools 
in Marburg, a t the turn of the century . His l ec tu re 'Die 
tethodik des neus-prachl i -chen Unte r r i ch t s , ' (Modern 
language teaching methodology.) (1902) was a l so very 
s i g n i f i c a n t in t h i s connection. I t was e s s e n t i a l t h a t the 
pronvmciation of l ea rners should be co r r ec t before moving 
on to t e x t s , and these t ex t s should be pr in ted in a 
s c i e n t i f i c a l l y accxirate in tona t ion , 
Paul Passy (1859-1940) was educated a t home and 
learned t o speak French, English, German and I t a l i a n , in 
h is ea r ly age. Later he attended the 'Ecole des Hantes 
E tudes ' in Pa r i s , where he s tudied Sanskr i t and Gothic. 
At the age of n ineteen, he became an English teacher in 
m i l i t a r y s e r v i c e s . He deviced a very useful phonetic 
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alphabet for classroom purpose. He was a l so a very 
conunitted member of the Reform Movement, A groiQ) was 
conprised Of nine Frenchmen, in addi t ion t o himself and 
group was 
h is brother Jean and a Belgain. This! founded in 1886 an 
associa t ion/ ca l l ed F.honetic Teachers ' Association, 
forerunner of the In t e rna t iona l Phonetic Association (1879), 
Rapidly the associa t ion was joined by Jespersen, Vie to r . 
Sweet e t c , Hhe f i r s t iss\ie of t h e i r journa l , "Ulne Phonetic 
Teacher* appeared in May and continued t o appear under 
t h a t t i t l e for three years when i t was renamed 'Le Maltre 
Phonetique ' (1889), Itie s ix IPA a r t i c l e s were a b r i e f 
dec la ra t ion of p r i n c i p l e s of second language teaching, 
12 are as follows : 
1. Foreign language study should begin with the spoken 
language of everyday l i f e , and not with the r e l a t i v e l y 
archaic language l i t e r a t u r e , 
2 , Itie t e a c h e r ' s f i r s t aim should be to thoroughly 
fami l ia r ize h is pupi l s with the sounds of the foreign 
language. Towards t h i s end he should use a phonetic 
t r a n s c r i p t i o n which w i l l be employed exc lus ive ly in the 
ea r ly stages of the course without reference t o conventional 
s p e l l i n g , 
3. The t e a c h e r ' s second aim should be t o introduce 
h is pupi ls t o the roost coimion sentences and idiomatic 
phrases of the foreign language. With t h i s end in view, 
h i s pupi ls should study consecutive t e x t s dia logues , 
de sc r ip t ions , and narrat ives-which should be as easy, 
n a t u r a l , and as i n t e r e s t i n g as p o s s i b l e . 
4, In the ea r ly stages grammar should be taught 
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induct ive ly , complementing and genera l iz ing language 
facts observed during reading, A more systematic study 
of grammar should be postponed to the advanced s tages of 
the course . 
5. As far as poss ib le expressions in the foreign 
language should be r e l a t ed by the teacher d i r e c t l y t o 
ideas and other expressions in the language, and not t o 
the nat ive language. The teacher should takeevery opportunity 
to replace t r a n s l a t i o n by references to r e a l objects or 
p i c tu re s or by explanat ions given in the foreign language. 
6. At a l a t e r stage# v^en wr i t ing i s introduced, such 
wr i t ten work should be arranged in the following sequences 
f i r s t , reproduction of thoroughly f ami l i a r reading t e x t s ; 
second reproduction of na r r a t i ve s o r a l l y presented by the 
teacher ; and th i rd free coirposition, wr i t ten t r a n s l a t i o n 
from and i n t o the foreign language are considered to be 
appropriated only a t the most advanced stagecof the course , 
Passy 's b e s t known work r e l a t e s t o the teaching 
of French, i . e . Le Franigais parle (1885), Les sons du 
Frangais (1887) and Elementarbuch des gesprochene Franz<5 
s ische (1893). Ha was a lso i n t e r e s t e d in applying phonetics 
t o the teaching of reading in the Primary School. (Premier 
l i v r e de l e c t u r e ) . He a l so wrote a study of primary 
methods in American schools for the French Ministry of 
Education, ca l l ed " L' In s t ruc t ion primaire axix E t a t s 
Unis" (1885). His teaching mater ia l included works for 
French as a mother tongue and as a foreign language, as 
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well as for English and German. He i s a l so supposed t o be 
the f i r s t scholar to use the terra diirect method in a 
pvjblished work in a pamphlet ca l l ed "De la . fnethode 
d i r e c t dans 1 'enseignementdes langues v ivantes" in 1899, 
But for him the l a b e l ca r r i ed Reform connotat ions r a t h e r 
than the conversat ional aspect , 
Henry Sweet (1845-1972) was a l so one of the 
founders of the In t e rna t iona l Phonetic Associat ion, He 
was the p res iden t of Phonological Society in 1869 a t 
Oxford, His academic period was very b r i g h t a f t e r 1885. 
He had published h i s two papers on philology before 
completing h i s Universi ty degree. His i n t e r e s t was 
developed in the f i e ld of applied language st\xdles and 
he wrote three very famous and ou t - s tanding works in t h i s 
f i e ld , i , e , A History of English Soxmds (1874)# An Anglo-
Saxon Reader (1876), and A Hand-book of Fhonetlcs (1877). 
Other academically major works include Ihe P r a c t i c a l 
Study of Languages (1899). Dict ionary of National Biography 
(1912-21), A New English Grammar (1692-98), Ihe His tory of 
Languages (1900), The sounds of English (1908), A Primer 
of Spoken English (l890) e t c . 
Sweet's c l a s s i c a l work in the f i e ld of appl ied 
language s tud ies was The P r a c t i c a l Study of Languages 
(1899), His aim was to devise the p r a c t i c a l techniqxies 
of the teaching and learn ing the foreign languages in 
Schools, Besides teaching he was a l so i n t e r e s t e d in 
developing a con^irehensive general view of the v*iole f i e l d . 
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Sweet formulated h is methodology in a graded 
curriculum cons i s t i ng of five s t a g e s : F i r s t one he c a l l s 
the mechnical s tage , during which the l ea rne r s concentrate 
on acquir ing a good pronunciation and may become famil iar 
with phonetic t r a n s c r i p t i o n , 'Sne l ea rn ing per iod of 
pronunciat ion develops on necess i ty and purpose. For 
ins tance , in case of l ea rne r s with low or average i n t e l l i -
gence the f i r s t stage may i n d e f i n i t e l y be prolonged. The 
second stage i s the grammatical s t age , in which the learner 
begins t o work on the t e x t s , gradually bu i ld ing iip h i s 
knowledge of the grammar, and acqui r ing a bas ic vocabulary. 
Itie t h i r d one i s the idiomatic s t age , which deals exclxisi-
vely with the l e a r n e r ' s l e x i c a l development. The for th and 
f i f t h are l i t e r a r y and archaic r e s p e c t i v e l y . This s tage 
may be required exc lus ive ly by those who spec i a l i z e in 
l i t e r a t u r e and phi lo logy, 
2 ( A ) , 4 : Language Teaching Methods During World War I : 
Now, the second phase of language teach ing His tory 
can be ccaisidered towards the end of World War I and the 
interwar years t o 1940, During t h i s per iod, ora l method was 
s t a r t e d by Harold, E. ^almer, the recommendation of reading 
approach by Vtest and in the Coleman repor t , or of the 
compromise method proposed by the Memorandum of the 
Incorporated Associations of Ass is tan t Masters in Secondary 
schools in Great B r i t a i n , And in 1942 Bloorafield proposed 
the s t r u c t u r a l method for language teaching . 
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Before World War I I Harold Palmer (1877-194 9) 
s t a r t e d to teach English as a foreign language a t the 
B e r l i t z school in Verr ie rs in Belgium, where he developed 
h is new ideas for teaching mate r ia l s p e c i a l l y for the 
teaching of vocabulary. In 1907 he Joined the IPA and 
es tab l i shed regular correspondence with Daniel Jones 
a t Universi ty College, London, He gave s e r i e s of l ec tu re s 
on language teaching methodology. His f i r s t three major 
books on language teaching a r e : The S c i e n t i f i c Study and 
Teaching of Language (1917), The Oral Method of Language 
Teaching (1921), and Itie P r inc ip l e s of Language Study 
(1922). In The Pr inc ip les of Language Study, he out l ined 
a model for the psychology of language learning which would 
support the development of p r a c t i c a l classroom a c t i v i t i e s . 
Palmer i s often considered as the fa ther of B r i t i s h applied 
l i n g u i s t i c s . Palmer began h i s work in Japan as Lingioistic 
adviser to the minis t ry of Education and, in 1923, he was 
appointed as the Direc tor of I n s t i t u t e for Research in 
English Teaching. At IRET. Palmer developed the classroom 
exerc i ses for the ora l method with h i s daughter Dorothee 
which was pviblished as English 'Kirough Action (1925), 
Palmer's work in applied English Linguis t ics was as 
important in i t s way as h i s pedagogical i n t e r e s t s . There 
were, in p a r t i c u l a r , three major s tud ies in the f i e ld , 
which have proved of l a s t i n g s i g n i f i c a n c e : English 
Intonat ion, with Systematic Exercises (1942), A Grammar 
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Of English Vjords (1938). 
Besides Palmer, Michel West was one of the most 
i n f l u e n t i a l B r i t i s h wr i t e r on ESL in 1888. He had ccxne t o 
India in 1912, a f t e r leaving a t Chr i s t Church College 
Cxford, and became the p r inc ipa l of the Teachers' Training 
College in Dacca as well as p r i n c i p a l Inspector of Schools 
for Chittagong and Calcut ta and Honorary Reader in 
Education of Dacca u n i v e r s i t y . West published two books 
on Education; Education and Psychology (1914) and 
Language in Education (1929), Vfest developed the f i r s t 
language teaching mater ia l i . e . the 'New Method R e a d e r ' s ' 
from an experimental p r o j e c t . West's r epo r t ca l l ed 
Bil ingualism (with spec ia l reference t o Bengal) published 
by the Indian Bureau of Education in 1926 and a l so provided 
the data for West's D, Phi l awarded by the Univers i ty of 
Oxford in 1927 under the t i t l e 'The pos i t i on of English in 
a National system, of Education for Bengal. During t h i r t i e s 
Istest's ex t raordinary i n t e r e s t in the prodxxjtion of teaching 
mater ia l s made him a well known and most p r o l i f i c author 
in English as a foreign language. Vtest's 'new method' 
scheme based on a s t r i c t cont ro l of vocabulary, was a 
formidable outcome, 
l a s t ' s scheme for a fu l l sca le reading development 
programme i s of p a r t i c u l a r i n t e r e s t as i t envisaged the 
t r a i n i n g of three d i s t i n c t types of reading s t r a t e g i e s : 
1, The f i r s t s tage represen t s the work on Bengali 
was a vocabulary stage in which new words were introduced 
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care fu l ly and d e l i b e r a t e l y upto a maxiraura of about 1,500 
words, the figure he decided on, for the New Method 
Dict ionary which defines the meanings of 24,000 e n t i r e s 
within a vocabulary of 1,490 words, 
2. The second stage i s to concentrate on the develop 
ment of s k i l l s , holding the vocabulary leve l more or l ess 
cons tan t , 
3, At t h i s s tage the s tudent would devote more time 
t o reading and the use of skimming and scanning techniqxjes. 
The reading method of Vfest was l a t e r on swamped 
in the general ora l method t h a t grew up a f t e r the war 
among the methodologies of the f o r t i e s and f i f t i e s . 
At the same time Bloomfield and Sapir a l so wrote 
and pviblished t h e i r major works on language. Both of them 
were never d i r e c t l y involved in language teaching a c t i v i t i e s 
but Bloomfield's work. An Introduct ion t o the study of 
Languages (1914) provided a l ink between the B r i t i s h and 
American Schools of langxiage teach ing . In 1933, both 
Bloomfield and Sapir , ind iv idua l ly wrote a c l a s s i c a l work 
for l i n g u i s t i c s i . e . Language. Bloomfield a l so wrote a 
s ix teen pages pamphlet ca l l ed 'An Outline Guide for the 
P r a c t i c a l Study of Foreign Language*, published in 1942, 
t h i s paper became a t e x t for the Army Specia l ized Training 
Programme (ASTP) . 
During t h i s time the approach t o language teaching 
was changing in a r ad ica l way in U.S.A, The approaches are 
(1) Linguis t ic scholars were given a leading ro le in 
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the so lu t ion of the language teaching problems t h a t had 
t o be faced, spec i a l l y in the learn ing of less commonly 
taught languages, 
(2) The Armed Forces' 'Foreign language t r a i n i n g p rogr -
amme demostrated t h a t language t r a i n i n g does not necessa r i ly 
have t o be done in the conventional school type language 
courses , so much taken for granted during the two previous 
pe r iods . 
(3) They claim to show tha t languages can be taught 
to much la rger populations of ordinary learners» servicemen, 
and much more quickly than had previoxisly been thought 
poss ib le , and 
(4) They demonstrated the poss ib le advantages of 
in tens ive language t r a i n i n g and of an o ra l emphasis. 
2 ( A ) . 5: Language Tte aching During World War I I and Post War 
Decades. 
The American Army, with the help of the Univers i -
t i e s s e t up i t s own schools xander the Army spec i a l i z ed 
Training Programme popula r i ty known as ASTP, I t aimed t o 
t r a i n f luent speakers of a considerable ntimber of languages 
for i t s far flung opera t ions . This method i s a l so known 
as 'Army Method* andi t was a very successful method. Ttiere 
are four main c h a r a c t e r i s t i c s of 'Army Method*. 
(1) Se lec t ion ; The young men were s e l ec t ed on.;the bas i s 
of i n t e l l i g e n c e , apt i tude and wi l l ingness t o p a r t i c i p a t e 
in the programme. Motivation could hardly have been ef fec t ive 
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(2) Time; The nine months of the t r a i n i n g was in r e a l i t y 
a dawn to dusk schedule of in tens ive s tudy. I f equated 
in terms of exposure hours the time was more than equivalent 
t o two years of high school plus four years of c o l l e g e . 
•(3) Teaching Condit ions; In s t ruc t ions were ca r r i ed on in 
small groups by nat ive or near -na t ive i n s t r u c t o r s . Ttie 
e n t i r e programme was under the c lose surve i l l ance of 
spec i a l l y t ra ined l i n g u i s t who made adjustments, in the 
programme as i t went along. Moreover the language was used 
as the means of communication from breakfas t t o bedtime. 
A nat ive informant was usually a t hand t o supply the 
co r r ec t expressions when i t was needed. 
(4) Vtell Defined Object ives; Rapid and pe r fec t conprehension 
of the spoken language p lus the a b i l i t y t o speak with a 
good accent were the chief object ives of the programme. 
Reading and wr i t ing were secondary in importance and the 
l i t e r a r y and c u l t u r a l object ives were l a rge ly replaced by 
an emphasis vtpon contemporary customs and the way of l i f e 
of the people vrfiose language was being s tud ied . 
In t h i s method both the senior i n s t r u c t o r s and the 
informants acted as classroom t eache r s . Itie former in t rodu-
ced the new mater ia l with any necessary explanat ion and 
then l e f t the nat ive speakers to d r i l l the p a t t e r n s by 
a simple method of imi ta t ion and r e p e t i t i o n . This became 
known as the 'mim-raam method* (mimicry and memorization 
method) and i s the obvious forerunner of the audiol ingual 
approach and the ea r ly language labora tory , techniques . 
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In the Mi l i t a ry Language Schools there were few 
modifications i . e . , ins tead of an informant there was 
only the teacher v^o had to be a na t ive speaker of the 
language. Reading, wr i t ing and systematic graninar were 
used t o summarize what had been lea rned . Importance was 
given to memory work and d iscs and film s t r i p s . These a l l 
depend t5>on the d i f f e r e n t types of coxirses. 
Linguis t ics Across Culture (1957) by Robert Lado 
introduces and c l a r i f i e s the bas ic ideas of language 
teaching. The rea l c a t a l y t i c agent behind the Army Method 
was the American Council of learned Soc ie t i e s (ASZIS) . 
Even before the war ACLS had put a number of l i n g u i s t s 
t o work and analysing c e r t a i n negelcted foreign languages 
and developing methods for teaching them with the g r e a t e s t 
e f f i c iency . The army I'fethod have two aspects - f i r s t i s 
the new l i n g u i s t i c analys is and second i s the view of 
grammar as hab i t formation. 
By 1960, t e x t s tapes and other audio- l ingual 
mater ia l s had been developed and were ready t o market on 
large s c a l e . The audio- l ingual method appeared iinder 
various names. In the f i f t i e s i t was most f requent ly 
refer red to as the au ra l -o ra l method. The term ' aud io-
14 l ingua l was proposed by Brooks as a more pronundable 
a l t e r n a t i v e . Brooks a l so , popular ised another terra i . e , 
'New Key' a term derived from a work by Langer, Philosophy 
i s a new key, Car ro l l c a l l s i t ' aud io- l ingua l h a b i t 
t h e o r y ' . 
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Basica l ly the o r ig ins of audio- l ingual method 
are to be found in the Army I^fethod, Main per iod of t h i s 
method l a s t ed from about 1959 to 1966, Prom the beginning 
of t h i s period, but increas ingly so s ince 1964. 
In some p r iva te schools , some in tens ive courses 
were s t a r t e d i . e . two or three c l a s s hours a week and t o 
increase the number of contact hovurs with the language 
by the use of tape recorder t o be imi ta ted in groups or 
indiv idual recording booths of the increas ingly popular 
language l abora to ry , Ihe development of wired recorder 
and then the tape recorder made i t poss ib le to s to re 
spoken language mater ia l e f f e c t i v e l y and t o reproduce 
the voices of na t ive speakers inexpensively and with good 
f i d e l i t y . After t h a t the Army Method has ca l l ed for 
expensive nat ive informants t o work with small groups 
of s t uden t s . Native voices could now be provided on tape 
a t r e l a t i v e l y low c o s t . F i r s t labora tory was developed 
in 1974 a t Louisiana S ta te Univers i ty , By 1957, 240 
I n s t i t u t i o n s of higher learn ing had some s o r t of language 
labora to ry . 
On the bas i s of National Defence Educational Act 
(NDEA) (1958-68) a summer I n s t i t u t e s t a r t e d and aimed 
a t improving the language s k i l l s and adding t o the 
knowledge in the area of U n g u i s t i c S / cu l tu re and 
methodology. I t ' s method was probably the f i r s t language 
teaching method t h a t openly claimed t o be derived from 
l i n g u i s t i c and psychology. But aud io - l i ngu i s t s did not 
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only a s s e r t have place language teaching on a s c i e n t i f i c 
basis* they endeavoured to show that"!,the p r i n c i p l e s 
derived from the s c i e n t i f i c d i s c i p l i n e s could be applied 
in concrete and usable form in language teaching 
mate r ia l s and day to day p r a c t i c e . 
During the same period i . e . 1960-70 audio-v isua l 
method was a l so developed in France a t the 'Centre de 
Recherch e t d Etude poxir l a Diffusion du Franq;-ais 
(CfiEDIP) by a team d i r ec t ed by Gviberina and Revenc, 
"The CREDIF team prepared and published 'Voix e t Images 
de France ' (1961) a French Course intended for adu l t 
beginners and i t s revised version^ which was e n t i t l e d 
'De viva v o i x ' . Another equiva len t course for young 
ch i ld ren was 'Bonjour Line* (1963). In 1969, Renard and 
Heinle in America and Gross and Mason (1965)« in U.K. 
a l so adapted t h i s method. The CREDIF method were made 
widely known through teachers courses in which o r i g i n a l l y 
r i g i d t r a i n i n g in the p r inc ip l e s of the audio-v isua l method 
and i t s app l ica t ion was given. 
During those days an increas ing i n t e l l e c t u a l 
awareness of language and an i n t e r e s t in the s c i e n t i f i c 
study of language problems was developed. The s tudy of 
language from the po in t of view of severa l o ther d i s c i p l i n e s 
gained importance, including psychology, sociology and 
vigoroxas e f f o r t s were made t o develop i n t e r d i s c i p l i n a r y 
approach eg . psychol inguis t ics began t o e s t a b l i s h i t s e l f 
as a s\±idiscipline during the f i f t i e s and socio l ingxi i s t ics 
gained recogni t ion in : the s i x t i e s . In the f i e ld of 
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psycholinguist ics-cum-language teaching, so many works 
had been done during the same period i . e . L ingu is t i c s 
Across Cul ture ; Applied Linguis t ics by Language Teachers 
by Rober Lado^ in 1957. Lado in 1957 mainly deals with 
the fundamental problems in language l ea rn ing . S t a r t i n g 
from the coiDmon sense observat ion t h a t the l ea rne r wi l l 
find some featvires of a new language d i f f i c u l t and 
others easy, he argued t h a t the key t o degrees of d i f f i c u l t y 
l i e s in the comparison between the nat ive langviage and the 
foreign language. Since an ind iv idua l tends to t r a n s f e r 
the features of h is nat ive language to the foreign language, 
a comparative styidy wi l l be useful in iden t i fy ing the 
differences between two languages and t h i s enables the 
teacher t o concentrate on such d i f f i c u l t i e s for the second 
language l e a r n e r . The p r inc ip l e of such language compari~ 
sion was not new. I t was i m p l i c i t in much t r a d i t i o n a l 
language teaching p r a c t i c e . But Lado, following Fr i e s , 
was the f i r s t t o apply t h i s p r i nc ip l e sys temat ica l ly and 
to make i t the c e n t r a l featxire of dual desc r ip t ion of 
two language p a r a l l e l l y con t r a s t i ve ana lys i s was not 
intended t o offer a new method of teaching, bu t i t was 
a fozm of language descr ip t ion across language which was 
p a r t i c u l a r l y appl icable t o curriculum development, the 
prepara t ion and evaluat ion . of teaching ma te r i a l s , t o the 
diagnosis of l ea rn ing problems and t o language t e s t i n g , 
Lado's study was programmatic, i t out l ined procedures of 
how t o make such comparisons in phonology, grammar 
vocabulary and in the s o c i o - c u l t u r a l aspects of languages. 
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Ihe d e t a i l e d work remained t o be done soon often 
the Centre for ; ^p l i ed Linguis t ics had been founded in 
Washington in 1959, i t sponsored a s e r i e s of con t r a s t i ve 
s t ud i e s / which i t was t" eugb't^ wovild give American 
teachers the most v i t a l l i n g u i s t i c Information on a 
number of languages included s tud ie s on the phonology 
and grammar of German, Spanish, I t a l i a n , Russian and 
French. Thus in the ea r ly s i x t i e s con t r a s t i ve l i n g u i s t i c s 
had become one of the most important means of r e l a t i n g 
l i n g u i s t i c s to language teaching . As we s h a l l se#, the 
cont inuat ion of the development of con t ra s t ive l i n g u i s t i c s 
in c lose ly r e l a t ed with the evalxiation of the ro le of 
l i n g u i s t i c s in language teaching , B, F, Skinner ' s Verbal 
Behaviour in 1957, Chomsky's Syntac t ic S t ruc ture (1957) 
Scherer and Vtetheimer's Psychol inquis t ics Experiment v 
a t the Universi ty of Colorado' in 1961, M. A. K. Hall iday 
and others The Linguis t ics Sciences and Language Teaching 
(1964). Wiga R ive r s ' The Psychologist and Foreign Language 
Teacher (1964), and Teaching Foreign Lanqxaaqe S k i l l s 
(1968), William F. lackeys Language Teaching Analysis 
(1965) e t c . 
The revolu t ionary development in l i n g u i s t i c s and 
psychol inguis t ics through Chomsky's t ransformat ional 
generative l i n g u i s t i c s had begxin t o a f f ec t language 
pedagogy by the m i d - s i x t i e s . 
- 47 -
2 ( A ) . 6 : Language Teaching In Sevent i e s and Early E i g h t i e s 
The inf luence of transformational generat ive 
granmar on language teach ing mater ia l s was l imited* but 
in the broader sense , the impact of Chomsky's work on 
the thinking of language teachers was very cons iderab le , 
Chomsky's re introduct ion of a d i s t i n c t i o n between the 
surface forms of sentences and t h e i r underlying or deep 
s tructure implied a thorough going r e v i s i o n of the 
language, teachers assumption about pat terns which had 
held sway over the construct ion of t eaching s y l l a b i i , 
t e x t and e x e r c i s e s for a long t ime . 
In the longer term the most far reaching e f f e c t 
of Chomsky's work on the whole spec t sun of language 
teaching was der ived i n d i r e c t l y from the competence 
performance d i s t i n c t i o n i s Aspects of the Theory of 
17 Syntax , (1965). In Chomsky's terms the competence i s 
18 the actual knowledge of language s t r u c t u r e . D, H, Hyraes 
chose t o adopt Chomsky's not ion of competence as h i s 
s t a r t i n g po int and bu i ld from i t a broader frame work 
for the d e s c r i p t i o n of language u s e . D.H. Hyroes descr ibed 
communicative-competence i s a competence "when t o speak, 
when not, and as t o what t o t a l k about, with whom, when^ 
19 
where in vrfiat manner . He a l s o b e l i v e s t h a t v^at was 
crxicial was "not so much a b e t t e r understanding of how 
language i s structured, but a b e t t e r understanding of 
20 how language i s used," He a l s o descr ibed in h i s paper, 
'On communicative competence' (1971) the four ques t ions 
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as a frameowrk: 
1, Whether (and t o what degree) something i s 
formally p o s s i b l e . 
2, Wiether (and t o what degree) something i s 
f e a s ib l e , 
3, Whether (and t o what degree) something i s 
appropr ia te , 
4, Vihether (and t o what degree) something i s done. 
From the mid sevent ies the key concept t h a t has 
epitomized the p r a c t i c a l , t h e o r e t i c a l and research 
preoccupations in educational l i n g u i s t i c s and language 
pedagogy i s t h a t of conxnunication or communicative 
competence. Ihe concept of commvinicative competence have 
merged in the idea of communicative language teaching as 
a cen t r a l focus for new thought and fresh approaches in 
language pedagogy in ea r ly e i g h t i e s , 
D i l l e r in h i s works Generative Gramroar# Structx^ral 
L ingu is t i c s , and Language Iteaching ( I97 l ) , some new 
Trends for implied Linguis t ics and Foreign Language 
Teaching in the United S ta tes "lESOL (1975) and 'The 
Language Ifeaching Controversy* (l978), has cont ras ted 
the Cognitive and audio- l ingual methods. As a f u l l 
fledged language teaching theory the cogni t ive method 
has not as yet been c r i t i c a l l y examined. In the e a r l y 
e i g h t i e s i t s con t r ibu t ion has been overshadowed by the 
increas ing s h i f t of i n t e r e s t of commxanicative approach. 
This i s not a new method, bu t the main e f f ec t of t h i s 
cogni t ive method seem tOi.have been t h a t i t has loosened 
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the t i g h t hold t h a t the a u d i o - l i n g u a l method had e x e r c i s e d 
on m a t e r i a l and p r a c t i c e and t h a t i t removed t h e s t igma 
t h a t had been p l a c e d on g r a m m a r - t r a n s l a t i o n and d i r e c t 
method p r a c t i c e s . 
E d u c a t i o n a l psychology has a l s o p l ayed a g r e a t 
r o l e i n the f i e l d of language t e a c h i n g through the work 
of S k i n n e r ' s Verbal Behaviour (1957) and Chomsky's review 
i n 1959. The o b j e c t of Chomsky's review was t o show t h a t 
the p r i n c i p a l concep t s of a b e h a v i o u r i s t approach t o 
language a re t o t a l l y inadequa te t o account for language 
behav iour / e g , t h e concep t of s h a p i n g and r e i n f o r c e m e n t . 
21 
By the b e g i n n i n g of s i x t i e s * Chomsky's work had 
no t only i n i t i a t e d a r e v o l u t i o n i n l i n g u i s t i c s b u t a l s o 
in psychology and in p s y c h o l i n g u i s t i c s . In 1954, Osgood 
22 
and Sebeok d i d t h e survey work a lmost in Chomskyan 
d i r e c t i o n . The main i n t e r e s t of t h e s e s c h o l a r s s h i f t e d 
toward an e x p l o r a t i o n of the p s y c h o l o g i c a l i m p l i c a t i o n s 
of t r a n s f o r m a t i o n a l g e n e r a t i v e graitinar. Attempts were 
con t inued t o d i s c o v e r p s y c h o l o g i c a l c o r r e l a t e s of 
l i n g u i s t i c s a n a l y s i s g r a d u a l l y l ed t o ve ry i n s i g h t f u l 
i n t e r p r e t a t i o n of language comprehension and p r o d u c t i o n . 
These i n t e r p r e t a t i o n s a re based on semant ic and speech 
a c t and d i s c o u r s e a n a l y s i s were dvawn in« and accoun t s 
23 
of speech comprehension and p r o d u c t i o n , C l a r k and C la rk 
i n 1977, gave the concep t of consc io i i sness p r o c e s s and 
s t r a t e g i e s i m p l i d t i n t h e use of l anguage . The i m p l i c a t i o n 
for second language t e a c h i n g of t h e f i n d i n g of p s y c h o -
l i n g u i s t i c of t h a t k ind C la rk s y n t h e s i z e d have not y e t 
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been developed, but these findings open up e x c i t i n g 
p o s s i b i l i t i e s of more profound ana lys i s of second language 
use which would prove t o be very helpfvil t o second 
language teaching, 
24 In 1967, 3 . P. Corder proposed t h a t a b e t t e r 
understanding of language l ea rn ing would come from a more 
systematic i nves t iga t ion of l e a r n e r ' s e r r o r s by discover ing 
the bui ld in syllabxis of the language l e a r n e r . He a l so 
claims t h a t a study of l e a r n e r ' s e r r o r s i s p a r t of the 
systematic study of the l e a r n e r ' s language which i s 
necessary in understanding of the process of second 
language a c q u i s i t i o n , S, P. Corder 's notable a r t i c l e s are 
'The Significance of Learner 's Erroirs ' (1967)#*Linguistic 
theory and Applied ^linguistics ' (1973),*implied L ingu i s t i c s 
and Language Teaching (l975) e t c . His main books are 
Intiroducinq Applied Linguis t ics (1973) and Er ro r Analysis 
and Inter- language (1981), 
2 5 L, S e l i n k e r ' s a r t i c l e e n t i t l e d ' Inter language 
appeared in 1972, i t was published in IRAL. Rather than 
studying e r r o r s in i s o l a t i o n , he pos tu la ted the development 
of learner language as a system i n . i t s own r i g h t . The 
term interlanguage was coined by Selinlcer and descr ibed 
i t as the language l e a r n e r ' s language, which i s a s o r t 
of hybrid between f i r s t language and the t a r g e t language. 
In ea r ly seven t i e s , there was the team of Dulay 
and Burt (the American I n v e s t i g a t o r s ) , They wrote many 
a r t i c l e s eg, "You c a n ' t l earn without goofing; an analys is 
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of c h i l d r e n ' s second language l ea rn ing s t ra teg ies '* (1974); 
A^ new approach t o discover ing un iversa l s of ch i l d second 
language acqu i s i t i on ( l975);^Creative cons t ruc t ion in 
second language learning* (1977), In t h e i r a r t i c l e s , they 
always challenged the concept of con t r a s t i ve l i n g u i s t i c s 
tha t the di f ferences between the f i r s t language and the 
second language are the main cause of the d i f f i c u l t i e s 
in second language l ea rn ing . Reject ing the in te r fe rence 
theory they attempted to Fhowcfchat L, l ea rn ing l i k e L. 
acqu i s i t ion i s lawful and c r ea t i ve p rocess , Ihey claimed 
t h a t the sequence of L^ l ea rn ing are un iversa l phenomenon 
and have the same r e g u l a r i t i e s . 
During the aame per iod, a theory was developed by 
s , D. Krashen namely the 'monitor t h e o r y ' . He a lso wrote 
an a r t i c l e 'Hie monitor model for second language acqxiisi-
t ion in 1978, Other workaicof Krashenaare 'The development 
of ce rebra l dominance and language l ea rn ing ; more new 
evidences ' 1975, Effective second language acqu i s i t i on 
ins igh t s from resea rch ' (1978). He wrote a book Second 
Language Acquisi t ion and Second Language Learning, in 1981. 
Krashen in h i s 'monitor model* d i s t ingu i shed between the 
conscious process of language lea rn ing and l e s s consious 
but equal ly or even more iinportant processes of language 
a c q u i s i t i o n . 
In the h i s t o r y of language teaching, another 
f r u i t f u l l ine of inquiry was prornpted by the researches 
of J , H. Schumann, Schumann's 'Affective fac tors and the 
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problem of age in second language acquis ion( 1957)/ ^Social 
d is tance as a fac tor in second language a c q u i s i t i o n ' 
(1976) 'Itie acu l tu ra t ion model for second language 
acquision• (1978) are very s i g n i f i c a n t . Schumann drew 
a t t e n t i o n to a f fec t ive and soc iocu l tu ra l problems in L^  
l ea rn ing . He t r i e d t o find out the explanat ions for the 
failxire of many Spanish speakers , who l ive in USA, and 
have d i f f i c u l t i e s in l ea rn ing Engl ish , He organized a 
number of d i f f e r e n t f ac to rs , such as pe r sona l i t y ap t i t ude , 
cogni t ive fac tors and so on, which entered i n t o language 
l ea rn ing . A key concept in h i s i n t e r p r e t a t i o n of L-
lea rn ing i s accu l tu ra t i on . By accu l tu ra t ion he means 
the soc i a l and psychological i n t e g ra t ion of the l ea rne r 
with the t a r g e t language group. 
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2 ( B ) : A SHORT HISTORY OF HINDI LANGUAGE TEACHING 
2 ( B ) , I s Pre- Independence Development of H.L.T. 
The t e a c h i n g and l e a r n i n g of H i n d i / H i n d u s t a n i aa 
a second language i n I n d i a goes back n e a r l y t o t h r e e 
c e n t u r i e s , when the f i r s t a t t en ip t t o w r i t e a grammar of 
H i n d i / H i n d u s t a n i was made. I t was, however, w r i t t e n by 
a fo re ign dijplcraat i n h i s own mother- tong\ ie , Dutch, and 
l a t e r t r a n s l a t e d i n t o L a t i n , This r e f e r s t o the o l d e s t 
grammar of^ the H i n d u s t a n i ' l a n g u a g e w r i t t e n i n 1698, by 
Prof , J , J . K e t e l a a r , The only a v a i l a b l e v e r s i o n s of 
t h i s grammar a re i t s La t in t r a n s l a t i o n by M i l l s and the 
2 Hindi t r a n s l a t i o n by Vechoor , 
The f i r s t r e l a t i v e l y d e t a i l e d accoiont and a n a l y s i s 
of K e t e l a a r ' s grammar appeared i n an a r t i c l e e n t i t l e d 
'•The o l d e s t Grammar" (1933) by Prof . S. K. C h e t t e r j i ^ . 
He e s t a b l i s h e d the e x i s t e n c e of K e t e l a a r ' s grammar beyond 
any doxjbt and removed s e v e r a l mi sconcep t ions abou t i t . 
He a l s o suppor t ed G r i e r s o n ' s d a t i n g of the grammar, and 
emphasized t h a t t he o r i g i n a l manxiscript was l o s t . In 
4 
J u l y 1981, Dr, Tej K, B h a t i a , d u r i n g h i s v i s i t t o v a r i o u s 
a r c h i v e s in the Ne the r l ands was ab le t o ge t a copy of 
the o r i g i n a l K e t e l a a r ' s grammar. According t o him, "This 
r e s t r i c t e d and c r i p p l i n g langxiage l e a r n i n g envi ronment 
handicapped the e a r l i e s t f o r e i g n grammariajas of H indus t an i 
fo r more than a c e n t u r y . Consequent ly the l e a r n i n g of 
languages and the w r i t i n g of grammars demanded n o t on ly 
i n t e l l e c t u a l e x e r c i s e b u t a l s o a keen sense of l i n g u i s t i c 
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adventure on the p a r t of foreign l e a r n e r s " . 
Dr. Bhatia further explained "The grammar i s even 
more than an invaluable docximent for the h i s t o r y and 
development of the Hindustani grammatical t r a d i t i o n . I t 
reveals an era of l i n g u i s t i c adventurism and romanticism 
in the h i s to ry of the l i n g u i s t i c sciences in general and 
Indian l i n g u i s t i c s in p a r t i c u l a r " . 
In the e ighteenth century the attempt a t wr i t i ng 
5 
gramnar was fur ther extended in the grammars s Benjamin 
Schu l t z ' s Hindustani Grammar (1745), George Hadley's 
Hindustani (1765), Ferguson's A Dict ionary of Hindustani 
Language (1773)/ George Hadley's A Short Grammar of Moors 
Language (1779). 
Ihe c r e d i t for the systematic e f f o r t s in t h i s 
f i e ld , however goes to John Borthwick G i l c h r i s t , who f i r s t 
wrote three d i f f e r e n t books of grammar of Hindis A Grammar 
of the Hindustani Language (1796), Or ienta l Lingviist 
(1798) and English Hindi Dic t ionary . 
G i l c h r i s t was appointed as a Professor in Port 
William col lege es tab l i shed in 1800. This col lege was 
meant to teach Hindi, Law and other subjec ts t o the B r i t i s h 
C iv i l Services Off icers . The teaching mater ia l in Khari 
Boli Hindi was developed by him with h i s own e f f o r t s and 
the help of La l lu j i Lai and Sadal Misra. 
Levendef was the f i r s t Russian scholar t o wri te 
a grammar of Hindi/Hindustani language as spoken in 
Ca lcu t ta . The book i s e n t i t l e d as A Grammar of the Pure 
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and iMjxed East Indian Dia lec ts (1763), 
Besides t h i s important granmar some of the other 
books of granroar by European scholars ares William Yates ' 
Hindustani Grammar (1842), M. T. Adam's Graranar of Hindi 
Language (1827), Sandford Arnot*s On the Origin and 
St ructure of the Hindustani Tongue (1842), Duncan Forbes 
A Grammar of The Hindustani Language in the Or ienta l and 
Roman Character (1864), The Students Grammar of the Hindi 
Language (1872), John J, P i a t t ' s A Granroar of the 
Hindxjstani or Urdu Language (1874) and S. H, Kellogg's 
A Grammar of the Hindi Lanqruaqe (1875). Diuring t h i s per iod 
Indian wr i te r s had a l so wr i t t en some books of grammar 
e spec i a l l y for the teaching of Hindi as a f i r s t language. 
•Kiere took place another important development in 
the teaching of Hindi when some bas ic textbooks in the 
form of graded Readers were prepared by spec ia l i zed au thors . 
TSie f i r s t Reader for teaching Hindi in a systematic way 
was pirepared by John G i l c h r i s t in 1802. I t i s e n t i t l e d 
as Hindi Manual. I t was l a t e r on enlarged and pviblished 
in d i f f e r en t ed i t i ons by Price (1828), Belentine (1838), 
Yates (1846) and East Wick (1858). 
Final ly , Fedrick P inco t t wrote a Hindi Manual 
(1882) which cons i s t s of d i f f e r en t p a r t s c l a s s i f i e d as 
Qrammar (1-71)^ Idiomatic sentences (72-243)# Numerals 
(244-254), Exercises (255-91), conversat ions (292-336) 
and Vocabulary (337-87). I t was so popiilar in the Civi l 
Services t ha t i t went through three ed i t i ons by 1890. 
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There also come out another introdi jctory manual from 
London in 1907 to meet the growing demand of people 
l ea rn ing Hindi. Besides England, the Teaching of Hindi 
a l so becOTie popvilar in other Eurpoean coxintries eg . 
Russia (1918), Germany ( l92 l ) , Ckechoslovakia (1925), 
France (1928), Sweden (1938) e t c . 
There i s no de ta i l ed and accurate h i s t o r y of 
grammar-translation method (G-T method) for teaching 
Hindi . But the e a r l i e s t t r aces of G-T Method are found 
in Benjamin Schult«.*s Hindustani Grammar (1745), G i l c h r i s t ' s 
A Grammar of the Hindustani Language (1796) and Vechoor's 
Hindi ke Tin Prarmbhik Vyakran (1976). All the books of 
Hindi grammar prepared in e ighteenth and upto l a t e 
nineteenth cen tu r i e s are based on G-T Method, The aims 
of wr i t e r s of these books seem to be to i n ^ a r t proper 
understanding of Hindi grammar to a new l e a r n e r and teach 
him write Hindi accura te ly by r egu la r p r a c t i c e in t r a n s l a -
t i n g from and in to h i s nat ive language, 
2 (B) .2 : Strong J lo t ivat ion: 
Besides these indiv idual e f f o r t s made by foreign 
scholars and miss ionar ies to promote the teaching of 
Hindi, attempts were a lso made for the formal s tudy of 
Hindi as a second language in Ind i a , I t can be sa ldv to 
have begun with the es tabl ishment by Mahatma Gandhi of 
Dakshin Bharat, Hindi Prachar Sabha, in Madras in l 9 l 8 . 
Following the model of Dakshin Bharat Hindi Prachar Sabha, 
a chain of voluntary Hindi organisa t ions sprang up fa r 
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and wide throughout the non-4iindi b e l t . In fac t , the 
r e s p o n s i b i l i t y of teaching Hindi as a second language on 
a mass sca le p r i o r to independence was borne almost 
exc lus ive ly by voluntary o rgan iza t ions . 
The attempt t o teach Hindi as a foreign language 
spec ia l ly in the u n i v e r s i t i e s outs ide was made during 
the second World War. I t was s t a r t e d in America in April 
1943 with the language coxirses of the Array spec i a l i zed 
t r a i n i n g Programme (ASTP). In t h i s s e r i e s there was 
published in 1945 Hoenigswald's Spoken Hindustani . 
2 (B) ,3 : Ppst Independence Development of Hindi . 
2 (B),3.1s Governmental E f f o r t s ; 
I t was however, only a f t e r Independence, i . e . when 
Hindi was given the s t a t u s of the o f f i c i a l language of 
the Indian Uhion on 14th September 1949 in the Indian 
Cons t i tu t ion , t h a t i t s teaching acquired a r ea l vogue in 
the foreign c o u n t r i e s . In 1958-59, the twenty-s ix member 
study team, appointed by North At lant ic Treaty Organization 
(NATO) coun t r i es , suggested t h a t f a c i l i t i e s be provided 
in European and American Univers i t i es for the study of 
t h i r t y - t h r e e languages of Asia and Africa, out of vrtiich 
twelve were Indian languages including Hindi , Consequently 
programmes of Hindi s tud ies s t a r t e d in var ious foreign 
u n i v e r s i t i e s and u n t i l r ecen t ly well over hundred 
u n i v e r s i t i e s and I n s t i t u t i o n s were teaching Hindi as a 
foreign language. Thus s t a r t e d the ser ious attempts a t 
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promoting Hindi, s tud ies abroad. 
In 1955, the Ministry of Home Affairs entered the 
f i e ld of Hindi teaching and s e t up a Hindi Teaching 
Scheme to teach Hindi to c e n t r a l government employees 
not conversant with Hindi or i t s use in admin i s t ra t ion . 
The scheme was l a t e r extended to employees of publ ic 
s ec to r under takings . The show was run mostly by fresh 
Hindi postgraduates / r ec ru i t ed as teachers and exposed 
for the f i r s t time t o the i n t r i c a c i e s of second language 
teaching. The scheme offered three l inked cour ses : Prabodh, 
Praveen & Pragya, the l a s t one focussing on Hindi 
o f f i c i a l s . I n i t i a l response t o these courses was very 
encouraging, bu t enrolments in l a t e r years began to 
f luc tua te for varioiis reasons , I t r was f e l t t h a t the 
teaching mater ia l and methods used in the courses needed 
a review in the l i g h t of modern FLT, technique, and the 
task of evolving a new course mater ia l was assigned t o 
by the review committee CIH, In 1978, the CIH produced a 
spec ia l ly designed course mate r ia l and methodology which 
are in use a t p r e sen t . 
The Central Hindi I n s t i t u t e came i n t o ex is tence 
in 1961 with the primary function t o impart teachers ' 
t r a i n i n g to the teachers of HSL and t o develop teaching 
mater ia l and methodology in the f i e ld of HSL, based on 
f i e ld research, con t ras t ive s tud ies and modern teaching 
technology subsequently i t a l so developed spec ia l course 
mater ial in functional Hindi ( o f f i c i a l s and Banking Hindi 
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and provided shor t term in tens ive courses for government 
of f icers and tank of f icers , I t a l so conducts Hindi 
courses for foreigners and Post M, A. diplomans in 
Applied Hindi Linguis t ics and t r a n s l a t i o n for those 
engaged in teaching and language development a c t i v i t i e s . 
I t conducts frequent shor t - te rm o r i e n t a t i o n courses for 
Universi ty and school teachers and educators on new 
development in FLT and HSL as well as in Applied Linguis t i cs , 
The I n s t i t u t e a l so provides exper tes and consultancy 
service t o bodies assoc ia ted with language teaching and 
applied l i n g u i s t i c s . 
I t may be noted t h a t s i m i l a r i n s t i t u t e have been 
es tab l i shed by the Central Government for o ther languages 
too, l ike CIIL, CIEFL and Rashtr iya Sanskr i t Sans than. 
In an a r t i c l e "Bharat t a tha Videshon Men Hindi 
Sikhane Vale videshiyon ke Liye Uplabdh Samagiri k l 
Samiksha" (1985). Prof, K. C. Bhatia c l a s s i f i e s the Hindi 
language teaching mater ia l ava i lab le for the foreign 
countr ies under the following headss 
1, Countries where Native Indians are Residing? Maiirltus, 
F i j i / Surinam, Trinidad, B r i t i s h , Guyana. 
2, Asia Cont inent : China, Japan, Thailand, Korea, Malaysia, 
Nepal, Burma, Pakistan, S r i l anka , 
3, Europe; (a) ifestern Eur6pe, B r i t a i n , wast Germany, 
France, Belgium, I t a l y , Holland e t c , 
(b) S o c i a l i s t Europes Russia, Czechoslovakia, 
East Germany, Yogoslavia, Romania e t c . 
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4, American (a) United S ta tes of/^Canada, 
(b) Central America - Maxico and Cuba, 
2 (B), 3 .2 : Foreign Scholars Contr ibut ion to HLT: 
2 ( B ) . 3 , 2 . I s G"T Method Based Course of HLTs 
During t h i s per iod , foreign scholars a l s o made a 
s i g n i f i c a n t con t r ibu t ion t o the p repara t ion of the Hindi 
language teaching mater ia l for foreign s t u d e n t s . I t i s 
evident from Prof, Fairbank's Hindi Exercies and Reading 
(1955)/ Smakcle's Hlndxistina (1956) for Czech teachers , 
Rocher's Manual of Modern Hindi (1958), Dr. Gujnperz's 
Reading Hindi Par t I (i960), J,v Martin H a r t e r ' s Hindi 
Basic course (1960), The most s i g n i f i c a n t of these 
publ ica t ions i s , however, A Basic Course in Hindi (1961) 
Prepared by Aguilar and R. P, Bruce with the help of P r i t i 
Jauhar i and Bri jendra Sinc^ and checked by the g rea t 
scholars of Cal i forn ia , Michigan, Berkley Univers i ty , 
All these books were wri t ten for the American, who were 
learn ing Hindi as a foreign language. Ihese books are 
based on the con t ra s t ive s t r u c t u r e of Hindi , "Riey are 
only for classroom teaching with the help of nat ive language 
t eache r s . They do not f a l l in the category of books designed 
as 'Teach Y o u r s e l f s e r i e s , 
A Basic course in Hindi i s divided i n to two p a r t s . 
While pa r t I, gives a fu l l desc r ip t ion of pronuncia t ion 
with phonemes and a handbook of d i r e c t i o n s . Pa r t I I deals 
with the structvure of language in twenty-four lessons 
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for gramnar and four for supplementary m a t e r i a l . At the 
end of t h i s book there i s an add i t iona l p a r t v^ich contains 
information about the wr i t ing system and contents of the 
book, A Basic Course in Hindi covers bas ic gramnar of 
Hindi language, eg . gender verb r e l a t i o n and a l so some 
s t r u c t u r a l sentences . There are t h i r t y - e i g h t lessons in 
i t for teaching pronunciat ion with the check l i s t given 
a t the end. This l i s t i s not ava i lab le in any o ther book. 
Usually the s t r u c t u r a l lessons have five sub - l e s sons : 
and vocabulary exerci-
S t r u c t u r a l , Grammatical notes . E x e r c i s e s / The desc r ip t i on 
ese , 
and exerc ises of Nagri s c r i p t are given in the fourteenth 
lessons of the sublesson e x e r c i s e s . At the end of the book 
i s given the vocabulary which i s in common usage about 
numerals, t ime- re l a t i on exe rc i ses , week and days and a l so 
year and months. Each of the e ighteen lessons o£ the book 
s t a r t s with the bas ic reading ma te r i a l , followed by 
vocabulary and e x e r c i s e s . 
7 In 1945, Hoenigswald wrote a book Spoken Hindustani 
I t i s 'Teach Y o u r s e l f type of book, which was b a s i c a l l y 
wr i t ten for teaching so ld i e r s during World War I I , Later 
on i t was published for general u se . One of the most 
s i g n i f i c a n t fea tures of Spoken Hindustani i s t h a t i t 
provides us with phonographs of the recorded speech. The 
English t r a n s l a t i o n of these phonographs are a l so ava i lab le 
for the f i r s t time, bas ic sentences of Hindi have been 
s tudied and presented with small exe rc i s e s , mate r ia l for 
d r i l l i n g the grammatical r u l e s , which cover the b#dSic 
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sentences of Hindi . However/ in t h i s book the author 
considers Hindi and Urdu as the same language. The book 
i s in two volumes. The f i r s t volume conta ins twelve 1. u n i t s , 
while the second volume cons i s t s of e ighteen u n i t s . Each 
volume i s divided in to five p a r t s . Every p a r t has five 
sec t ions and every sec t ion has severa l sxibsections. The 
main importance of t h i s book i s t h a t i t conta ins bas ic 
sentences for teaching Hindi , TSie f i r s t two p a r t s deal 
with the ways of pronunciat ion and other th ree pa r t s provide 
pronunciat ion exe rc i se s , word analys is and review over a 
sentences . While l i s t e n i n g exerc ises of these sentences 
are in e a r l i e r subsect ions , the conversa t ional exerc ises 
are given in the f ina l sxobsections. Every un i t a l so gives 
the l i s t s of such words are used in i t for the f i r s t t ime. 
This book also provides us with one thoxisand Hindxistani 
English and Engl i sh- Hinduatani forms, 
2 ( B ) . 3 . 2 , 2 J Conversation Based Course of HLT; 
A systematic e f f o r t to prepare a more comprehensive 
book of conversat ional Hindi was made by Gumperz emd 
Rumery , In America in 1962-63. They wrote the book 
Conversational Hindi-Urdu, with the help of Dr. Amar Bahadur 
Sinc^ and CM Naim, The same book was published in Nagri -
s c r i p t by Reply Moore and Jayaswal in 1967, Considering 
t h a t language i s a p a r t of c u l t u r e , Gumperz gave proper 
accounts of soc i a l s i t u a t i o n s and t r e a t e d the l i v ing 
language in h i s book with the help of s i t u a t i o n a l 
photographs. In 1960-62 the p ro jec to r was used by teachers 
- 63 -
to show these photographs t o the s tudents in South Asian 
c o u n t r i e s . This was the f i r s t time when coloured s l i d e s 
and recorded general s o c i a l chi t -chatv. were used for 
teaching conversat ional Hindi course , aSie s l i d e s deal with 
such informations as how people dress themselves, how t h e i r 
f ac i a l expressions change and other such modes of behavious 
as are of soc i a l importance. S l ides are thus used for 
reviewing. Question Answer exerc i ses and learnings free 
ccmversation, e t c . These exerc i ses can a l so be used in 
language l abora to ry . All lessons are in graded order 
according t o conversa t ional use of the language and not 
according t o grammar r u l e s . 
The Devanagri version of conversa t ional Hindi-Urdu 
i s d i f f e r en t from i t s o r i g i n a l vers ion in two major respec ts 
f i r s t l y , there i s great s t r e s s on the Devanagri s c r i p t and 
secondly, the use of pas t tense i s taught in the very 
ear ly l e s sons , Moore says t h a t there i s a l o t of correspon-
dence between Devanagari s c r i p t and pronvtnciation of the 
Hindi language. The s i t u a t i o n a l method i s thoroughly used 
in th i s book. The use of G-T method i s marginal . 
The book i s divided in to two volumes. There are 
14 lessons in the f i r s t volume and 12 lessons in the second 
volume. Every lesson s t a r t s with conversat ion which i s 
followed by t r ans l a t ed phrases , c u l t u r a l in t roduct ion , 
word ana lys i s , quest ion, answer, s i t u a t i o n a l answer, the 
exercise of conversat ion e t c . There are two types of 
e x e r c i s e s : 1. Pronunciation and 2, Grammar. The former 
covers d r i l l i n g s , i . e . pa t t e rn p r a c t i c e : hear ing, ^ 
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l i s t e n i n g and repeat ing d r i l l s , and the l a t t e r covers 
s u b s t i t u t i o n , s t r u c t u r a l pa t t e rn e t c . This p a r t a l so 
covers new vocabulary* a l l r e l a t ed vocabulary, eg . p a r t s 
of body and colours e t c . Hindi-Urdu s t y l i s t i c v a r i a t i o n , 
and modified forms of noun and adjec t ives e t c . All lessons 
have the same order . They are taught with the add i t iona l 
use of coloured s l i d e s . The tape recorder i s a l so used in 
Cal i forn ia Univers i ty . 
The Sta te Pedagogical Publishing House (Prague) 
published Hindus t i n a. in 1963. "Kiis book i s wr i t ten by 
Porizka , a Hindi teacher a t Charls Univers i ty . The author 
observes the minute and co r r ec t use of s i m i l a r Hindi words, 
eg . jmez: ki bai or\ and Jmez ke baT £*rj. jmelerle ka x e t r a j 
and Jmelerla ka xetraj, jpurab me] or |pursb se | e t c . He 
had l i s t of thou-^sand words which have not been adequately 
s tud ied . 
Later on Dr. Smacle, a stiident of Prof, por iska, 
prepared a l o t of mater ia l for teaching Hindi , eg . Hindi 
Varta lap (1968), Hindi pathmala (1968), Hindi Kriyae (1970 
Hindi Kriya Padbandh (1971), Hindi Shab<jiawali (1971) 
The f i r s t book of smacle was wr i t t en in the Czech 
language in 1956. Few important books are* Hindi Reader 
p a r t I I (1968), Hindi Shabdwali Part II (1971) and Hindi 
va r t a l ap (1968). 
In 1956, Hindi with long p lay ing monographic 
Records, came in to ex i s t ence . Under t h i s s e r i e s there i s 
a book e n t i t l e d Hindi; A Spoken Approach wr i t ten by Dr. 
Fairbanks and P. B. Pandit , and published by Deccan 
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College, Pune in 1965, Oliough a very small book, i t i s 
very s i g n i f i c a n t . This book i s meant for only seven to 
nine years age group ch i l d r en . This i s a course in a 
council for Indian School C e r t i f i c a t e Exams,, New Delhi , 
I t i s the r e s u l t of Hindi Workshop in April-May, 1968. 
I t has three main cornponentss S t r u c t u r a l Exerc ises , s c r i p t 
v i sua l and other ins t ruments . 
The book has twenty-one l e s sons . Every lesson 
deals with vocabulary as well as s t r u c t u r e s of Hindi , 
The lessons do not deal with any fixed number of s t r u c t u r a l 
p a t t e r n s . Their number va r i e s from lesson to lesson, eg, 
lesson NO,seven cons i s t s of e igh t s t r u c t u r a l pa t t e rns 
while lesson No, fourteen contains more than e leven. At 
the end of every lesson a l i s t of new vocabulary i s given 
and rev i s ion e x e r c i s e s . All lessons have d i f f e r e n t tyjjes 
of e x e r c i s e s . The concluding lessons have conversa t ional 
exerc i ses a l s o . This book i s b a s i c a l l y meant for fo re igners . 
The th i rd important book published by Dr. Fairbanks 
is Spoken and Written Hindi (1965-66), He has wr i t ten i t 
in co l l abora t ion with Dr, B, G, Misra. This book i s very 
important for foreign l ea rners of Hindi , I t i s wr i t t en 
for beginners learning Hindi and serves as a b a s i s for 
s imi la r books wr i t ten for beginners by other wr i t e r s 
12 a f t e r i t , eg, Basic Reader wr i t t en by Harr is and Sharma 
in 1969, I t cons i s t s of twenty-foxir lessons and s ix teen 
review lessons . These reviews are c o n s i s t e n t l y given a f t e r 
four lessons . F ina l ly , t h i s book cons i s t s of 1800 words 
(English-Hindi and Hindi-Engl ish) , Every lesson i s divided 
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into three pa r t s : Conversation, Grammar and Exercises. 
There are many exercises for increasing the capacity 
to construct new sentences on the basis of some se t 
patterns dealt e a r l i e r , 
Each lesson in this book s t a r t s with conversation 
and in the end there are exercises of sabst i tu t ion, 
transformation and t rans la t ion . The grammatical rules are 
described in d e t a i l . The book i s written keeping in mind 
the dif f icul ty faced by foreigners in dealing with the 
lower class people eg, washerman, barber, coolie, e t c , 
who are not able to communicate in English, The learners 
of this book teach a foreigner to convey his feelings through 
the medium of Hindi without any d i f f icu l ty . I t is clear that 
this book is to ta l ly based on the conversational method. 
At the end of every lesson, the authors give the analysis 
of grammatical categories on the basis of English grammar 
and highlight the correct xxse of second person eg, [ap| 
jturaj, jtuj e t c , 
some post-positions in Hindi have different meaning 
in different s i tua t ions . The correct use of post-position 
is explained, so tliat, the learner has no confusion about 
the use of languagtj, eg, in Hindi [sej . I s used for English 
•from', 'by* and 'by means o f . The detai led notes are 
also given at the end of each lesson, 
"ttie exercises are structured In such a way that 
the learners have sufficient practice for the use of 
language s t ructure . The exercises which are reinforced 
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by d i f f e r en t types and p a t t e r n s , eg. s u b s t i t u t i o n , 
transformation and t r a n s l a t i o n (oral) are based on the 
given lesson . There are some exerc i ses cons i s t i ng of the 
d i f f e r en t types of use of gender and number. This book 
provides the foreign language l ea rne r the p r a c t i c a l use 
of conversat ional language. I t a l so occupies a very 
important pos i t i on in the h i s t o r y of the Hindi language 
teaching. 
Muhaninad Adb-Al-Rahman Barker with the ass i s tance 
of Hamdani, Hasan Jahangir Dihlavi , Khwaja Mvihanmad Shafi 
and shafiqur Rahman, wrote a book in three volvune, A Coxarse 
in Urdu/ lb t ida i Urdu (Basic Urdu). The book i s published 
by Montreal, Canada: I n s t i t u t e of Islamic S tudies , l-lcGill 
University, in 1967, 
The f i r s t two volume of the book c o n s t i t u t e the 
t ex t while the t h i r d cons i s t s of l i s t s and other aids to 
study, volume one has un i t s 1 to 15 and volxame two, uni t s 
16 to 25. These lessons as the authors po in t out c o n s t i t u t e 
An Introduct ion to Spoken and Written UrduAlindi. Since 
there i s very l i t t l e difference between the spoken form 
of Hindi and Urdu, the authors claim t h a t 'much of the 
bas ic mater ia l presented here can a l so be used for a s tudy 
of H i n d i ' . The authors have t r i e d t o maintain throughout 
the difference between the l i t e r a r y form and c o l l e q u i a l form 
of the language, whenever necessary by appropr ia te l a b e l l i n g . 
There are two types of u n i t s : conversat ion un i t s and essay 
u n i t s . Each conversat ion un i t has the following components. 
(l) Conversation, (2) Word Study, (3i jPhonetics or 
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{3fe) Sc r ip t , (4) Analysis/ (5) Supplementary vocabulary. (6) 
D r i l l s in vocabulary and grammar ^ (7) Vocabulary. 
The essay un i t a lso has the same cornponents with the d i f f e r -
ence t h a t Essay and Se r i a l vocabulary replace the conversa-
t ion and phoneticp^script r e spec t ive ly , Ihe volumes are 
magnificently produced and are packed with very r ich and 
exhaustive information. 
The teaching of Hindi in East Germany s t a r t e d a t 
Humbolt Universi ty in 1955. A book wr i t ten by Dr, Marget 
Gallak and e n t i t l e d Hindi Vyakran Guide appeared in 1967, 
This important book was revised twice in 1967. and 1983. 
Later on Dr. Som Shekhar 'Som' prepared a book t o teach 
Hindi as a foreign language. 
some other books have appeared in the f ie ld of 
Hindi language teaching from Cornel l , Ca l i forn ia and 
Michigan un ive r s i ty of the United Sta te of Ajnerica. 
Besides these , there came out Intermediate Hindi Course 
by Dr. Yamuna Kachuru from I l l i n o i s Universi ty and 
Intermediate Hindi Glossary and S t r u c t u r a l Notes by Usha 
Saxena from VJisconsin Universities (1967). Pennsylavania 
and Texas University a lso provide us few books on Hindi 
Language Teaching. 
I t i s necessary t o mention here the two important 
a r t i c l e s which are r e l a t ed to the teaching of Hindi In 
America exc lus ive ly and which were written by Dr. Ant^ 
Chandra Chandola At Arizona Univers i ty and Dr, Kallcharan 
BahBil a t Chicago Univers i ty . Dr. Chandola's a r t i c l e i s 
13 
e n t i t l e d 'America ki shiksha Paddhati aur Hindi Shikshan' 
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t 
(Naya Shikshak, Jan. 1967) while of Dr. Bahal ' s i s ca l l ed 
Hindi Language Teaching Mater ia l , the S ta te of the Art in 
the U .S .A. 
Some books for teaching Hindi to Americans, who 
came to India for one or the other purpose have been 
published under the auspic ies of /tfnerican I n s t i t u t e of 
Indian Studies , New Delhi and American Peace Core, New 
Delhi . 
The important pub l i ca t ion Advanced Hindi Reader 
and Intensive Hindi Course D r i l l s (Dy P . £»t^»paY.aK..& 
Assoc ia t s - . (A) have been brought out by American 
I n s t i t u t e of Indian Studies , Poona, Advanced Hindi Reader 
(1976) i s a standard book which a l so considers teaching 
mater ia ls with c u l t u r a l notes in the end pp. 41-44: 1975-76, 
I t a l so includes s ix l i t e r a r y p ieces and s i x a r t i c l e s cover-
ing d i f f e r e n t a r ea s . Intensive Hindi Course D r i l l s i s the 
most important book from the po in t of view of the in tens ive 
teaching of Hindi . I t comprises twenty-four l e s sons . Each 
lesson s t a r t s with the conversat ion and ends with the 
d i f f e r en t types of exe rc i ses , i . e . slabs t i t u t ion, cons t ruc t -
ion, transformation and response and i»view in conversa t ional 
Hindi. I t s main c h a r a c t e r i s t i c i s comprehensive s e t of 
the exerc i ses by which the grammatical ru le s of Hindi 
language are c l a r i f i e d . This book i s t o t a l l y based on the 
work of Fairbanks and ^iisra. 
Later on in the s e r i e s ' of Auxil iary Teaching 
Materials A Book of Basic Vocabulary (1977), Hindi Phonetic 
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D r i l l s (1976): In tonat ion Reader (1977) covering a l l the 
Basic Intonat ion Pat te rns of Spoken Hindi and Workbook 
for Advanced Hindi Students (1976) were ptiblished by 
Alls, New Delhi . 
A Basic Hindi Reader wr i t ten by R, Harr is and 
Sharma i s a l so very important and izseful book. I t i s 
wr i t t en from a new poin t of view. New problems in language 
teaching crea ted by the increased s o c i a l awareness 
necess i t a t e new approaches with the resxalt t h a t appropr ia te 
changes in methods and techniques are evolved t o handle 
those problems, A Basic Hindi Reader (BHR) by Harr is and 
Sharma gives due cons idera t ion to the s i g n i f i c a n t changes 
and i s an outcome of t h i s new po in t of view. I t cons i s t s 
of the following p a r t s : Par t One-Sentence or ien ted Reading 
Prac t ice (covering to 136 pages and forty-one lessons) and 
Par t second the Reading Se lec t ion (covering 137 to 2 34 
pages and twenty-two l e s s o n s ) . The lessons are arranged in 
order of increas ing d i f f i c u l t y of s t y l e and svibject mat ter . 
At the end the glossary of about 1250 Hindi-English words 
i s a l so given. The t e x t has been ca re fu l ly designed to 
meet c e r t a i n spec i f i c need of f i r s t year stvidents of Hindi, 
who are ready to begin reading Devanagari. I t serves as 
a companion volume to Pairbank's and Misra ' s Spoken and 
Written Hindi, and Gumperz and Rumery's Conversational 
Hindi-Urdu. I t presijqpposes an elementary knowledge of 
spoken Hindi and wri t ing system. 
This book i s guided by two d i s t i n c t conv ic t ions : 
f i r s t l y , tha t the very f i r s t s tage in lea rn ing to read 
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involves con t ro l cf eye movements and automatic 
recogni t ion-responses to the p r in t ed pages; and secondly, 
tha t the f luent reading competence i s charac te r ized by an 
i n t u i t i v e s e t of expec ta t ions . 
I t i s obvious tha t the books has been wri t ten 
with great e f fo r t s and ambition. I t i s very c l e a r l y p r in t ed 
in order t o take care of the con t ro l of eye movements, Itie 
grammatical s t r u c t u r e of Hindi i s proper and has systematic 
explanat ion of e s s e n t i a l elements of Hindi s t r u c t u r e . 
The most immediate and p r a c t i c a l goal of roost 
of the North American s tudents i s t o l ea rn t o speak. 
I t i s , however, to be born in mind t h a t speaking power of 
a language cannot be acquired without the proper and c l e a r 
appl ica t ion of the grammatical r u l e s . Vte should not forget 
t ha t in few i n s t i t u t e s and schools , Hindi i s taught not to 
chi ldren but t o grown up s tudents v^o l ea rn a d i f f e r e n t 
language as a foreign language. Therefore, without the 
pro jec t ion of the grammatical ru l e s a t both the l eve l s 
surface and deep a s tudent can hardly succeed in acquir ing 
a command of speaJcing the t a r g e t language. In the sentence 
as 
l^ahe jeb t©k ruko | i . e . , 'you can s tay as long/you l ike* 
the word jtfiahej means 'however* or 'howmuch'. The p a r t i c l e 
ji^ahej has a range of meaning depending on the context . 
By th i s explanat ion the readers are given to undezrstand 
tha t J^ahe I 'however' and j^ahe | ' l i ke* are one and the 
same and t h a t t h e i r meanings depend on the con tex t . In the 
f i r s t instance j^ahe j means p a r t i c l e 'whether ' , v^ i le in the 
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second one, J6ahaj i s used in the sense of ' l i k e * and 
•desire*. The same type of sloppy explanat ion i s assigned 
to the verb jhonaj ' t o b e ' and i t a l t e r n a t e d with jke pas] 
'wi th ' and jhosskta hi-\ ' i t may b e ' which i s explained as 
a s tereotyped expression cons i s t ing of jhonaj and j sskna j . 
I t a l so appears t h a t the author are not very s e n s i t i v e to 
the standard Hindi-genders, , Thus there appear on page 
no, 223 JTulsi ki ramayenj ^Tulsi kfe Ramayanj', jepni 
palsrjj ins tead of jspna palsrj l 'ones ovm bed ' , |s©l;ah 
kiyaj ins tead of jsalah ki | 'discussfibd'. The authors seem 
to be i ncons i s t en t in the t reatment of the Hindi s o c i o -
l i n g u i s t i c r e g i s t e r eg, on page no, 142, they sometimes 
use a s ingu la r verb and sometimes a p l u r a l verb for one 
and the same person jSahjsh'a Mse bahut pyar k©rta t h a . . . 
ve ghento ©kele b t t h k©r Uski yad kiya kar te ( t h e ) | , In-
s p i t e of few drawbacks the Basic Hindi Reader I s a very 
valuable addi t ion to the books for l ea rn ing Hindi , 
In the s i x t i e s a l o t of books have been prepared 
for teaching Hindi to Americans, these books are based on 
new techniques and systems. At the same time o ther count r ies 
have a l so produced a large number of books. Uie most Import-
ant of these books isin Russian, e n t i t l e d Hindi Reader 
(Ochebnic Yajika Hindi) wr i t t en by Mr. Dimthits and others 
and published by Moscow in 1969, Bas ica l ly t h i s book can 
be divided in to two p a r t s . The f i r s t pa r t ^cons i s t i ng of 
f i r s t f i f t een lessons , i s devoted to the knowledge of 
Nagar i l ip i , i t s wr i t ing system and the c o r r e c t pronunciat ion 
of soxinds. A spec ia l feature of t h i s p a r t i s the use of 
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d i a c r i t i c a l marks in i t . With the help of these marks, 
the teachers can read the c o r r e c t mode of speaking a sentence 
spec ia l ly the in t e r roga t ive sentences . 
The second p a r t , o f the book cons i s t i ng of the next 
seventeen lessons i s t o t a l l y based on grammatical r u l e s . 
Every lesson s t a r t s with a granxnatical r u l e . These ru le s 
are arranged from simple to complex. Bach ru le follows a 
sentence and then both types of t r a n s l a t i o n i . e . Russian 
to Hindi and Hindi to Russian are given. Ttie in t e r roga t ive 
sentences are a lso given. After t h a t some reading mater ia l 
i s supplied with new words, grammar notes on vocabulary and 
d i f f e r en t types of exerc i ses a t the end. The exerc i ses are 
t r a d i t i o n a l l y based on words/ sentence, t r a n s l a t i o n , f i l l 
in the blanks, verbs transformation and t r a n s l a t i o n . 
In the f ina l p a r t ofthe book there i s a table 
of 2000 words with pronunciat ion, grammatical shape, meaning 
and reference . Special c h a r a c t e r i s t i c s of t h i s book i s the 
c l a s s i f i e d table of conmonest words with p i c t u r e s , eg . 
Wild and other types of animals, b i r d s , f i sh , dining room, 
study room, bedroom, breakfas t , lunch, dinner t ab le , things, 
of personal use, pa r t s of human body e t c . 
15 Luthor, Lutze and Bahadur Singh prepared a 
book Hindi as a Second Language (1970) for ' In t roductory 
Hindi course*, Ih i s coxorse was s t a r t e d in 1967-68 a t 
Evening Hindi I n s t i t u t e , Delh i . The author have following 
object ives in mind: 
1. A learner should be able to understand, speak and 
write^^.^ spoken Hindi a f t e r successful ly completing 
t h i s coxirse. 
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2. The book i s meant for those who have l i t t l e or no 
knowledge of Hindi before taking xxp t h i s course 
3. If l ea rne r has the knowledge of English, in t h a t 
case English can be used as contac t language. 
4 . If the lea rners are adul t s and keenly i n t e r e s t e d 
in learn ing Hindi, they should be encouraged 
fur ther in developing t h e i r e f f ic iency in i t . 
This book can be used independently or alongwith 
the book wr i t t en by Fairbanks and Misra, I t s f i r s t three 
pa r t s are t o t a l l y based on Fairbank 's book. Tape recorders 
can a l so be used for e x e r c i s e s . The combination of a l l 
types of teaching methods axre used for teaching Hindi as 
a second language. Ma te r i a l i i s systematized according to 
the d i f f e r en t l eve l s of the l e a r n e r . In t h i s book, the 
author uses a l l possible types of methods t o c l a r i f y the 
co r r ec t meaning of a word. i . e . contex ts , p i c t u r e s , car toons, 
d e f i n i t i o n s , ac t ing , dramat iza t ions , diagrams e t c . The 
lessons on t h i s book can be used for framing the sentences 
as well as for the exerc ises based on sentence p a t t e r n for 
' In t roductory Hindi Course* without taking i n t o account the 
grammatical notes , which t h i s book excludes . Fairbank 's 
book can, however, be used for se l ec ted exerc i ses* The 
programme of teaching t h i s whole course in two sessions of 
83 days or in 166 c l a s se s , has a l so been successful ly 
experimented in .the Evening Intensive Course. At the ou t s e t 
the w r i t e r has discussed some problems concerning pronunci-
at ion and wr i t ing system. The book cons i s t s of 24 l e ssons . 
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Usually every lesson has sentence p a t t e r n , grammar 
reading mater ia l / wr i t ing system exerc ise / conversat ion, 
rev is ion , exams, f ina l exams, I t i s mentioned by the 
author t h a t Devanagari s c r i p t i s more appropr ia te for 
reading and teaching Hindi , The book cons i s t s of only 
42 pages even then a l l poss ib le types of sentence s t r u c t u r e s 
are given. The use of t h i s book i s not poss ib le without 
the knowledge of l i n g u i s t i c s . As such the presence of a 
teacher i s e s s e n t i a l for teaching through t h i s book. One 
lesson has more than one ru le teaching p o i n t , eg , t h i r d 
lesson has jke p a s ] , j 4ah ie | , jkon s a ) , |hota h t j e tc . , 
four types of usages. The book i s very r i ch in m a t e r i a l . 
The Conversational Hindi with Exercises (1970) 
wr i t ten by McGrager i s completely based on new techniques . 
There are nineteen chap te r s . Every chapter s t a r t s with a 
p ic ture /photo graph. The p i c tu re follows the d e t a i l e d 
descr ip t ion in about forty l i n e s . The lesson i s based on 
the p i c t u r e . The pronunciat ion in Roman S c r i p t i s a lso 
given simultaneously. Grammatical notes are given a t the 
end of every chapter i:ptopage no, 4647. In the end 
one-thousand words and derived words are a l so given, e g . 
jJSehrij from j^ehe r j , jedhikan^tsh j |sdhikan£cl e t c . 
The main feature of t h i s book i s t h a t i t i s 
accompained by tape recorded vers ions of the lessons in 
the voice of A. S. Kals i , "Kie book possesses a \anique 
value because of t h i s add i t iona l f ea tu re , Uie revised 
e d i t i o n of t h i s book e n t i t l e d CXitllne of Hindi Grammar: 
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With Exercises i s published in 1972 by McGrager from 
Oxford Universi ty Press , London. 
Dr. L. iM, Khv±)chandani has prepared Conversational 
Hindi; S i tua t ion Approach (1970) for teaching Hindi t o 
Yugoslavian s tuden t s . I t i s published by Jegreb Univers i ty 
Yugoslavia, A s imi l a r book for teaching of Hindi to 
Balgarian s tudents with tape i s wr i t t en by Dr. Vimlesh 
Kanti and published by Delhi Univers i ty , 
The s t uden t ' s Hindi-Urdu Reference Manual (1970)13 
v/ritten by F. C. Southworth a t Arizona Univers i ty . I t 
emphasizes importance of the conversa t ional form of the 
language, pronunciat ion, grammar e t c . Ins tead of cons ider ing 
purely Hindi, the~t author takes i n to account Hindustani 
as we l l . At the end of t h i s book the Hindi-Urdu-English 
and English-Hindi-Urdu vocabulary with t r a n s l a t i o n 
exerc i ses are a lso given. 
At L. B. S. National Academy of Administrat ion, 
Mussoorie for teaching Hindi to the Probat ioners of Non-
Hindi area Text Books e n t i t l e d Hindi as a Second Laaquaqe 
(1971), Hindi Par t I (1966prepr in ted in 1976) and 
Adharik Hindi (1987) were pxjblished. I t s main object i s 
not to teach a language with a l l the regour bu t t o help the 
young probat ioners t o express t h e i r thougtits and feel ings 
with ease, both o r a l l y and in wr i t ing . 
An Introductory Course in Spoken Hindis A Microwave 
Approach t o Language Teaching (1973) i s a l so a very 
17 
important book written by Dr. V, R, Jagannathan and Bahri . 
- 77 -
I t is s t r i k i n g l y s imi l a r t o i t s companion volxune wr i t ten 
by the author in Panjabi in 1972. Besides the main .text 
which i s a l so divided in to foxir un i t s c o n s i s t i n g of ten 
cycles each, the book also contains a note on Hindi sounds 
and four appendices: Hindi Orthography a sketch grammar 
of Hindi, a general g lossary and a g lossary of technica l 
terms. The present book i s the f i r s t of i t s kind wr i t t en 
by Indian s cho la r s . I t s approach i s f<r»unctional, i . e . i t 
shows the use of language in i t s soc ia l context or the 
r ea l l i f e context . The l i n g u i s t i c content i s in a graded 
and sequen t ia l order . I t i s p r a c t i c a l l y t e s t i f i e d under 
the assoc ia t ion of the American Peace Core by David J . 
Bums, who has inspi red the prepara t ion of t h i s course 
based on the bas ic needs of a l ea rner of Hindi , This 
coxirse was introduced and t e s t ed in p a r t s , in var ious 
i n s t i t u t i o n s , in v2urying s tages of i t s planning and 
p repara t ion . This book may a l so be used for s e l f - l e a r n i n g 
or with occasional guidance from some teacher or a na t ive 
Hindi speaker. In i t , the three dimensions of language are 
considered-Linguis t ic , i . e . how one tal]<s, s o c i a l , i . e . 
who t a lks t o whom and Topical , i . e . what one t a lk s about. 
I t represents the core of syn t ac t i c phonological 
pa t t e rns which one can combine t o produce more complex 
express ions . This core mate r ia l i s arranged from siinple to 
complex s t ruc tu re of Hindi . The mate r i a l p resen ts the 
standard co l loqu ia l speech p a t t e r n s of Hindi xising r a t h e r 
universa l high frequency vocabulary. The teaching progranroe 
requi res three bas ic condi t ions* ** -*"L 
*^^ • No \ 
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1. Immediate t r a i n i n g programme, 
2. Nature of l ea rners job , 
3. Uniqueness of placement s i t e s ; 
e i t h e r r u r a l ' o r urban. 
The book makes use of the following termsx units# 
cycle/ focuS/ R i tua l s , MrPhase, c-phase. Teacher 's no tes . 
Learner 's notes , grammatical notes and supplements, Itiere 
are four appendices a t the end: 
1. Hindi Orthography, 2, A sketch grammar of Hindi, 
3. General Glossary ( i t i s divided in twenty p a r t s , both Hindi 
and English meaning are given.) 4, Glossary of technica l 
t e r ^ s , 
18 Dr, Vrajeshwar Vextna & Dr, V» R, Jagannathan 
edi ted 'Gahan Hindi Shikshan' (1973) mate r ia l prepared 
by the c e n t r a l I n s t i t u t e of Hindi and published by Oxford 
University Press . This se t of teaching ma te r i a l i s being 
used by the Central I n s t i t u t e of Hindi in i t s in tens ive 
teaching programme with a view to make the l e a r n e r 
p r o f i c i e n t in a l l the four s k i l l s of the language within 
three months. Ihe course comprises fo\ir voiiuroes: Text 
includes 40 s t r u c t u r a l l y graded lessons which show the 
use of syn tac t i c pa t t e rns in r ea l l i f e s i t u a t i o n s . Great 
importance in at tached to pa t t e rn p rac t i ce in which the 
sentence p a t t e r n s have been e labora ted with numerous 
examples. Competence developed through p a t t e r Prac t ice 
i s t e s ted and reinforced through e x e r c i s e s , 
Hindi Primer(Hindi Path Mala) under the auspices 
of Central Hindi Di rec tora te (CHD), G. 0. I, i s a book for 
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those foreigners who are i n t e r e s t e d in reading Hindi as 
a second or foreign language. Pathmala i s divided in to 
four p a r t s , but a l l pa r t s are bound toge the r . Another 
book i s e n t i t l e d Davanagarl ^ I p l : Abhyas P u s t a k , ( A desk 
book in Devanagari S c r i p t ) , The whole Pathmala comprises 
of 760 pages. Hindi Pathmala i s prepared only for foreigners 
and t o u r i s t s who are curious to learn high Hindi , This book 
is a lso equal ly helpful to the non-Hindi speaking Indians , 
Here the lessons are prepared in the form of d ia logues . 
For the conveniaice of l ea rne r s grammatical and cultviral 
notes as well as exerc i ses are given a t the end of each 
lessons . In p a r t s I and I I , the l ea rne r s are acquainted 
with the bas ic sentence pa t t e rn s and d ia logues . Besides 
c u l t u r a l and grammatical notes , word cons t ruc t ion and i n -
tensive exerc i ses are given in the l e s sons . The aim of the 
book i s to make a learner acquire command over grammatical 
pa t t e rn through r e p e t i t i o n s and memory. The emphasis has 
been l a i d on the s t r u c t u r a l exerc i ses ins tead of an teaching 
the new words in the language. Ihe f i r s t p a r t deals with 
approximately s ix hundred words which are used in about 
f i f teen hundred sentences . In the second p a r t are given 
approximately two hundred sentence p a t t e r n exerc i ses and 
about thousand new words. In both the p a r t s , the whole 
mater ia l i s fur ther subdivided in to twelve lessons togather 
with three r e c a p i t u l a t i o n l e s sons . I t i s planned in such a 
way t h a t each r e c a p i t u l a t i o n lesson i s given a f t e r four 
l essons . The planning of lessons i s organized in such a 
way tha t a f t e r completing Par t I, one becomes competent : 
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in wr i t ing app l ica t ions and understanding ful ly the sentences 
in present i n d e f i n i t e , pas t and future i n d e f i n i t e and pe r f ec t 
p a r t i c i p l e s . After f in i sh ing the Par t I I , one acquires 
competence in the formation of simple sentences and us ing 
in d i f f e r en t s i t u a t i o n s , in Indian context. In part III , 
there are twenty lessons in vrtiich Indian l i f e and s ty le 
are described in simple prose with the grammatical instrtjc-
t ions and d i f f e r e n t types of exe rc i se s for framing correct 
sentences in Hindi . There are twenty lessons in Part IV 
out of which ten are in poetry and ten in prose,which are 
v/ritten by prominent wr i t e r s and poe t s . Actually t h i s 
p a r t cons i s t s of l i t e r a r y forms of Hindi with notes and 
e x e r c i s e s . I t i s worth mentioning here t h a t these lessons 
are prepared on the l ine of guided imi t a t i on baeed on 
modern l i n g u i s t i c s . This mater ia l can be used by the 
teachers , in a classroom as well as , as a s e l f i n s t r u c t i o n a l 
mater ia l in a graded manner. Sentence s t r u c t u r a l exerc i ses 
are placed in a graded manner together with de t a i l ed notes 
on the c u l t u r a l items and grammatical i n s t r u c t i o n s on 
words and express ions . 
Regarding the uae of scr ipt and t rans l i t era t ion / 
t r a n s c r i p t i o n Roman and Devanagari are simultaneously 
used in the f i r s t pa r t , Devanagari mainly in the second p a r t 
and Devanagari along with necessary English meaning of 
some Hindi words, in the t h i r d pa r t , and t o t a l l y Devanagari 
in the p a r t fourth. There i s a se lec ted vocabulary of 
a t 
Hindi with English meaning/the end comprising of 1462 words, 
Hindi- English Conversational Guide (1973) 
published by GOI CHD i s intended for those whose mother 
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conversat ional forms of Hindi for t h e i r day-today dea l ings . 
The book i s divided i n t o two p a r t s , v i z , (i) Conversational 
Sentences and Expressions, c l a s s i f i e d under var ious s i t u a -
t ions and topics ( i i ) a Glossary of useful words. 
A textbook e n t i t l e d In t roductory Hindi Course, 
which has been planned by R. Caldwell Smith and SCR 
Vteightnan and wri t ten by the Pr inc ipa l and Teachers of the 
Language School in 1979, used in the Landour Language 
Schools for teaching Hindi, This textbook has been prepared 
to provide the beginners with more in tens ive knowledge of 
Hindi in a comparatively s h o r t e r per iod . I t i s designed 
to enable the foreign s tudents to speak Hindi in a terra 
of few months only. The book has 30 l e s s o n s . Each lesson 
s t a r t s with the dialogue followed by vocabulary, in t roduc-
t ion, oral exercises , dialogue exe rc i ses , reading and ends 
with wr i t ing e x e r c i s e s . At the end s ix appendices are given, 
2 ( B ) . 4 : HLT in Japan: 
As regards teaching Hindi as a second language in 
Japan, i t , was s t a r t e d long back in I9 l0 , bu t i t took 
shape in 1921, when a Universi ty ( I n s t i t u t e for Foreign 
Language) was s t a r t e d a t Osaka. Besides Osaka, Tokyo 
became another centre of teaching Hindi by the end of 
the second World War, In 1950, with the s p e c i a l e f f o r t s 
of Prof, Doi, a separate department for teaching H4.ndi 
was e s t ab l i shed in the Universi ty of Foreign Languages, 
Hindi grammar wr i t t en by Prof, Sawa was published, with 
the help of tape l essons , A Textbook has been prepared by 
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Prof. Doi for the use of l ea rne r s in language labora tory 
a t I n s t i t u t e for study of Language and Cultures of Asia 
and Africa, Tokyo has published a book e n t i t l e d Hindi » 
Dr. Badrinath Kapoor the author of Basic Hindi and English-
Hindi Dict ionary has not only taught Hindi a t Tokyo but 
a l so prepared mater ia l for teaching Hindi t h e r e . 
2 (B) .5 : HLT injCNetherlands 
Dr, Uma Shankar ' S a t i s h ' , Direc tor , Hindi 
I n s t i t u t e Netherland developed Hindi teaching for the use 
in^Netherlands ueS6aran Vacan (1985) Lekhan Bpdhan (1985) 
and Naqari Lipi (1985). 
Recently " A Primer of Modem Standard Hindi" by 
Michael C. Shapiro has been published by V[/s Motilal 
BanarsidaJ, Delhi , This Primer is intended to provide the 
s tudent with a t h o r o u ^ foundation in the grammatical 
s t ruc tu re of t ha t v a r i e t y of Hindi tha t i s commonly taugjit 
in Indian Schools and t h a t i s the common vehic le of 
pioblication in Hindi. Although much emphasis i s placed on 
the wr i t t en language, aspects of conversa t ional Hindi are 
a lso discxissed. The core of the work contains th i r ty -one 
chap te r s . The f i r s t four offer discussion of Hindi phonetics 
and the Devanagari Syl labary in which Hindi i s w r i t t e n . 
Chapter 5 through 31 each conta in desc r ip t ions of funda-
mental aspects of Hindi Grammar. The work as a whole 
introduces a core vocabulary of approximately f i f teen 
hundred e n t r i e s incorporat ing l ex i ca l i tems. Supplemental:^ 
mater ia ls in t h i s book include graded reading passages and 
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Hindi English Glossary, Although Devanagari is used 
throughout the book, Roman transliteration is also 
provided, 
2 (B ). 6 : Comments : 
The Grammar-Translation I-tethod (G-T iMethod) is 
however a passive type of method. By i t a s tuden t can 
learn only reading and wr i t ing Hindi c o r r e c t l y with the 
help of ru les and vocabulary. This method i s a l so labor ious , 
monotonous and d i f f i c u l t for s tudents to mug up the whole 
vocabulary and a large number of r u l e s . 
Most of the books of Hindi Grammar in e ighteenth 
and nineteenth cen tur ies are based on G-T method. The 
sole purpose of such book i s t o understand the grammar 
of Hindi and t r a i n the s tudents to write Hindi language 
co r r ec t l y by in tens ive p r ac t i c e in t r a n s l a t i n g from and 
in to h i s nat ive language. By t h i s method the s tudents can 
only learn reading and wr i t ing the Hindi language c o r r e c t l y 
by memorizing the ru les and vocabulary. This method i s time 
consuming and monotonous, 
Fourthermore, t h i s G-T method cannot enable a 
learner to speak language without p r ac t i c e and can only 
develop the reading and wr i t ing s k i l l s . Due to the bas ic 
shortcoming of G-T I'^ fethod, language teachers have been 
t ry ing to make improvements over G-T Method, to evolve a 
more e f fec t ive and p r a c t i c a l method for the teaching of 
language. Such attempts b a s i c a l l y show a s h i f t of emphasis 
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in language teaching form written form to spoken form. 
In other words the spoken form of language is given primacy 
over the written form. That, is linguistics is being given 
more and more a role in the teaching of Hindi Language. 
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CHAPTER - THREES TZMZHlViG ^ETHCDS; OBSERVATIONS OF SO>E 
SCHOOLS/INSTITUTIONS^ 
I s u r v e y e d scxne of t h e s c h o o l s and I n s t i t u t e s of 
I n d i a , where H i n d i i s b e i n g t a u g h t e i t h e r a s a s e c o n d 
l a n g u a g e o r a s a f o r e i g n l angx iage . These a r e l o c a t e d 
m o s t l y i n h i l l y a r e a s of I n d i a , The d a t a h a s b e e n 
c o l l e c t e d from H i n d i t e a c h e r s of t h e s e s h c o o I s / I n s t i t u t e s 
and from t h e o b s e r v a t i o n s of t h e m e t h o d o l o g y of t e a c h i n g . 
For t h e s y s t e m a t i c a n a l y s i s o f t h e d a t a , I d i v i d e d i t i n t o 
t h r e e b r o a d c a t e g o r i e s i . e . t h e g r a m m a r - t r a n s l a t i o n method 
t y p e ( G - T M e t h o d ) , t h e a u d i o l i n g u a l method t y p e 
( A - L Method) and a n o t h e r one i s t h e c o m b i n a t i o n of t h e 
methods t y p e , 
3 . 1 : G r a m m a r - T r a n s l a t i o n I'fethod T y p e ; (G-T method) 
I have g o n e - t h r o u g h my d a t a and a n a l y s e d i t . 
Hos t of t h e I n d i a n s c h o o l s a r e u s i n g G-T Method f o r 
t e a c h i n g H i n d i , where t h e c h i l d r e n l e a r n H i n d i , The 
s t a n d a r d of H i n d i i n t h e s e s c h o o l s i s v e r y h ig j i u p t o 
2 
c l a s s t e n • B e s i d e s H i n d i , o t h e r l a n g u a g e s a r e a l s o t a u g h t 
i n t h e s e s c h o o l s e g . B e n g a l i , T e l g u , Tamil e t c . The nxiitiber 
of s t u d e n t s i n e a c h H i n d i c l a s s i s a ro to id f o r t y . As mos t 
of t h e s e s c h o o l s a r e E n g l i s h medium o n l y , a l i m i t e d t i m e 
3 
i s a l l o t e d f o r t e a c h i n g H i n d i . The t e a c h e r s , t h o u g h 
4 
a r e t r a i n e d . 
3 . 1 . 1 : T e a c h i n g M a t e r i a l : 
I t e ach ing m a t e r i a l i n t h e s e s c h o o l s 
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i s very sys temat ica l ly introduced, Upto c l a s s f i f t h i t 
i s in the form of Basic Hindi Readers I, I I and I I I , 
and gradually the standard become higher and higher , 
more books are introdvlced, i . e . one i s for prose , o ther 
5 i s for poetry and another one i s for grammar . 
The t r a n s l a t i o n method uses two important t oo l s s 
1. Learner ' s Dictionary and 2, a s e r i e s of sentences , 
Leaxmer's Dict ionary i s p r imar i ly a usage d ic t iona ry , a 
comprehensive d i c t i ona ry . The d i c t iona ry has spec ia l 
purpose of teaching Hindi to English knowing persons . 
Hence, there are l im i t a t i ons in vocables .as well as t h e i r 
meanings. In the d ic t ionary , the meanings of a word are 
arranged on the bas i s of t h e i r frequency. Some words have 
qui te a large number of meanings, but in l e a r n e r ' s 
d i c t iona ry i t i s n e i t h e r des i rab le nor poss ib le t o give 
exhaustive s i g n i f i c a t i o n s . The standard of the l ea rne r 
has to be kept in mind. Sometimes, meanings of a word 
in a Hindi Dictionary are so jumbled up that one who does 
not know the t a r g e t language, i s confused and learns 
nothing. Every word has been put in i t s environment, 
s i t u a t i o n or contex t . In the d i c t i ona ry a l l the words 
have been given adequate l e x i c a l , grammatical and 
de r iva t iona l formations, ;Vher«ver i t was des i rab le and 
needful, to define the usage and scope of words, i t has 
been given eg . the Hindi word j tez j has so many 
d i f f e r e n t meanings, such as : 1, sharp in the words, 
lakhe'l ' e y e s ' , jawaj | ' v o i c e ' , |kan) ' e a r s ' , |6aku| 
•kni fe ' , jsui 1 ' need le ' , |derdl ' p a i n ' , jbhukh | 'hunger ' . 
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2, b r i sk in j tez ba jar or vyaparj ' b r i sk market or t r a d e ' , 
jtezr mlr^i ' b i t t e r c h i l l i e s ' , Jtez ghsfi or r s ^ | ' f a s t 
watch or c o l o r ' , j tez bae or devaJ ' s t rong tea or medicine ' 
j tez Isrkaj ' c lever boy ' , j tez bhav | 'high r a t e s ' , j tez 
^a l j 'quick speed ' , others are a l so in adverbial form: 
j tez J^sloJ 'go run ' j tez bolo) ' t o speak ' , j tez kernaj 
' t o make f a s t ' or to speed up ' , and others are a l so 
according to contex t , eg , j tez miza j | 'quick tempered*. 
The other important too l for language teaching 
mater ial i s the se r i e s of sentence in d i f f e r e n t s i t u a t i o n s 
given v/ith t he i r t r a n s l a t i o n . Such sentences are very 
useful for the t o u r i s t s in the f ie ld of technica l learning, 
commerce trade e t c . The ro le of such sentences i s very 
useful in the context of mul t ina t iona l t r a d e , ;^so lu te 
informative sentences are understood through t r a n s l a t i o n 
method. 
eg, conversat ion a t the h o t e l , 
Q, jhot^l kshai ht j 'where i s the h o t e l ' 
Ans. j ho t t l yeha hg \ 'The ho te l i s h e r e ' 
jn^msskar, kya apke pas koi kemra khal i hfc j 
'Good morning, do you have any room avai lab le*? 
j j i ha he. I 'yes Sir* 
jkrlpya mUjhe k©mra dlkhlay^ngej 'cound you show me 
the room * 
jkya mt kemra deKh s«kta Ku ? | 'may I see the room'? 
lyeh k&mra to bshut h i e^cha h£ j 
' t h i s room i s very plesant* 
jmt yeh k&mra lUggaj ' I wi l l take t h i s room* 
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[is kemre ka KIraya kya he j 'what is the charge for 
this room *. 
Ipetas rUpee p r e t i din ke h^'50 Rupees per day. S i r ' 
3 ,1 .2 : The G-T Method; 
According t o s t e m j the grammar t r a n s l a t i o n method 
emphasises the teaching of the second language grarnmar. 
I t ' s p r inc ipa l p rac t i ce technique i s t r a n s l a t i o n from, 
7 
and in to the t a r g e t language . According t o Macki^ , "ttie 
grammar-translation method i s simply a combination of the 
a c t i v i t i e s of grammar and t r a n s l a t i o n . 
The G-T method i s t r a d i t i o n a l and subjec t ive 
typie of method. I t was widely used in ancient period 
and even now i t continues to be used in some underdeveloped 
and developing c o u n t r i e s . In t h i s method large number of 
vocabulary items i s used. As such t h i s method i s labor ious , 
monotonous and d i f f i c u l t for s tudents to mug up. In t h i s 
method importance i s given to wr i t t en forms and not to 
spoken forms. In t h i s context* t r a n s l a t i o n from the 
source language to the t a r g e t language i s important . 
This method neglects c u l t u r a l items, v^en word by word 
t r a n s l a t i o n i s done. eg . jmsggsl sutr© | 'a holy t h read ' , 
I n i l k&nt^ hj 'bliie t h r o a t ' e t c . 
As th i s method does not requi re expensive t e chn i -
ca l a ids , i t i s very economical and hence used in most of 
the undejrdeveloped coxintries. The method does not 
f u l f i l most of the m a t e r i a l i s t i c things needed for second/ 
foreign language teaching, but helps excep t iona l ly hard 
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working s tuden t s . In t h i s method passive s k i l l s are given 
importance. 
However, not only t h i s method i s beiKq revived 
t h e o r e t i c a l l y with new l a b e l s , (eg. Cognitive Code), in 
p rac t i ce i t seems t h a t psychological ly t h i s has achieved 
a l o t of success . 
3 . 1 . 3 : Aims and Objectives of G-T i^ thod; 
The G-T method aims a t inc t i lca t ing and understan-
ding of the grammar of the language, and a t t r a i n i n g the 
s tudent to wri te the language accura te ly by regu la r 
p rac t i ce in t r a n s l a t i n g from h i s na t ive language. I t aims 
a t providing the student with a wide vocabulary, often 
of an unnecessarly de ta i l ed na tu re . I t aims a t t r a i n i n g 
the s tudent to e x t r a c t the meaning frcan t a r g e t t ex t s by 
the t r a n s l a t i o n i n t o the nat ive language, and a t advanced 
s tages , to apprecia te the l i t e r a r y s ign i f icance and value 
of what he has been reading. These aims are achieved in 
the classroom by, long and e labora te grammatical explana-
t ions and demqptrations in the native language, followed 
by p rac t i ce on the pa r t of the s tudent in the wr i t ing of 
paradigm. In applying the r u l e s , he has l e a r n t the 
cons t ruc t ion of sentences in the t a r g e t language and in 
the t r a n s l a t i o n of severa l passages of prose from the 
nat ive to the foreign language, 
Previously G-T method was considered by the 
teachers as a necessary prel iminary to the study of l i t e r -
ary work. G-T method lays l i t t l e or no emphasis on s k i l l s 
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l ike speaking of the second language or l i s t e n i n g t o 
second language speech. I t i s mainly book or ien ted method 
to learn the language and simply learning the grammatical 
system of the langxoage. The main object ive of G-T 
method i s the thorough con t ro l of the language without 
one sided a t t e n t i o n to theory^ leading to f luen t compreh-
ension of foreign wr i t ings as well as to the independent 
9 
use of the language in speech and wr i t i ng , 
3 .1 .4 : The Method in Prac t ice 
In the severa l I n s t i t u t i o n s and schools , t h a t I 
have v i s i t e d where Hindi i s being taught as a second/ 
foreign language, I found t h a t the main object i s not t o 
teach the language with a l l the r igour bu t t o help the 
yo\ing generation t o express t h e i r thoughts .;and fee l ings 
both o r a l l y and in w r i t i n g . I t has been observed t h a t 
general ly grammatical ru l e s are given in the f i r s t 
instance with apt examples and l a t e r on the s tudents are 
asked to franve the sentences according t o the r u l e s . 
I t i s a f ac t t h a t the language i s presented in shor t 
grammatical chapters^ each conta ining a few g ra imat lca l 
points or r u l e s , which are s e t out by examples. Thec.above 
statement i s ve r i f i ed by the following examples contained 
in a textbook used in a given I n s t i t u t e . 
Rule ; 
Number - Simple plural and agreement of 
adjectives with nouns. Grammar with Examples; 
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Masc, Nouns 
Fern, Noun 
Singular 
ending in jaj e g . jlefka 'boy* others 
e g , ' jbalsk j 'boy' 
ending {a | eg , jk l tabl 'book' 
2nding in l a | eg , 
jmata| 'mother' 
ending in juj eg , |v&stu| ' thing* 
Plural 
aj changes to je| eg, 
.Isfkej 'boys' no change 
eg,' jbalek j 'boys ' 
a I changes to 
kitabeI 'books ' ^ 
leg. 
kitaboI 
a I changes in to | ^ | eg . 
matae"! 'mothers ' 
takes suff ix je J eg, |v3StuS'| ' t h i n g s ' 
ending in |uj eg , Juj changes in to | u | and 
Jvedhu] 'daughter- in takes suf f ix j'e j eg , 
law' jvadhUg*] 'daughters-in-law' 
ending in [ i j eg , 
In i t l J 
ending in j i J eg , jpUtri j 'daughter ' 
ending in |ya | eg , 
I c l r lya j ' b i r d ' 
takes suff ix Jyaj jnitlya'J 
j i j changers in to | l | takes 
suff ix [ya I eg . jput r lyaj 
daughter^ 
Anunasik J *) i s added eg. 
Ic I r ly^ j ' b i r d s ' 
Qualifying Singular Qualifying P lura l 
Adej act ive [a I changes to je ( eg , |©cche lerke | 'good boys 
^ ^ I 
no change eg . Iscchi pUtrlya 
'good daugh te r s ' 
ending in jaj and 
qual i fying a masc. 
noun, eg . jsi^cha 
le rka j 'good boy' 
ending in ji1 and 
qual i fy ing a fern, 
noun eg . jeiJ^chi pUtr i J 
'good daughter ' 
Others eg . jsUnder balekj no change jsUnd&r balsk 
•cute baby' 'cute b a b i e s ' j s under pUtr i | jsunder pUtri | 'cute g i r l s ' 
'cute g i r l ' . 
A technica l grammatical terminology i s a l so given 
such as noun, pronoun,gender, number, case, negat ive, 
i n t e r roga t ive , mood, tense (present, pas t , future) verbs 
e t c . The le rner i s expected to study and memorize 
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a p a r t i c u l a r ru le and exainple for Instance/ a verb paradigm 
or a l i s t of p r epos i t i ons . The exerc ises c o n s i s t of l i s t 
of vocabulary, words, phrases as well as sentences in the 
f i r s t language, which the l ea rner with the help of a 
b i l i ngua l vocabulary l i s t t r a n s l a t e s i n to the t a r g e t in 
order to p rac t ice the p a r t i c u l a r item or group of i tems. 
The main task of t eachers , in classroom i s the 
completion of a l l the exerc i ses in each lesson and the 
covering of ^11 the lessons in the book in a given period 
of t ime. The teacher, who does not have adequate t r a i n i n g 
in modern language teaching methodology, continues t h i s 
t r a d i t i o n . If a teacher wishing t o use act ive method and 
is-forced to use, such a textbook and t r i e s t o introduce 
some p rac t i ce in commxinication i n t o h i s c l a s s e s , he i s 
f rus t r a t ed by the academic and unreal forms of language ^ 
i t con ta ins , the enoromous range of vocabulary, while 
his s tudents are bored by the r e p e t i t i v e form of the 
innumerable wri t ten e x e r c i s e s . Bie exe rc i ses are designed 
to p r ac t i c l s e t r a n s l a t i o n in to the f i r s t language. In the 
I n s t i t u t e s and schools, i t has been observed t h a t a f t e r 
each lesson in order to r ecap tu la t e the r u l e s taught and 
to evaluate the learning process the exe rc i se s are given, 
e s p e c i a l l y grammar and t r a n s l a t i o n and based on r u l e s . I t 
has been a l so observed t h a t the grairenar-translation exer -
c i ses are given in the c l a s ses and a l so in the terminal 
and f ina l exams. These exerc i ses are of the following 
types 1 
1. F i l l in the blanks in the following sentences 
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with su i t ab l e words: 
(i) yeh nsya gher — — j 
( i i ) tUm bimar — — — — — — — j 
( i i i ) ap i^etur 1 
(iv) pUrani thi 1 
(v) ——imandar h£ j 
2 . Correct the following sentences: 
yeh neya kitab h£. | s i t a ©bcha lerki h £ |ve 
edhyapsk vidvan t h i | vsh/nok©r he) ve ksmra 
g&rem h£ | . 
3. Change the following sentences as d i r e c t e d : 
(i) mohini dudh p i t i t h i . ( into negative) 
( i i ) k&l lerke medan m§ g€d se nshi khele. 
(into Affirmative) 
( i i i ) mataji khana peka rehi t h i , 
(into Interrogative) 
4. Give related nouns of opposite gender: 
»r£t , ra ja , vsdhu, cha t re , balek, 
5. Translate the following sentences i n to Hindi : 
(i) I was working in Delhi 
( i i ) When did you stay in Bonibay Hotel ? 
( i i i ) I was taking bath in the :morning, 
(iv) Was he ploughing his f i e ld ? 
(v) Why did she go to the garden ? 
6. Write a shor t story# the story may be developed 
in short sentences . The topic i s 'The Story of a Thi rs ty 
crow.' 
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7. Give the synonyms of the following words; 
lekin, mitre , ©mir/ keyi ln, ksm, p e t r s , 
^©rir/ bshut . 
AS the learner progresses , he may advance from 
t r a n s l a t i n g i so la ted sentences , to t r a n s l a t i n g coherent 
second language t ex t s i n to the f i r s t language or f i r s t 
language tex t s in to the second language. In t h i s method 
the s tudents are expected t o know the . ru les for the 
co r r ec t assoc ia t ion of sounds with the graphic symbols in 
the foreign wr i t ing system, but are given l i t t l e oppor-
tun i ty t o p rac t i ce these assoc ia t ions except in occasional 
reading p rac t i ce in c l a s s and in the wr i t ing from d i c t a t i o n 
of passages which are usual ly of a l i t e r a r y cha rac t e r . 
The t a rge t language i s not used in classroom to any 
extent , except when stereotyped quest ions may be asked 
about the sub jec t ; matter of a reading passage, and the 
s tudents asnwer in the t a r g e t language with sentences 
drawn d i r e c t l y from the t e x t . I t has been my observat ion 
tha t these quest ions often are given in wr i t i ng and 
answered in wr i t ing . Lack of adequate ora l work and 
prac t ice i s re f lec ted in frequent confusion and 
bewilderment,when the s tudents are addressed in the 
t a rge t language and often they feel embarrassed vrtien asked 
to pronounce anything themselves, 
3 , 1 , 5 J Merits of G-T Method; 
I t has been observed a t the I n s t i t u t i o n s and 
Schools tha t , there are various meri ts of the G-T method. 
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One of the advantages of this method i s that the students 
who are highly in te l lec tua l and interested i r ^ s t r a c t 
reasoning can be learn through th i s method. Such students 
t ry to xanderstand the logic of grammar as presented, 
they learn the rules and exceptions and memorize the 
paradigms and vocabulary items. They become reasonably 
adaptive at taking dictat ions and t rans la t ing target 
language texts into the native language. Their t ranslat ion 
of native language texts in to target language may not 
produce versions which sound natural to a native speaker, 
but a t the best, they are accxirate, with careful attention 
to the rules which the students ha^e been taught. 
The G-T method is very much viseful for teaching 
a c lass ical language or dead language, eg. Sanskrit, pa l i , 
Latin,Greek e t c , ISiis method cannot be traced back to the 
tenets of any par t icular master teacher, but I t i s rooted 
in the formal teaching of Sanskrit , The learning of 
Sanskrit was just i f ied as an in te l l ec tua l discipl ine , 
the mind being trained, i t was asserted, by logical 
analysis of the language, much memorization of complicated 
rules and paradigms and the application of these in 
t ranslat ion exercises, Sanskrit was further jus t i f ied 
as the key to the t h o u ^ t and l i t e ra ture of a great and 
ancient c iv i l i za t ion , itie reading and t ransla t ion of 
texts has therefore, of great importance as were writing 
exercises in imitation. 
At the time of teaching through this method 
the teacher has full confidence that he knows the grammar 
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of t ha t p a r t i c u l a r language very we l l . Ihe teacher should 
always be very much c l e a r about the grammar of t a r g e t 
language. 
By G- T method the word-to-word t r a n s l a t i o n can 
be done very e a s i l y eg, 
English Hindi 
Indian Const i tu t ion jbhar t iy semvldhan| 
Formal dress jopiiarlk ves t ra | 
Angle of v i s ion j d r l s t l k c r j 
I could see t h a t her Jmt dekh s©kta tha kl Uska 
beauty was na tura l ssnderya p r a k r i t i k t h a | 
Union i s s t rength |ekta h i be l he. 1 
Forhead marking | t l l©k | 
Nowadays a l so , the G-T method i s maintained as 
a loseful technique in language teaching. Many conten^ora-
ry language teaching experts a l so agree t h a t i n s p i t e of 
the v i r u l e n t a t tacks t h a t reformers made, the G-T method 
12 
has maintained i t s e l f remarkably well • In the study of 
language learn ing the f i r s t language as a reference system 
i s indeed very important for the second language l ea rne r . 
Therefore, t r a n s l a t i o n in one focm or another can play a 
c e r t a i n ro le in language l ea rn ing . Thinking about the 
formal fea tures of the second language and t r a n s l a t i o n as 
a p r ac t i ce technique put the l ea rne r i n t o an ac t ive 
problem solving s i t u a t i o n . Moreover, i t i s r e l a t i v e l y 
easy t o apply. 
The importance of t r a n s l a t i n g in the language 
teaching i s s t i l l recognized with the help of the 
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t r a n s l a t i o n method. Through t h i s method the language t e a -
ching becomes systematic and takes i n t o account the 
s t ruc tu re s as well as semantic aspects of a language, 
3 ,1 .6 ; Demerits of G-T Method. 
The main defects of the G-T method which have 
been pointed out in the Hindi as second/foreign language 
I n s t i t u t e s / s c h o o l s are as followss 
(i) L i t t l e s t r e s s i s l a id on accurate pronunciat ion, 
s t r e s s , tone and in tona t ion , Ihere are no o ra l d r i l l s . 
That i s why the automatic manipulation of the common 
s t r u c t u r a l forms of the language cannot be es tab l i shed 
by the G-T method, 
jheriJ turn k©h'a j a rshe ho ?j 
Haris where are you going ? 
I ram; c^srj 'Ram; home* 
jheris gher?l 'Hari: Home* 
jram; ha ] 'Ram; yes' 
Conununication s k i l l s are neglected, itie a u d i o l i -
ngually taught s tudents were super ior to the t r a d i t i o n a l l y 
taught s tudents in l i s t e n i n g comprehension and speaking 
but i n f e r i o r to them in reading and wr i t i ng . I t would seem 
therefore t h a t the primacy of speech i s bes t J u s t i f i e d 
as an assumption when spoken s k i l l s are the primary goals 
of i n s t r u c t i o n . 
( i i ) There i s g rea t deal of knowing the ru le s and 
exceptions but l i t t l e t r a i n i n g i s given in the use of the 
language or to speak and wri te i t a ccu ra t e ly . 
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( i i i ) In an e f f o r t t o p r a c t i c e the app l i ca t ion of 
ru les and the use of except ional forms, the s tudent i s 
often t ra ined in bookish form of language. Some forms 
are r a r e , some old fashioned and many forms are p r a c t i c a -
l l y xinimportant, eg . the use of do\;ible negative e t c , 
(iv) The language l e a r n t i s mostly of l i t e r a r y ti^se 
and the vocabulary i s semant ical ly complex, e g . 
jhelwai ki pe tn i ne vr lksaroper per isr<^a prar;^snibh 
k i , t©bhi helwai ne Use toka kl tUm heme^a 
pero ki bate kyo k e r t i ho | 
(v) For an average s tudent , i t involves a great 
deal of labour. To some ex ten t , i t i s monotonous. I t 
does not develop confidence in s t u d e n t s . I t involves 
almost no expression in the t a r g e t language, 
(vi) The role of s tudent in the classroom i s for the 
g rea te r p a r t of the tinre -a passive one, he absorbs and 
then recons t ruc t s what he absorbed to s a t i s f y h i s teacher . 
In the G-T method, s tudents j u s t simply replace 
the second/foreign language words by mother tongue words. 
Tha t ' s why, often the Hindi speaking s tuden t s , during the 
time of learn ing English, produce Jvsh j a t a he | i n t o 
•he go • and not 'he goes *, 
AS regrads the l i m i t a t i o n of G-T method, i t has 
been observed tha t Hindiisi . l ea rn t mainly as process of 
t r a n s l a t i o n , s tudents t r a n s l a t e words and put the words 
in to contexts which are in tu rn t r a n s l a t e d i n t o Hindi 
words. They do not, however, t r a n s l a t e the context in 
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terms of i t s s igni f icance and meaning. Therefore, i t f a i l s 
to express i t s o r ig ina l context , vrtiich u l t ima te ly d e t e r -
mines the forms of a word and the whole sen tences , e g . 
t::ng: The aeroplane i s f ly ing in the sky, 
Hindis jj&haj akaS mt Ur rsha hE j . 
Here, the s tudent has not spec i f ied t h a t Hindi 
word j j&hajj , i s i t an aeroplane or a ship^ The s tudent 
use only the Hindi word j j sha j j not the jhsvai j e h a j j , the 
cor rec t sentence should be jhevai J£,ha*-j akaS me Ur reha 
h£. j , which is containing both, spec i f ied co r r ec t word 
meaning (aeroplane means jhsvai- jehaj |) and the context 
t h a t aeroplane f l i e s in a i r . 
Idioms and pharases play an important ro le in 
the system of language. An e f fec t ive approach in language 
teaching should a l so enphasize the idiomatic aspect of a 
language. Hov;ever, through G-T method, i t i s very 
d i f f i c u l t and often impossible t o teach the idiomatic 
usage. Language innumerously d i f f e r in idioms, therefore 
i t i s ne i the r possible nor des i rab le to get exact 
t r a n s l a t i o n of idioms and pharases . In most of the cases 
the l i t e r a l t r a n s l a t i o n cannot serve the purpose. I have 
fovind some examples of howlers, which have a l toge the r 
d i f f e ren t meaning when English sentences or pharases are 
t r ans l a t ed in to Hindi eg . l i t e r a l t r a n s l a t i o n in place 
of pharasal t r a n s l a t i o n , AS I observed/ in a c l a s s of 
an I n s t i t u t i o n , following types of howlers which the 
s tudents were making in the c l a s s . 
1. Engl ish : Slum clearence scheme 
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Hindi : Jgsndi b s s t i s e fa i yojnaj (correct) 
igsndi b a s t l san^apti yojna] 
2, Engl ish : In any case , the work should be 
completed within a month. 
Hindi : |karya h s r h a l e t nie ek mas ke ©ndar 
pura ho jana ifahlye 1 (correct) 
jpretyek mamle me# karya ek mas ke 
endsr pUra klya Jana ^ a h l y e j . 
3, Engl ish : The Government has fa i l ed to d e l i v e r 
the good, 
Hindi: |s©rkar karys s©mpsnne kerne me ©semerth 
r©hi h£) (correct) 
|s©rkar mal batne me esemerth r©hi ht \ 
on 
4, Engl ish: You should pay a second thought / th i s 
problem, 
Hindi : |apko Is ssmssya p s r pUnsrvliiar kerna 
i^ahlye 1 (correct) 
lapko Is semssya per do kser ke l lye 
v l^a r kerna ^ahlyaj 
3 .1 ,7 : Conclusion; 
Even today G-T method provides a safe , easy and 
p r a c t i c a l en t ry in to a second language teaching, and s t i l l 
th i s method i s used a l l over the world. The major draw-
back of t h i s method i s the overemphasis on the language 
as a mass of ru les and in the l im i t a t i on of p r a c t i c a l 
techniques which never emancipate the l ea rne r from the 
dominance of the f i r s t language. In teaching of second 
language, i t i s the t r a d i t i o n to use t r a n s l a t i o n as an 
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e s s e n t i a l p a r t . In t r a n s l a t i o n s tudents general ly 
replace the foreign language words of mother tongtie 
and t h a t does not give the c o r r e c t meaning of the 
sentences . So tha t , they usual ly do mistakes while doing 
t r ans l a t i on r a the r during essay wr i t ing . The meaning 
of the foreign language form i s hard to convey. 
Translat ion i n t o the nat ive language i s bound to mislead 
the l ea rne r s , because the semantic un i t s of d i f f e r e n t 
language do not matfch, and because the s tudent , under 
the p rac t i sed simulus of the nat ive form, i s almost 
c e r t a in to t a r g e t the foreign one. The nucleus of the 
foreign language should be presented in connection with 
p r a c t i c a l objects and s i t u a t i o n s say, of the classroom 
or of p i c t u r e ' 
On the other hand, the G-T method i s economic 
and successful method spec i a l l y i n India and a l so other 
developing coun t r i e s . This method has a l so come again 
in the revised form; t h a t i s in the form of cogni t ive 
code method. 
3 .2 : Audio-Lingual Method Type (A-L Method); 
During the time of the f i e l d work I noted 
tha t there are many Government I n s t i t u t i o n s , where 
the modern method for HLT, t h a t i s audio- l ingual method 
(A-L method) i s being used. In most of these 
I n s t i t u t i o n s the s tudents r 
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are general ly adu l t . They belong t o var ious pa r t s of India 
having mother tongue r e l a t ed t o d i f f e r en t language famil ies 
They have a f a i r comnand over English language and possess 
a good mental l e v e l . In these i n s t i t u t i o n s the teaching 
mater ia l i s being prepared in an in t eg ra t ed form for the 
requirements of the t r a i n e e s . There i s coordinat ion 
between classroom teaching, language lab« and s e l f 
i n s t r u c t i o n a l mater ia l developed on the bas i s of Programmed 
Learning htethodology. In these I n s t i t u t i o n s , genera l ly the 
standard of Hindi i s qu i te good a t Higher Secondary 
level for wr i t ing and conversa t ion . The purpose i s to 
enable them to use a p a r t i c u l a r r e g i s t e r , which may be 
necessary in t h e i r bus iness , o f f i c i a l domanis, general 
deal ing, e t c . Generally they are provided with 100 
periods per session for HLT a t p re sen t . Some of these 
I n s t i t u t i o n s are spec i a l l y for teachers t r a i n i n g . The 
s tudents general ly learn Hindi as a second language. The 
i n s t i t u t i o n a lso aim a t developing teaching mate r i a l and 
methodology in the f ie ld of HLT. The mater ia l i s based on 
f ie ld research, con t ras t ive stxidies, and modern teaching 
techniques. I have observed severa l Language Courses, 
Teacher 's Training Courses, LSP Courses, Field Research 
and development of teaching m a t e r i a l . In these I n s t i t u t i o n s , 
the teaching programmes are based on modern techniques of 
foreign language teaching aided by A-L method and a l so 
computer based Hindi course . 
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3 , 2 . 1 ; Teaching Materials 
At present these I n s t i t u t i o n s are using v i sua l 
a i d s - c h a r t s . P ic tu res , Wall diagrams, McxJels as well as 
Audio-J^ingual Aids as tape recorders , language l abora -
t o r i e s , Autotutor teaching Machines and Lingua-phone 
Records, They are a l so vising s l i d e s , film s t r i p s , v ideo-
tapes and computers. 
The use of A-L aids in teaching of a l l four s k i l l s 
of Hindi has been ex tens ive ly acclaimed as the most 
e f fec t ive , measure a l l over the world. The . l i n g u a l and 
v isua l aids are comparable to the l i v i n g context of the 
soc ia l and l i n g u i s t i c s i t u a t i o n of the t a r g e t language. 
3,2.1,1s A-L Material and Teaching Sequences 
In these I n s t i t u t i o n s , i t has been observed tha t 
there are five d i s t i n c t s tages of HLT in a given 
order : recogni t ion, r e p e t i t i o n , reproduction, manipulat-
ion and production s t a g e . 
At the f i r s t s t age ; recogni t ion ; the s tudent 
recognizes the new item as d i f f e r en t frcxn other s i m i l a r 
items when i t i s heard on a tape recorder or by the teacher . 
If the teacher does not use t r a n s l a t i o n , the s i t u a t i o n a l 
and l i n g u i s t i c context in which the new item appears must 
indicate the meaning. Mostly I t i s the con tex t as a whole 
which wi l l indica te the meaning. For example the sound 
of barking dog, monkey, c a t of a man walking or other 
types of noise can be i d e n t i f i e d and described by the 
learner , if he recognized these sounds c o r r e c t l y . 
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The second s tage of "repetition'*, a t t h i s stage 
the l ea rne r uses the new item for the f i r s t time and he 
bases h is u t terneces as c lose ly as poss ib le on a model 
which he has j u s t heard. For example the master voice 
of the tape, Casset t Tape/OJeachers |rara khana khata he | 
Learner: jram khana khata hE. J. 
Audio mater ia l i s very useful a t the o ra l 
" r e p e t i t i o n " s t a g e . Master voice of a na t ive speaker 
gives an authent ic and u n t i r i n g model for the l ea rne r 
to im i t a t e . At the time of r e p e t i t i o n , the l ea rner must 
understand about what he i s repeat ing , eg, the l ea rne r 
must only repeat the sentence i f i t i s t r u e . 
Master Tape/Teacher's Voice: jyeh awaz b l l l i k i h&| ( b i l l i 
ki awajjl 
Learners jh'a yeh awaj b l l l i ki he j (repeated by the 
learner) 
The th i rd one i s " r e p e t i t i o n " s t age , the l ea rne r 
u t t e r s a word or phrase he has Previously heard and 
repeated. He now uses i t , however, without an immediate 
model, basing h is u t te rances on memory. Actually, there 
i s no marked difference between r e p e t i t i o n and reproduc-
t ion s t a g e . 
At the next s tage t h a t i s manipulation s t age , the 
learner makes new combination of known items in co l se ly 
s t ruc tu red s i t u a t i o n s . At t h i s s tage , the s tudent 
experiences the new language in a v a r i e t y of contexts to 
avoid the dnager tha t he w i l l come to assoc ia te i t with 
one context only. I t can be explained by an example: A 
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shor t and cha t ty radio in terview might be played. This 
could be e i t h e r a r ea l in terview ca re fu l ly eGlted or a 
s c r ip t ed interview presented by a c t o r s . In e i t h e r case the 
aim would be to r e s t r i c t the language used in order to 
give prominence to the new s t r u c t u r e s . An interview with 
a ch i ld can be given in t h i s ways 
Reporter: jbete apko ksn sa khel s©bse ©dhlk pesend ht j 
Child : Imera p r iy khel k r i k e t ht | 
R e p o r t e r : j l s khel ko kis prekar khela j a t a ht j . 
Child : j l s khel me do ssmuh hote he, p rs tyek s©muh me 
gyarah k h i i a r i hote h£. J. 
Reporter; j apka prly& k r i k e t k h i l a r i k^n sa h&. ] . 
Child : jme r sv l S a s t r i ko sdhik |>asend k&rta hu | , 
The f ina l stage i s the "production" s t age . I t i s 
the ul t imate goal for the language l e a r n e r . He employs 
his a b i l i t y t o manipulate and recombine known items to 
produce sentences, which he has not previous ly experienced, 
but now a t t h i s stage in a more na tura l conversational 
s i t u a t i o n , where the emphasis i s l a id on the ideas 
expressed r a t h e r than on the forms, words or s t ruc tu re s 
used. The aim i s to c rea te a s i t ua t i on , which approximates 
to a r ea l l i f e s i t u a t i o n . I observed t h a t the teacher was 
very careful in the c l a s s . Following types of exerc i ses 
were given in the c l a s s i 
1, The odd man out : The s tudent hears severa l words 
or d i f f e ren t types of voices (eg. ca t , cow, crow, 
bus) and i s asked which word or voice i s the odd 
man out and why. 
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2. A sequence of noises i s played to the s tudent , 
for example: a bus s tops , dr ives away, one p a i r 
of foot s t eps , becomes i d e n t i f i a b l e , a gate opens, 
a key turns q u i t e l y in a lock, foot s teps on the 
s t a i r s , 
3 . 2 , 1 . 2 : Audio-Lingual Aids: 
The A-L aids are used in HLT for imparting the 
language s k i l l s as well as improving the s k i l l s of 
recept ion, production, ccxnprehension, and reproduct ion. 
These are very e f fec t ive in teaching the phonological 
i d e n t i f i c a t i o n , con t r a s t s , co r r ec t pronunciat ion, accent, 
in tonat ion and comprehension a t l a t e r s t a g e . I t provides 
the s tudent an opportionity to be in contac t with the 
spoken language beoynd the time spent with the teacher in 
the contac t hours . I t suppliments the work of the teacher . 
These devices can never replace the teacher bu t i t can 
help the teacher and s tudent in the teaching process . 
In the I n s t i t u t i o n s , where the language l abora to r i -
es are being used as a mechanical aid to teach a second 
or foreign language, i t has been observed tha t i t does 
speed up the learning p rocess . I t a l so provides the 
teacher more time to help the ind iv idua l l e a r n e r . In some 
of these prest igeous i n s t i t u t i o n s , s i t u a t e d a t Mussoorie, 
I observed tha t the teacher i s very p a r t i c u l a r in the p ro -
per use of labora tory equipment e spec i a l l y when he wants 
to check the performance of the l ea rne r without h is 
knowledge and co r r ec t i t , i f obsolutely necessary. I f he 
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Photograph 1: Master Console of Language Lab. 
Photograph 2 : Shov; Booths in Language Lab with 
rape "Recorder , Headphone & 
T e l e v i s i o n . 
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finds t h a t the mistake i s of a general natuo:©/ he uses the 
•All Cal l System* by which he expla ins the problem 
t h o r o u ^ l y using the balckboard i f necessary. I t i s to be 
noted tha t the lesson i s automatical ly stopped when the 
All Call Switch i s on. The l ea rne r a lso uses t h i s b e l l 
switch to c a l l a t t en t i on of the teacher , whenever he 
requi res any c l a r i f i c a t i o n . The teacher s i t t i n g at the 
master console a t tends such c a l l s one by one as shown in 
preceding photographs. 
But I observed t h a t t h i s i s only poss ib le in 
wired (AAC) language laboratory equipment which i s p resen t 
in Mussoorie I n s t i t u t i o n , while in the wire less (AC) 
system avai lable a t Agra, The learner can receive the 
instrxoction/lesson only. He cannot r a i s e any problem, 
and a l so the teacher cannot check the i n d i v i d i a l performa-
nce, AS such the close r e l a t i o n s h i p between the s tudent 
and teacher i s missing in the wire less system. 
In both the systems the learner can play back 
the ca s se t t e and compare h i s own performance with the 
mastei?voice, I found tha t a l l the leajmers s i t together 
in the classroom, while they are staggered in groups 
according to the number of the booths a v a i l a b l e . Generally 
100 period are a l l o t t e d for a course . Every period i s of 
45 minutes. Out of which 50 periods are a l l o t t e d for 
classroom teaching while 40 periods for language lab , I 
find tha t lab is more useful , when the course i s of 
intensive type . 
With the audio- l ingual approach, the Hindi 
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language taugtit in the labs should be spoken form. The 
items of lessons t ha t which are taugjit in the lab are 
pronunciation d r i l l s , s t r u c t u r a l d r i l l s , and also some 
other types of d r i l l s , i . e . comprehension, r e c i t a t i o n of 
verses and mimcry, and readings; from l i t e r a t u r e . These 
lessons are usual ly prepared by the I n s t i t u t i o n s them-
selves and the learners can pronounce the sounds of 
Hindi as foreign or second language very e a s i l y through 
language lab d r i l l s . The language lab method has been 
found to be very ef fec t ive and useful for the spoken 
form of Hindi. Here are some examples of exe rc i se s , 
which are in use in the given I n s t i t u t i o n s where I a l so 
joined the language lab c l a s s and observed the Hindi 
language teaching, Ttie exerc i ses are as follows j 
3 . 2 . 2 . 1 : Pronunciation D r i l l s ; 
Most of the I n s t i t u t i o n s where language labs is 
used, pronunciat ion d r i l l s are common. Here the pupil 
simply has to repea t without modification the words or 
sentences which he hears from the Master Tape. Here i s 
a lso poss ible tha t four d i f f e r en t types of proniinciation 
d r i l l s are given to four groups s imultaneously; 
(a) Speech D r i l l s ; 
These d r i l l s cover a wide v a r i e t y of d i f f e r en t 
a c t i v i t i e s including the imi ta t ion of p a r t i c u l a r sounds, 
the con t r a s t of sounds, AS i t i s given the following 
17 tape lesson . 
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Objective of lesson: To teach the correct pronunciation of 
i t U I thU i d l , i d h l . 
Master Tape (MT): jpath arsmbh ItJ ka \j66arBr\ 
jsUnle - tala# mala, jegst, telwar, sa t | 
IdUhrale jtala] 'lock* 
Class : jtalaj 
MT s jmataj 'mother' 
Class i jmataj 
xMT : jsUnle: thali , sathi, sath, hathi, hath J, 
duhrale; Jthalij 'dish' 
Class : jthalij 
MT s jsathij 'companion* 
Class : jsathij 
(b) Pattern Drills; 
These sentences are meant to help the learner 
become at ease with the new structures which he is engaged 
in learning. I t should be noted that these structures will 
f irst have been introduced in meaningful contexts in the 
classroom before being exercised in the lab. For example, 
1 8 
an exercise based on pattern sentences: 
MT : jls path me pehle ap'^ ''m£ perh rsha tha t&tha 
"^ hsm khel rshe the ke vaky© rup sUnle j poss , . . , 
[mt kitab p^rh r^ha tha j 
jdUherale J 
Class : jtaE kitab psrh reha tha j 
MT : \me sdalet me kes sUn reha thaj 
Class : jm6 edalet me kes sUn reha thaj 
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I«IT : jhem sUboh kriket khel rshe the J 
Class i jhsm sUbeh kriket khel r&he the j 
3»2.2.2: Structural Drills: 
No doubt the purpose of strioctural drills here 
is to give the learner so much practice in using the 
particular sturctures that he can use them naturally, 
whenever he needs to do so. The structural dril ls are more 
or less based on sentence patterns. I t indicates very 
clearly the extent to which learning a language is the 
formation of a complex series of habits, and equally 
clearly the tremendous importance of forming good language 
habits. These habits can only be fonned by practice. In 
the Institutions I visited, I observed that constant 
practice is the price that must be paid in order to achi-
eve the ability to xise a foreign or second language. 
Structural drills are intended to privide this practice 
for the learner, since the lab method i .e , A-L method 
of habit forming are so successful. However, the selection 
c 
of drills Quires the greatest importance, as does the 
model which is placed before the pupil for his study and 
imitation. 
These drills can be classified into two broad 
categories, i ,e , pronunciation dril ls and sentence 
pattern dril ls or structural dr i l l s . There are some 
subdrills which are also in practice, which I observed 
in the language lab classroom. Other types of subdrills 
with exercises are as follows which are used in the 
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classroom. 
3.2.2.3: Formation Drills; 
19 On the Master Tape Casset te 
voice (Vl) : jkon h£ ?) . 
(V2) : jme huj 
: jmX hu» pathal^l 
I a sekta huj 
\mz a s sk t a huj 
|kya mt a s&kta h'u ?j 
|kya in£ ©nder a s sk ta hu | 
VI : I ale | 'come ' 
| a l e , pathsi^ j i | 'come Pathak j l • 
| a l e , pa th sk j i l nsmsskarj 'come PathaK j l 1 
Hall07 • 
VI J |kaese h& 7\ 'How are ? ' 
lap kaese h t ? | 'How are you ? ' 
I^ermaji, ap kaese h£ ?j 'how are you 
Sharmaji ' 
jnemsskar ^ermajl, ap keese h£ | 
'Hellol sharma j l* how are you ?* 
3.2 .2 .4s s u b s t i t u t i o n D r i l l s ; 
Another type of d r i l l t h a t I s commonly used. Is a 
mixture of both pronvmciation and s t r u c t u r a l d r i l l s . In i t 
the s t r u c t u r e , v;hich is p r a c t i s e d in each d r i l l , remains 
unchanged throughout, the only a l t e r n a t i o n being l ex i ca l 
and involving nc a l t e r a t i o n to the basic s t ruc tu re eg . 
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1, |kya me end&r a s e k t a Hu ?j 
•may I come i n ' 
jKya mt b h i t e r a s£>kta nu ) 
•may I come i n ? • 
jkya m£ yeh'a a s e k t a hH) 
'may I come here ? ' 
2, jap kse se h€ \ 'how are you* 
jve keese h £ | 'how are t h e y ' 
I p l t a j i kce se he | 'how i s f a t h e r ' 
jba^^e kae se h£ j 'how are c h i l d r e n * 
3 . 2 , 2 . 5 : Addi t ion D r i l l s s 
i n a d d i t i o n d r i l l s the l e a r n e r i s asked t o add a 
c l a u s e t o a number of g iven s e n t e n c e s o r v v i c e ' V e r s a 
e g . 1. the: use of | a j | , |J^el(, | p©rso | 
MT j'sam ko a le | 'come in evening* 
| a j ^am ko a le | 'come in even ing t o d a y ' 
jkol ^am ko a l e | 'come i n e v e n i n g tomorrow' 
J p e r ^ Sam ko a l e j 'come i n even ing day a f t e r . 
tomorrow•, 
2, jhsm sUn r&he the] 'we were listening* 
Jh&m keme'ntri sUn rshe the | 'we were listening 
commentary*. 
jhsm redio per kemcntri sUn rahe the j 
'we were listening commentary on radio' 
3.2.2.6: Transformation Drills: 
In the transformation drills, the one form can be 
- 119 -
changed i n t o o t h e r form accord ing t o number and gender . 
These types of d r i l l s a r e a l s o g iven , vrtiat I observed in 
the language l a b c l a s s room. In the c o n t e x t of HLT, t h e s e 
d r i l l s a re very i m p o r t a n t , 
e g . 1. Imt v y s s t Huj ' I am b u s y ' 
| t u v y e s t heI *you a re b u s y ' 
I turn v y s s t ho] 'you a re busy* 
Jap v y e s t h £ J 'you are b u s y ' 
jve vy&st h£ | 'They eire busy* 
[horn vy&st h£ | 'we a re busy* 
2 . MT: jm£ ke l sUbeh kho-kho khel r s h a t h a j 
•I was p l a y i n g kho-kho in the tommorrow 
morning ' 
MT2 s Iham I 
MTl : |hsm k&l sUbsh kho-kho khe l rshe the | 
HT2 : |me h o t e l me khana kha r sha t h a | 
Class : JW h o t e l me khana kha rehe th©| 
MT2 : Ihem I 
C l a s s : Ihem h o t e l me khana kha rehe the | 
3 , 2 . 2 . 7 : C o n v e r s a t i o n a l D r i l l s ; 
These types of d r i l l s are a l s o p o s s i b l e by A-L 
method 
e g . MTl 
r^ 
MT2 
MTl 
MT2 
MTl 
MT2 
MTl 
jap keese he. j 'how are you ' 
I j i m't t h i k huj ' S i r , I am f i n e ' 
Jpe tn i ^r b e 6 i e ?J 'wife and c h i l d r e n ? 
lapki k r i p a se t h i k hi ' l 
Imere yogya ko i seva ? | 
jkUch z e r u r i b a t k e m a tfaheta huj 
jabhi mX v y e s t hu, ^am ko a l e j 
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Other types of d r i l l exerc i ses can also be poss ib le 
such as Mutation, Ll)king d r i l l # Question-answer/ c rea t ive 
type such as c rea t ive answer-long and shor t form and 
free response, comprehension type such as answering 
quest ion on a s to ry which has been hea r / i / l i s t en to a 
s tory , or other i n t e r s t i ng passage e t c . , bu t \an for tuna te ly 
these a l l above types of d r i l l s are not very e f fec t ive in 
teaching of the Hindi as a second or foreign language, 
because a l l the above d r i l l s depend t o t a l l y upon the 
l e a r n e r ' s p r a c t i c e , how much they do a t booth. In these 
types of d r i l l s , the teacher i s not aware about the 
a c t i v i t y of learner , whether he i s doing p rac t i ce or no t . 
3 , 2 , 3 : Objectives of A~L Method: 
At the time of c o l l e c t i n g da ta , I a l so had a 
de ta i l ed t a l k with the teachers of these I n s t i t u t i o n s and 
I found tha t l i s t e n i n g and the speaking have been given 
great p r i o r i t y over reading and wr i t ing . The learners of 
HLT have achieved command over d i f f e r e n t l eve ls of 
competency through A-L method, e s p e c i a l l y in speaking 
and l i s t e n i n g Hindi and using i t as a bas i s for the 
teaching of reading and wr i t ing . By t h i s method the 
learners of these I n s t i t u t i o n s a l so have good command 
over the understanding of the d i f f e r e n t c u l t u r e s . Like 
the d i r e c t method, aud io - l i ngu i s t t r i e s to develop Hindi 
language s k i l l s without refeirence to the mother tongxie. 
Following are the object ives which are achieved in 
learn ing Hindi as a second or foreign language through 
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A-L m e t h o d : 
1. Understanding the Hindi langviage as spoken by a 
nat ive speaker or near na t ive speaker . 
2. Primacy of the audio- l ingual over the graphic s k i l l s , 
3 . Speaking the Hindi language with reasonable fluency 
and use of dialogues as the chief means of present ing 
the language. 
4. Emphasis on c e r t a i n p rac t i ce techniques mimicry* 
memorization and pa t t e rn d r i l l s , 
5. Reading the Hindi language and wr i t ing Devanagari 
s c r i p t s . 
6. Understanding spoken Hindi and speaking i t - t h e oral 
aspect must precede reading and w r i t i n g . 
3 . 2 , 4 J Drawbacks of A-L Method: 
By the A-L method, the s tudents who are lea rn ing 
Hindi in a mechanical way, can progress l ike well t ra ined 
p a r r o t s . He i s able to repeat whole u t te rances pe r f ec t l y 
when given a c e r t a i n stimulxis, but not cer ta in- of the 
meaning of what they are saying and unable to use 
pe r fec t ly memorized mater ia ls in contexts , other than 
t h a t in which they have learned them. In t h i s method, 
memorization and d r i l l i n g can become in tense ly tedious 
and boring, causing fatigue and d i s t a s t e on the p a r t of 
the s tuden t . This i s c e r t a i n l y true when t h i s method i s -
applied r igourously by an unimaginative teacher v^o i s 
not sens t ive to s tudent reac t ion in these I n s t i t u t i o n s , 
Other disadvantage, which I have found of A-L method ' 
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i s t ha t the students are t ra ined to make v a r i a t i o n s on 
Hindi pa t t e rns by a process of analogy without being 
given a very c l ea r idea of what they are supposed to be 
doing in the process . As a r e s u l t , they do not understand 
the p o s s i b i l i t i e s and l imi t a t ions of the operation they 
are performing and are unable, later , to use these 
pa t t e rns out s ide the framework of a particular d r i l l . 
In t h i s method the wr i t ing s k i l l i s very much negle-
cted because of the time lag between the teaching of 
o ra l mater ia l and the teaching of the same mater ia l in 
wri t ten forTi. The s tudents , who are taught through t h i s 
method sometimes feel very insecure when they are forced 
to depend on the ear alone, p a r t l y because they find i t 
hard to remember a l l they hear in a s i t u a t i o n , where so 
many of the sound clues are unfamilier to them. 
3 . 2 , 5 : Conclusion; 
A-L method contains mechanical d r i l l s , which are 
very advantageous in Hindi language teaching, but dc not 
aid formation of language competence. There i s always 
the fear of the learner going well throu(g^ the s u b s t i t u -
t iona l d r i l l s without ever knowing the meaning of the 
sentences, which he frames. But in the A-L method the 
speech is primary and reading wri t ing are secondary. 
In A-L method, the language lab i s seen as an 
important aid to the teacher . I t makes considerable 
demand, on the teacher who should possess technica l 
icnowledge t o how to keep the equipment in operat ion and 
he has t o t a l understaning of i t s advantages and 
drawoacks. 
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:ie should a lso be able to produce su i t ab le mater ia l s for 
the use in language lab . He should be able to use the 
language lab, as a supplementary aid to the classroom 
teaching as such, A-L method become useful i f i t i s 
used e f f ec t i ve ly and provided su f f i c i en t t ime. I t i s 
more ef fec t ive i f p lenty of enthusiasm i s t h e r e . At l e a s t 
"The audio- l ingual ly taught s tudents were super ior to 
the t r a d i t i o n a l l y taught s tudents in l i s t e n i n g comprehension 
and speaking but i n f e r i o r to them in reading and wr i t ing . 
I t would seem therefore t ha t the primacy of speech i s 
bes t j u s t i f i e d as an assumption when spoken s k i l l s are 
the primary goals of i n s t r u c t i o n " , 
3 . 3 : Combination of Methods: 
3 . 3 . 1 : In t roduc t ion : 
In addit ion to p a r t i c u l a r method of language 
teaching, there has been a trend of tising a combination of 
two or more methods in language teaching. F irs t ly , there has 
been an overlapping in the use of terminology in language 
teaching. Secondly, the Hindi language teachers of some 
schools or I n s t i t u t i o n s have been able to combine various 
techniques of language teaching. 
There are many methods other than G-T method and 
A-L method, such as d i r e c t method, reading method, audio-
v isua l method, cognit ive code method e t c . Generally these 
methods are in use ind iv idua l ly or in combinations, depending 
upon the classroom s i t u a t i o n . A broad c l a s s i f i c a t i o n of 
various riLT methods can be given in the following t a b l e . The 
Direct method is in p rac t i ce in most of the schools and 
I n s t i t u t i o n s for HLT, The method i s charac ter ized 
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by the use of the Hindi language as a means of i n s t ruc t ion 
and commvinication in the HLT classroom, and by the 
avoidance of the xise of the f i r s t language and of 
t r a n s l a t i o n as a technique. Various ' o r a l ' and ' n a t u r a l ' 
methods are grov^ed with the d i r e c t method. The main 
c h a r a c t e r i s t i c of t h i s method i s t h a t more emphasis i s 
put on the foreign language as the laedlum of i n s t ruc t ion 
in the classroom and co r r ec t pronunciat ion I s an inpor tan t 
cons idera t ion . By th i s method, the lea rners are able 
to develop co r r ec t pronunciation of Hindi sounds without 
being influenced by s i m i l a r i t i e s between Hindi an^ t h e i r 
nat ive language orthopraphy. The d i r e c t method used in 
classroom stands in con t r a s t with p reva i l ing grammar-
t r a n s l a t i o n lessons . The source begins with the learn ing 
of Hindi words and phrases for objects and ac t ion in 
the classroom. These could be used read i ly and appropr i -
a te ly , the learn ing extends to the common s i t u a t i o n and 
s e t t i n g s of every dai^ l i f e . Grammar cannot be taught 
e x p l i c i t l y and deductively as in the G-T method c l a s s 
but i s learned la rge ly through p r a c t i c e . In d i r e c t method, 
the study of grammar i s kept a t a functional l eve l , 
being confined to those aire as which are con t inua l ly being 
used in speech. Grammar i s being taught more sys temat ica l ly 
a t a l a t e r s t age . I t teaches Hindi with the use of Hindi 
terminology. The d i r e c t method i s a lso used general ly 
in combination with G-T method or any other methods. 
The reading method i s never vised indiv idual ly in 
any schools or I n s t i t u t i o n s for HLT, I t i s always used 
- 126 -
in combination witn other methods, because t h i s method 
r e s t r i c t e d i t s e l f t o the goal of Hindi language teaching 
to t r a i n in reading comprehension, 
3 ,3 .2 : Cognitive Code Method; 
The cognit ive code method i s the revived form of 
G-T method on the one hand and A-L method on the o t h e r . 
This method i s a lso in use in some of the schools and 
I n s t i t u t i o n s for HLT, but the teachers and lea rners of 
these I n s t i t u t i o n s I Schools are not aware of using t h i s 
method. Even otherwise, there e x i s t s a dif ference between 
a t t i t u d e s and actual behaviour of l ea rne r s , t h a t i s t o 
say the perceptions of learners or teachers vary as 
regards the method i r r e s p e c t i v e of t h e i r p r a c t i c e . 
Scholars d i f f e r in t h e i r views on t h i s aspect ; 
Carro l l and some other scholars say t h a t i t i s a modified 
up-to-date G-T method and others consider i t as a modified 
\:5>-to-date d i r e c t method approach. (Hester 1970, D i i l e r , 
1971), But, in recent form i t lays emphasis on the consc i -
ous acqu i s i t ion of language as a meaningful system and 
has i t roots in cognit ive psychology and in transforma-
t i ona l grammar, according t o D i i l e r and Chastain (1976-78), 
The main object ive 6f t h i s method i s the control 
of the language in a l l i t s manifestat ions as a Coherent 
and meahingful system, kind of consciously acquired 
competence, which the lea rner can then put to use in 
real l i f e s i t u a t i o n s , "The theory a t t aches more importnace 
to the learners understanding of the s t ruc tu re s of the 
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fo re ign language than t o the f a c i l i t y i n u s i n g t h a t 
s t r u c t u r e , s i n c e i t i s b e l i v e d t h a t p rov ided t h e s tudent : , 
has a p r o p e r degree of c o g n i t i v e c o n t r o l over the 
s t r u c t u r e s of the language , f a c i l i t y w i l l develop 
a u t o m a t i c a l l y wi th use of the language i n meaningful 
s i t u a t i o n " ' ^ ( C a r r o l l 1966) . 
The c o g n i t i v e code method r e f l e c t s a t h e o r e t i c a l 
r e o r i e n t a t i o n i n l i n g u i s t i c s and p s y c h o l i n g u i s t i c s . D i l l e r 
has formulated four p r i n c i p l e s of c o g n i t i v i s m which 
21 
c o n t r a s t with the f ive p r i n c i p l e s c h a r a c t e r i z e d a u d i o -
l i n g u a l i s m by Moulton (1963) . 
1 . A l i v i n g language i s c h a r a c t e r i z e d by r u l e s governed 
c r e a t i v i t y ; based on Chomslcy's concep t t h a t ' language i s 
r u l e governed and c r e a t i v e i m p l i e s the t e a c h i n g of a 
language as a c o n s c i o u s l y l e a r n t sys tem, 
2» The r u l e s of grammar a re p s y c h o l o g i c a l l y r e a l : 
the user of a given language g ives ev idence of knowing 
the r u l e s of the language by a p p l y i n g them a u t o m a t i c a l l y . 
The use of language becomes au tomat ic th rou^^ p r a c t i c e , 
3. Man i s spec ia l ly equipped t o l ea rn lang\xages, 
4, A l i v i n g language i s a language in which we can 
thinkiLearning a language *involves learning to think 
in tha t language. Meaningful p rac t i ce r a t h e r than d r i l l 
is the only way t h i s can come a b o u t ' . 
In these schools and I n s t i t u t i o n s vrtiere combinations 
the ' 
of d i f f e ren t methods are used for HLT,/maln object ive • 
i s to achieve the command overc^ll four s k i l l s of the 
Hindi language. 
3 . 3 . 3 : Teaching Aids: 
There are d i f fe ren t types of teaching a ids , which are 
in use for HLT through various combinations of methods other 
than language labora tory . An out l ine descr ip t ion of language 
laboratory has already been given in 3.2 the teaching through 
media technology in HLT as a foreign or second language i s 
very much usefu l . I t shows remarkable r e s u l t s in t h i s f ie ld 
a l s o . Radio, Casset te- tape recorder . Televis ion, Video 
cas se t t e s and Computer are playing a s i g n i f i c a n t fole in the 
f ie ld of HLT. 
Radio does a considerable ro le and i s s t i l l the 
l a rges t source of sof t ware in the educational technology. 
But, in general the cont r ibu t ion of radio i s frequently 
over-shadowed by i t s more advanced con te rpar t , the t e l e v i s i o n , 
Tne unique role of radio , p a r t i c u l a r l y for the Hindi language 
courses, is organized in a number of ways. AIR is one of the 
poiverful mass media. Before independence, Hindi lessons 
broadcasts v.-ere regular features then and AlR had been doing 
s i g n i f i c a n t work in t h i s d i r ec t i on long before the word 
in t e rac t ion entered the Indian p o l i t i c a l and soc ia l para lance . 
At the same time Soochana our Prasaran Hindi Samiti 
of the /ministry of Information and Broadcasting had decided to 
broadcast the Hindi lessons in the non-Hindi s t a t i o n s l ike 
Vijayawada, Ahmadabad, Banglore, Dharwar, e t c . For d e t a i l 
informations about these Hindi lessons please see Appendix No.2, 
Besides i t s o ther advantages, i t works out cheaper than most 
and unlike other instruments, i t i s more e f fec t ive in sk i l l ed 
hands. I t s advantage i s further enhanced with the use of radio 
casse t t e recorder which f a c i l i t a t e s recording of language 
lessons while teacher i s engaged in teaching a c l a s s . The 
casse t t e for HLT of Lingua-Phones are a l so ava i l ab le , these 
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organized in lesson-form. By the lingua-phone ca s se t t e s 
one can lea rn Hindi a t home through correspondence. 
These casset tes are also available In private or govern-
ment Inst i tut ions^Central Hindi Directorate, This a lso 
gives an opportunity for frequent repet i t ion of short 
passages for any number of purposes# and enable teachers 
to store the lessons and use them later . However/ the 
radio and c a s s e t t e s a lso have ce r t a in disadvantages . 
The e n t i r e course of Hindi as a second or foreign 
language cannot be handled as a spoken course. On radio 
i t i s not e f f e c t i v e . In classroom teaching, there i s 
more control of the teacher whereas on the radio there i s 
none a t a l l . The whole teaching becomes one way action 
without leaving any room for the active participation of 
the s tuden t . Only few, very highly motivated students 
can learn t h i s course in i t s e n t i r e l t y . 
Now-a-days t e l ev i s ion and VCR/VCP are unique 
media for HLT, which presents moving pictures with 
authentic sound showing real a c t i v i t y . I t i s not only 
the medium of enter ta inment but also plays good role to 
motivate the l e a rne r s . In some modern schools and 
I n s t i t u t i o n s t e l ev i s ion and VCR br ing i n t o the classroom 
a t rue model of the Hindi language in sound and in v i s ion 
with i t the native speaker who provides that model. 
Through this audio-visual radeia, when the vocabxilarly 
and sequence of events are well known by the class« one 
can give p r ac t i c e of the tense and aspectual system of 
the language. Different types .of lessons are occassionally 
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t e l e c a s t through t e l e v i s i o n s , such as a lesson 'Ek Anek 
and 
Aur Ek ta ' prepared/piresented by Shiksha Prodyagiki 
Kendra, This lesson i s based on d i s t i n c t i o n between 
s ingu la r and p l u r a l l i ke t h i s : 
d i d i : jbharet ek, bhasa ©nek h'e | 
Younger brother : )didi snek kya hota h€ ? | 
d id i : jdekho m6 sarajhati hu, su r s j ek, 6enda 
ek, tare ©nek h£ j 
jek S i r lya ek, elc, ek, kerke ©nek ^ I r l ya , 
dana bUgne be.th gel th l ' 
ek byar ne j a l bichaya t h a ~ j 
This d i s t i n c t i o n between s ingu la r and p l u r a l i s 
given with v i sua l p i c tu re s movies andthen connected with 
Indian Unity. These types of lessons very frequently 
telecast ; , for Hindi learners on t e l e v i s i o n . 
Modern technology i s highly developed in the presen t 
century in every f i e ld , the use of computer has s t a r t e d 
to make a ser ious impact on language teaching, but 
p a r t i c u l a r l y on HLT in Ind ia , I t i s a l so in use in a 
few of the I n s t i t u t i o n s for HLT. The c h a r a c t e r i s t i c feature 
of computer a s s i s t ed learning (CAL) can be described in 
a number of ways. I t i s sometimes ca l led d r i l l i n g and 
p r a c t i c e , the computer aske a quest ion, the s tudent 
responds and the computer compares the s tudents ' response 
and indica te ' r i g h t ' or 'wrong' . An opportunity of 
in tensive individual p r ac t i c e for verb forms, case'. 
endings and vocabulary are a l so ava i lab le by the computer 
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for Hindi language l ea rn ing . Any p rac t i c e of quize 
format, involving quest ion and c o r r e c t response i s 
p o t e n t i a l l y computerizable, exerc i ses using mult iple 
choice format, can a lso be devised. Questions can be 
organized in a number of a reas , such as grammar, 
vocabulary, content e t c . Computers can a l so d isplay 
char t s or even amina-rted car toons as well as can play 
tunes, and other forms of p rac t i ce such as games based 
on HLT. 
these 
In the I n s t i t u t i o n s , vrtiere/modern technological 
equipments are in use, some language teachers are ful ly 
t ra ined to handle these equipments or they have technician 
to handle these in the classroom teaching. 
Notes & References: 
1. Out of the s c h o o l s / I n s t i t u t i o n s sxirveyed by roe 
are well known and are located a t N a i n i t a l , 
Mussoorie. Delhi, Hyderabad e t c , 
2. The standard of c l a s s ten Hindi i s almost equal 
to the standard of U.P Board, The s tudents have 
very good knowledge of Hindi language. They are 
well versed in the language besides rasSs, 
chhandas, a lankaras , muhavaras e t c . 
3 . For teaching Hindi, a l imi ted time i s a l l o t t e d in 
the sense t ha t in few schools s ix periods of f i f t y 
minutes or 40 hoxirs per year are a l l o t t e d , and in 
other few schools and I n s t i t u t e s , the a l l o t t e d 
time depends upon the standard of Hindijcg, in a 
pure Hindi teaching I n s t i t u t e s whole time has 
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been given for teaching d i f f e r en t types and 
forms of Hindi, 
4. Tbe teachers in these types of s c h o o l / I n s t i t u t i o n s 
are t ra ined tha t i s , they have the degree of 
graduation or post graduation with B.Ed, or 
M.Ed, degree. 
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Academy of AdministrationjMxissooriejfor teaching 
Hindi to the p roba t ione r s . I t s main object i s not 
to teach a language with a l l the r igour but to 
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CHAPTER FOUR; EVALUATION OF THEMETHODS AND CONCLUSION 
CHAPTER - FOUR: ZVALUATIOi OFTHE fEIHODS AND CONCLUSION. 
Now we t a k e up t h e q u e s t i o n t h a t how f a r t h e s e 
methods a r e a p p l i e d and t o wha t e x t e n t t h e y a r e s u c c e s s f u l . 
L i n g u i s t i c s and P s y c h o l o g i c a l d i s c i p l i n e s a r e v e r y u s e f u l 
i n l a n g u a g e t e a c h i n g . Language t e a c h i n g p r o c e s s i s v e r y 
complex one i n which c h o i c e o f l a n g u a g e t e a c h i n g method^ 
s y l l a b u s d e s i g n , t e a c h i n g m a t e r i a l d e v e l o p m e n t a r e 
t e a c h i n g 
i n v o l v e d . The l a n g u a g e / i s s o i m p o r t a n t t h a t i t r e q u i r e s 
i n t e l l i g e n c e , t r a i n i n g , l a n g u a g e command, e x p e r i e n c e e t c . 
Tha t i s why t h e t e a c h i n g of a l a n g u a g e , s p e c i a l l y H i n d i 
a s a s e c o n d o r f o r e i g n l a n g u a g e , c a n be t a k e n a s a p r o c e s s . 
T e a c h i n g o r l e a r n i n g of l a n g u a g e r e q u i r e s t h e s e r v i c e s 
of a t e a c h e r . The p o l i c y and aims of t h e l a n g u a g e t e a c h i n g 
p l a y an i m p o r t a n t r o l e . The s o c i o l i n g u i s t i c s i t u a t i o n 
of t h e c o u n t r y p r o v i d e p r o p e r o p p o r t \ i n i t y f o r t e a m i n g 
t h e l a n g u a g e . The c h o i c e of l a n g u a g e t e a c h i n g method 
d e p e n d s upon s e v e r a l f a c t o r s - Age, s t a g e of p r o f i c i e n c y , 
e d u c a t i o n aim, l e a r n e r ' s i n v o l v e m e n t f o r s e c o n d o r 
f o r e i g n l a n g u a g e . The s e c o n d o r f o r e i g n l a n g u a g e s i t u a t i o n 
e x i s t s where t h e l anguage h a s s p e c i a l s t a t u s i n t h e commu-
n i t y . H i n d i o c c u p i e s t h i s p o s i t i o n due t o i t s h i s t o r i c a l 
p o s i t i o n , a s an o f f i c i a l l a n g u a g e r e c o g n i z e d i n t h e 
I n d i a n C o n s t i t u t i o n ( A r t i c l e 343 t o 3 5 1 ) , 
When i t i s l e a r n t a s f o r e i g n l a n g u a g e , e x t e r n a l 
c i r c u m s t a n c e s a r e a l s o i m p o r t a n t . In o r d e r t o j u d g e a 
p a r t i c u l a r method , we have t o s e e w h e t h e r i t f u l f i l s 
c e r t a i n c r i t e r i a - which m e e t s i n t e r n a l ( l i n g u i s t i c . 
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psychological , pedagogical e t c . ) and ex t e rna l c r i t e r i a 
(eg. ; socio-economic requirements in coun t ry ) ! 
4 . 1 : Pr inc ip les of Language Teaching 
There are some fundamental p r i n c i p l e s , which are 
very important in the teaching of second or foreign 
language. These p r inc ip l e s provide us with necessary 
ins igh t s i n t o the s t r u c t u r e s of language and problems 
of teaching in r ea l l i f e s i t u a t i o n . The following are 
some important p r i n c i p l e s as l i s t e d by Lado; 
1. Speech before Writ ing; Teach l i s t e n i n g and speaking 
f i r s t , reading and wri t ing next . Writing does not 
represent in tona t ion rhythm, s t r e s s and j t incture , 
2. Pat terns as Habi ts ; Es t ab l i sh the pa t t e rn s as hab i t s 
through pa t t e rn p r a c t i c e . Knowing words, ind iv idual 
sentences, and/or ru les of grammar does not c o n a t i t u t e 
knowing the language. Talking about the language i s not 
knowing i t . The l i n g u i s t s , , the grammarians and the 
c r i t i c s t a l k and wri te about the language; the s tudent 
must learn to use i t . 
3 . Vocabulary Control ; Keep the vocabulary load 
to a minimum v^i le the s tudents are mastering the sounds 
and the grammatical p a t t e r n s . Hold the vocabulary load 
a t f i r s t to the words needed to manipulate the pa t t e rn s 
of i l l u s t r a t e the sounds and c o n t r a s t s . 
4 . Teaching (Solving) the Problems; Problems are those 
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uni ts and pa t t e rns tha t show s t r u c t u r a l d i f ferences 
between the f i r s t language and the second based on 
con t ras t ive l i n g u i s t i c s , 
5. Graded P a t t e r n s ; Teach the p a t t e r n s gradual ly in 
cumulative graded s t e p s . To teach a language i s to 
impart a new system of complex habi t s and hab i t s are 
acquired slowly, 
6. Pract ice i The s tudent must be enganed in p rac t i ce 
during most of the learn ing t ime. 
All the above p r inc ip l e s are very helpful in 
teaching or learning a second or foreign language^ 
because the language teaching methods are based on 
general ly these p r i n c i p l e s . For example/ Lado's f i r s t 
p r inc ip l e 'speech before wri t ing* i s the foxindation of 
modern audio- l ingual method. According to t h i s method, 
the language i s speech, as such f i r s t teach speaking 
throu^^ p rac t i ce the bas ic sentence s t r u c t u r e s of i the 
language. Writing s k i l l comes a f te r speaking. The th i rd 
p r inc ip l e I vocabulary cont ro l i s a l so under l i e s the 
grammar-translation method. Mostly t h i s method i s based 
on the above discussed p r i n c i p l e . The teacher roust try 
to expand the vocabulary ,of learners to adequate l eve l s 
and teach them special ized vocabularies, when the basic 
s t r ix: ture has been mastered. No one knows a l l the words 
of the Hindi language, so teach them (learners) l imi ted 
vocabulary which are r e l a t e d to h i s ovm working. 
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The con t ras t ive method and e r r o r analys is i s 
based on Lado's p r inc ip l e of teaching the problem. In 
t h i s method the Hindi language t eachers po in t out the 
d i s m i l a r i t i e s between the Hindi and the source language. 
F i r s t teach those words which are easy and resemble 
those of the sovurce language in form« meaning and 
d i s t r i b u t i o n , and then those words which have spec i f i c 
problems and are d i f f i c u l t to master . During the time 
of teaching Hindi the graded pa t t e rns are very \iseful» 
S t a r t teaching with sentences , not words, and order the 
sequence of mater ia ls on the bas i s of sentence p a t t e r n s . 
After t h i s introctlde sub-sentence elements/ such as p a r t s 
of speech, s t ruc tu re words, and modification structvures, 
in cc»inection with fu l l sen tences . Here, necessary 
a t t en t ion is paid in order t o add new elements or p a t t e r n s 
to the previous cxies and p rac t i ce i t again and again. 
For the method for teaching Hindi as a second or foreign 
language, Wilga River ' s (1964) p r i n c i p l e s seem more 
re levant to us, in view of various methods being used 
for HLT a t d i f f e r en t I n s t i t u t i o n s and Schools* Bas ica l ly 
his ' p r inc ip l e s * are not p r i n c i p l e s as such, but they are 
r a the r assumptions, on which modern l i n g u i s t i c s i s based 
River ,has made use of these assumptions in teaching 
Hindi as a second or foreign language. These are as 
follows: 
1, Language i s speech not w r i t i n g . 
2, Language i s a s e t of h a b i t s , 
3, Languages are p r imar i ly d i f f e r en t from each 
o ther . 
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4. Teach the language and not about the language. 
5. A language i s v^at i t s na t ive speakers say not 
what some one thinks they oug^t t o say . 
Most of these p r i n c i p l e s are d iscussed above. 
Bloomfield and S a p i r ' s d i s t i n c t i o n i . e . p r e s c r i p t i v e 
verses desc r ip t ive approach to language are useful in 
language teaching. River descr ibes i t as p r i n c i p l e s of 
language teaching. In HLT, there are some methods through 
which the teacher always teaches about the s t r u c t u r e of 
language and grammar r u l e s . This i s not r i g h t . The main 
aim of HLT i s to teach how the language i s used in 
conversation and to develop the canpetence in the learners , 
Next d i s t i n c t i o n i s based on the i n t u i t i o n ofthe nat ive 
speakers verses what the language ought t o be the 
languages are more d i f f e r en t than similar^ so« each 
language has i t s own s t r u c t u r a l cKat'dAfeyistics. 
4.2: Introductions 
An attempt has been made, here to evaluate the 
degrees of success of various methods for HLT, as a 
second or foreign language. "Hhe f i r s t s ec t i on involves 
a t abu la t ion of c h a r a c t e r i s t i c s , r e l evan t to HLT, 
i n s t r u c t i o n s . I have a l so t r i e d to analyse varioxas 
language teaching methods along with d i f f e r e n t 
v a r i a b l e s . 
4 . 2 . 1 : Evaluation of the Methods: 
T^e teaching of the Hindi language in many 
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I n s t i t u t i o n s and schools as second or foreign language 
has r ecen t ly emphasized Hindi as a nedivun of cominxinica-
t i on . In a few modern schools and I n s t i t u t i o n s , there 
i s a s h i f t in teaching methods for Hindi from G-T method 
to A-L method, Now-a-da^s l i s t e n i n g comprehension and 
speaking are taught from the beginning, reading and 
wr i t ing are frequently delaywed for a nxiiriber of weeks. 
The basic aim of t h i s chapter i s to analyse the r e l a t i v e 
e f fec t iveness in the use of G-T method verses A-L method 
in HLI as a second or foreign language. 
F i r s t l y an attempt has been made t o evaluate 
d i f f e r en t teaching methods, being enployed for HLT as 
a second or foreign language, in modern scho£>is and 
I n s t i t u t i o n s , That ' s why I have co l l ec ted the responses 
of one hundred and e igh t teachers , who teach Hindi 
in d i f f e r en t schools and I n s t i t u t i o n s , Various methods 
have been suggested and demonstrated by the teachers 
for teaching Hindi as a second or foreign language. 
However, not any p a r t i c u l a t method has been found to be 
s u f f i c i e n t in i t s e l f for a l l pup i l s , a l l s i t u a t i o n s or 
a l l purposes. The responses of the teachers to the 
q\iestion,^What method do you follow while teaching 
Hindi ? reveal the trend with respec t of the teaching 
method employed in the classroom. 
- 140 -
^fethod 
(a) G-T Method 
(b) Reading l-fethod 
(c) D irec t Method 
(d) A-L :^thod 
(e) Other Method 
Combinat ions ; 
( i ) a + b 
( i i ) a + c 
( i i i ) b + c 
( iv) a + c 
(v) b + d 
(vi) c + d 
( v i i ) a + d 
( v i i i ) Any o t h e r 
( ix) All of the above 
(x) Not Mentioned 
Total No. 
of 
teacher 
108 
108 
108 
108 
108 
No. of Teache 
fo l low a 
p a r t i c u l a r 
method 
36 
24 
21 
21 
6 
r s % 
33.3 
22 .7 
19.6 
19.5 
5 . 1 
108 
108 
108 
108 
108 
108 
108 
108 
108 
108 
27 
27 
6 
3 
6 
3 
8 
-
21 
7 
25.0 
25.0 
5.56 
2 .78 
5.56 
2.78 
7.41 
-
19.54 
6 .48 
Table 1: Responses of Teachers in Hindi in Respect of 
Choosing the Method of ^Teaching in the 
Classroom s i t u a t i o n . 
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The above t abu la t ion poin ts out t h a t teachers r e a l l y 
follow the t r a d i t i o n a l G-T method despi te i t s l i m i t a t i o n s . 
As we a l l know tha t India i s a developing coxintry/ because 
of t h i s , the use of G-T method i s very much high in 
general and p a r t i c u l a r l y in teaching Hindi as a second 
or foreign language, because t h i s method i s very 
economical. However, the other methods are a l so used in 
classroom teaching i . e . reading method and d i r e c t method 
order 
The reading method comes next in thecyt; of percentage, 
I think tha t t h i s method i s very much easy for both 
learners as well as to the t e a c h e r s . Teacher comes in 
the classroom and asks t o open the books and s tudents of 
the c l a s s read each para of the l e s s on: > one by one. 
Whenever teacher feels t h a t here the s tudents are not 
able to understand then he/she expal ins the things and 
goes fur ther t o reading. 
As I have already mentioned t h a t India i s a 
developing country,so most of the schools and I n s t i t u t i o n s 
do not have f a c i l i t i e s of language l a b o r a t o r i e s , models 
char t s e t c . That 's why ^ think the percentage of using 
d i r e c t method and A-L method i s very low. 
Most of the teacher sa id t ha t not any p a r t i c u l a r 
method i s useful for teaching Hindi as a second or 
foreign language, t h a t ' s vrfiy they general ly use the 
combination of two or more methods for HLT according t o 
the needs• 
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4 , 2 , 2 : Effect iveness of Teachingt 
On the bas i s of the responses given by the 
teachers , e f fec t iveness of HLT methods can be tabulated 
as follows J 
SI . 
No, Methods Conunents on the e f fec t iveness 
1. G-T Method Clear understanding. Removes 
und\ie fear^crea ts confidence, 
bui lds foundation of language, 
having deep i n s igh t , language 
learn ing easy and i n t e r e s t i n g . 
2. Di rec t Method More e f f ec t i ve , save time, get 
best r e s u l t s and responses . 
3 . A-L Method Can be repeated again and again. 
4, Direc t + G-T Method fiile to concent ra te , s tudents 
can lea rn in any medium. 
5, G-T + A-L Method To tinderstand c o r r e c t l y . 
6. Reading Jfethod Learn Hindi Eas i ly 
7, Questioning ^fethod More a t t e n t i v e 
d. Demonstration Method Can be expal in t h e o r e t i c a l 
and p r a c t i c a l aspect , understand 
b e t t e r . 
9. Combination of 
Methods Students feel i n t e r e s t i n g . 
Table 2s Effect iveness of HLT Method; 
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4 , 2 . 3 s Bas i s of E f f e c t i v e n e s s ^ 
I p e r s o n a l l y c o n t r a c t e d the t e a c h e r s t o 
f ind out the e f f e c t i v e n e s s of HLT method, i . e . on 
the b a s i s of r e s u l t , r e s p o n s e s , gene ra l c o n v e r s a t i o n 
of any o t h e r form. The fo l lowing responses are given 
by the t e a c h e r s of d i f f e r e n t HLT schoo l s and 
I n s t i t u t i o n s , 
In the response of t h i s q u e s t i o n , the 
h i g h e s t pe rcen tage i s of on the b a s i s of r e sponse 
i n the c lass room then on the b a s i s of c o n v e r s a t i o n 
and then r e s u l t as shown by the b a r d iagram. 
S i . The E f f e c t i v e n e s s of Total No. Response of % 
No. Teaching Methods of the 
Teacher Teachers 
(NO,) 
1. On the basis of 
Result 108 21 19.4 
2. On the basis of 
Response 108 54 50.2 
3 . On the b a s i s of 
g e n e r a l c o n v e r s a t i o n 108 27 25.0 
4 . Any o t h e r 
( i ) a + b 108 3 2.7 
( i i ) a + b + c 108 3 2.7 
Table 3 : Bas i s of E f f e c t i v e n e s s of HLT Methods, 
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4 . 2 . 4 : E v a l u a t i o n of I teaching Base M a t e r i a l : 
In these schoo l s and I n s t i t u t i o n s the t e a c h e r s use 
some base m a t e r i a l for HLT in the c lass room, e i t h e r 
they use G-T Method or A - L method o r any o t h e r method, 
fhe response of the t e a c h e r t o the q u e s t i o n *Is t h e r e 
any base m a t e r i a l i . e . supplementary o r any o t h e r , which 
you use or p r e f e r in c lass room t e a c h i n g ? 'The re sponses 
can be c l a s s i f i e d In the fo l lowing t a b l e : 
S i . Base M a t e r i a l T o t a l No. Response of the % 
No. of Teachers Teachers (No.) 
3 8 . 8 
8 .3 
a. 
b. 
c. 
dr 
e. 
Text book 
Exercise workbook 
Supplementary 
Any other 
Combinations of: 
(i) a + b 
(ii) a + c 
(ill) b + c 
(Iv) a + b + c 
(v) a + b + d 
108 
108 
108 
108 
108 
108 
108 
108 
108 
42 
9 
-
m» 
24 
12 
3 
15 
3 
22.2 
11.4 
2.7 
13 .8 
2 . 8 
Table 4 : Base M a t e r i a l Used fo r HLT. 
D i f f e r e n t types of base m a t e r i a l s a re xised for 
HLT as shown by the t a b l e . Very c l e a r p i c t u r e i s a l s o 
shown by the fo l lowing b a r - f i g u r e . 
^ 
5c 
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F i g . 3 : Base M a t e r i a l Used f o r HLT. 
tha t the use of textbook for HLT i s very high as shown by 
the diagraine and the supplemetary workbook or any 
other mater ia l s are never used ind iv idua l ly . These 
are always in p rac t i ce with the combination of 
other methods. 
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The t ex tbooks , g e n e r a l l y used, a re comprised of 
the fo l lowing types of c o n t e n t s : Socio-economic; c u l t u r a l ; 
c tur-*ct) i^ J p r i n c i p l e s ; s e c u l a r i s m , e q u a l i t y , l i b e r t y , 
f r a t e r n i t y e t c ; n a t i o n a l i s m , p o l i t i c a l consc iousnes s and 
n a t i o n a l awareness ; mystry of l i f e , impact of luck and 
labour on Ijuman l i f e ; c o n t e n t on romant ic ism and c u r r e n t 
of Bhakti tov/ards God e t c . i 'iostly the t e x t books inc lude 
the e x e r c i s e s a t the end of the each l e s s o n and the 
e x e r c i s e s for the t e r m i n a l review o r e x a m i n a t i o n . As such 
the e x e r c i s e s are used by each and e v e r y t e a c h e r . This 
from t a b l e no , 4 , Usua l ly the supplementary mater i -
i s a p p e r e n t / i f a t a l l i t i s t h e r e used as a r e a d i n g ^^ 
m a t e r i a l e x c e p t i n a u d i o - l i n g u a l method, vrtiere the 
l a b o r a t o r y m a t e r i a l iit\ d r i l l i n g i s p r e p a r e d , Vte should 
c a l l i t a type of t e x t book m a t e r i a l . 
4 . 2 , 5 s E v a l u a t i o n of the R e l a t i o n Between G-T Method and 
A-L Method 
i'he HLT t e a c h e r s can be c l a s s i f i e d on the b a s i s 
of t he methods they u s e . The f i r s t ^roup be longs t o G-T 
method and the o t h e r one i s a l l A-L Method. I asked the 
t e a c h e r s the q u e s t i o n about G-T method and a n o t h e r about 
A-L method based on f ive p o i n t s c a l e r e s p o n s e s , Afte-r 
t h a t I a l l o t t e d v a r i o u s ranks for each answer and then 
c a l c u l a t e the c o r r e l a t i o n between the groups , i . e , G-T 
method u s e r s and A-L method u s e r s , 
2 2 
G-T m A-L m ee y aey Total No, of 
Teachers N 
77 86 42 1 
8 
Total 
Ranks 
Me an 
444 
4.11 
330 
3.05 
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Pearson ' r ' - ^ ^ ^ - G ee , cy 
cr se . ,3- y . 
.38 - .00 
' ' ( . 8 3 6 ; ( .88 ; 
= 0.38 - .00 
.74 
= .51 
Ans. - ' r* a .51 
By the above c a l c u l a t i o n , i t i s c l e a r t h a t both 
the methods have s i g n i f i c a n t d i f f e r e n c e a t the . o l 
l e v e l of c o n f i d e n c e . 
C a l c u l a t i o n of the ' t * va l i ie , a l s o suppo r t t h i s ; 
= M - M 
id^ + ^ 2 . I ^ ^^ 
Nj^  + N2 -2 y V Nj^ Nj 
= 8.83 
Degree of f reedon s (N - l j + (Nj - l ) 
= 214. 
The degree of freedom 214 a t .01 l e v e l of 
conf idence the va lue i s 2,60 which i s v e r y s i g n i f i c a n t 
d i f f e r e n c e found between the two g roups . I t i s t h e r e f o r e 
c l e a r t h a t t e a c h e r s h a v i l y fo l low the t r a d i t i o n a l G-T 
method d e s p i t e i t s l i m i t a t i o n , i n s t e a d of t h e A-L method, 
No doubt , t h a t a t e a c h e r l a y s e n p h a s i s on A-L method of 
HLT, however, the course c o n t e n t s as o u t l i n e d by the 
government i n s t i t u t i o n s do no t l e ave any margin for the 
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t e a c h e r t o a d o p t t h e A-L i t e t h o d i n t h e HLT i n a c t u a l c l a s s r o o m 
s i t u a t i o n b u t t o s t i n t u l a t e them t o f o l l o w t h e G-T m e t h o d . 
4 , 2 , 6 : E v a l u a t i o n of I t each inq S k i l l s ; 
Language t e a c h i n g means t o d e v e l o p a c e r t a i n l e v e l o f 
commun ica t i ve compe tence i n l e a r n e r s f o r d i f f e r e n t s k i l l s 
namely s p e a k i n g , u n d e r s t a n d i n g , r e a d i n g and w r i t i n g , I a l s o 
asked q u e s t i o n s from t h e t e a c h e r s , as t o wha t t h e y t h i n k a b o u t 
t h e o r d e r of p r e f e r e n c e s of t h e s e s k i l l s . On t h e b a s i s of t h e i r 
r e s p o n s e s , I have t r i e d t o t a b u l a t e t h e v a r i o u s s k i l l s and s c o r e s , 
F i r s t of a l l , I have a l l o t e d t h e r a n k s t o t h e s e s k i l l s i . e . 
r e a d i n g = 1, w r i t i n g = 2 , s p e a k i n g = 3 , and u n d e r s t a n d i n g = 4 
t h e n I have c a l c u l a t e d t h e i r t o t a l r a n k s v a l u e , mean r a n k , 
s t a n d a r d d e v i a t i o n . Mean c h o i c e , P - v a l u e , z - v a l u e . Mean c h o i c e , 
z • v a l u e . 
S p e a k i n g U n d e r s t a n d i n g R e a d i n g W r i t i n g 
San of Ranks 
:iean Rank 
S t a n d a r d 
D e v i a t i o n 
i'tean Cho ice 
N-I-IR 
P-Value 
i ^ ic /N-1 
Z-Valxie 
(Through T a b l e ) 
i'iean C h o i c e ' 
Mc + . 5 
Z* Value 
>fc/N 
270 
2 .50 
1.14 
1,50 
. 5 0 
, 0 0 
2 . 0 0 
, 5 0 
288 
2 . 6 7 
1,00 
1,33 
. 4 4 
- . 1 5 
1 .83 
. 4 5 
216 297 
2 . 0 0 2 . 7 5 
1.02 
2 . 0 0 
0 . 6 6 
. 4 1 
2 . 5 0 
.62 
1,13 
1 ,25 
, 4 1 
- . 2 3 
1.75 
. 43 
NxOTber of T e a c h e r s = 108 
Table 6 : Rank o r d e r of f o u r s k i l l s of H i n d i a s a s e c o n d / f o r e i g n 
Language c o n d u c t e d on Hundred and E i g h t H i n d i Language 
T e a c h e r s . 
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AS a r e s u l t of t h i s evaluat ion according to 
t r a d i t i o n a l approach, the lesson i s introduced with the 
teaching of alphabet, i . e . with the acqu i s i t i on of wri t ing 
s k i l l r a t h e r than tha t of an A-L method on the l i s t e n i n g 
and speaking s k i l l s . This i s unnatural and psycholopedo-
gogically unsound. Writing i s followed by reading and reading 
by speaking. According to psychopedagogically sound 
approach, the order i s l i s t e n i n g before speak ing , l i s t en ing 
and speaking before reading, l i s t e n i n g speaking and reading 
before v/r i t ing. The recent development of teaching the 
primary s k i l l s of language through sound, then s igh t , 
imi ta t ion and imicry are a t p resen t t o t a l l y absent from 
the classroom and hence, we observe psychological ly unsound 
procedures of HLT as a second or foreign language. Tlie 
s t r u c t u r a l approach, the patterns practice* emphasis on 
phonetics of the Hindi language are completely l o s t s ight 
of speaking the language in the classroom s i t u a t i o n 
e i t h e r on the pa r t of the teacher , or the taught, has been 
l imited only in the form of ind iv idua l words. Thxas the 
whole sequence of teaching the s k i l l s of Hindi i s 
psychological ly unsound and i s dominated by formal grammar 
r i g h t from the begining of a course , 
4 . 2 . 7 : Evaluation of Using Teaching Aids; 
Most of the teachers reported t h a t they 
genera l ly do not use teaching a ids . I t i s a lso shown 
by the given t a b l e : 
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Use any T e a c h i n g T o t a l No. Response o f the 
a i d o f t e a c h e r s Teachers (No.) 
yes 
No, 
108 
108 
51 
57 
47 .22 
5 2 . 7 8 
Table 7 : Use of T e a c h i n g Aids i n 
C l a s s r o o m T e a c h i n g . 
By t h e above d a t a e v a l u a t i o n , i t i s a p p a r e n t t h a t 
m o r e t h a n f i f t y p e r c e n t i . e . 53% t e a c h e r s do n o t use any 
type of t e a c n i n g a i d s l i k e p i c t x a r e s , m o d e l s / f i l m s t r i p s , 
s l i d e s e t c . O t h e r 47% t e a c h e r s u s e t h e s e t y p e s of 
t e a c n i n g a i d s . These t e a c n i n g a i d s have a v e r y s t r o n g 
r e l a t i o n s h i p w i t h HLT m e t h o d s . These a i d s c a n b e 
t a b u l a t e d a s f o l l o w s : 
Types of T e a c n i n g Aids T o t a l No.of O p t i o n c h o o s e % 
T e a c h e r s b y T e a c h e r s 
(NO.) 
(a) P i c t u r e s / M o d e l s 51 
(b) Film S t r i p s 51 
(c) Language L a b o r a t o r y 51 
(d) Rad io St Tape R e c o r d e r 51 
12 
3 
12 
(e) Transperency 
(f) Combination of 
( i ) a + b 
( i i ) a + b + c 
( i i i ) a + c + e 
( i v ) a + d 
(v) a + d + g 
(q) Any o t h e r 
51 
51 
51 
51 
51 
51 
2 3 . 5 
5 . 8 
2 3 . 5 
3 
3 
3 
9 
3 
3 
5 . 8 
5 . 8 
5 . 8 
1 8 , 2 
5 . 8 
5 . 8 
T a b l e 8 : T e a c h i n g Aids Used f o r HLT 
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The bar-diagram of above table i s as follows. 
The bar of p i c tu re s and models and language laboratory 
i s euqal . There i s no use of rad io , tape, t ransperency in 
HLT ind iv idua l ly . I t i s ; mostly in use with the combination 
of o ther teaching a i d s . 
I t i s c l e a r from the above table t ha t the teachers , 
who use any type of teaching a ids , use general ly p i c tu re s 
or models, language labora tory or mostly use both p i c t u r e s / 
models and radio^ Tape recorders e t c . These teaching aids 
are supplementary aids used in classroom teaching . I t i s 
however, beyond doxjbt t h a t with the help of such teaching 
aids an e f fec t ive teaching and adequate teaching i s 
poss ib l e . I t s extensive use in the I n s t i t u t i o n s and 
schools for language teaching has amply proved t h a t these 
aids acce le ra te the learn ing r a t e . I t helps in t r a i n i n g 
the ea r and tongue both. 
4 . 3 : Evaluation of Relat ionship between Methods and Time; 
There i s a s t rong r e l a t i o n s h i p between the time 
and methods, i . e . teaching through a p a r t i c u l a r method 
how much time devoted for p rac t i ce by which the method 
can become e f f e c t i v e . I t i s a l so necessary to analyse and 
study the progress of HL learners by d i f f e r e n t methods 
keeping the time cons tan t . Various methods have shown 
a s i g n i f i c a n t influence on the progress of the l ea rne r s 
on one hand and the time devoted on the o the r . 
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Time Devoted 
Full Session 
Hours 
60 
60 
in 
in 
Result 
% 
65.7 
60.4 
i-iethod 
G-r Method 
A-L Method 
G-T >fethod 
+ 60 71 .5 
A-L Method 
Table 9s R e l a t i o n s h i p Between Method, Time and R e s u l t 
From the above tab le# i t i s ve ry much c l e a r t h a t 
time f a c t o r i s ve ry much i m p o r t a n t and r e l a t e d with 
p r o g r e s s by G-T Method, A-L Method and bo th combined. By 
the above t a b l e , i t a l s o appear t h a t t e a c h i n g by combinat ion 
of G-T method and A-L method consumes l e s s e r time and give 
b e s t r e s u l t s than u s ing e i t h e r of these i n d i v i d u a l l y . 
The G-T Methods, when i n d i v i d u a l l y used consumes l e s s e r 
time than A-L method i n I n d i a n s i t u a t i o n for HLT as a 
seccnd or fo re ign language . However, t he p r o g r e s s shown 
by v a r i o u s methods are given i n the above t a b l e . 
4 .4s E v a l u a t i o n of HLT Teaching 
There i s ve ry g r e a t connec t i on between t e a c h e r 
and riLT methods. In o t h e r way we can say t h a t , the method 
e i t h e r i t i s G-T method o r A-L method o r any o t h e r method^ 
i t s e f f e c t i v e n e s s i s depends upon the t e a c h e r and t h e i r 
c r e d e n t i a l s , t h a t i s how they xise a p a r t i c u l a r method in 
the c lassroom ? The t e a c h e r , who i s t e a c h i n g Hindi as a 
second or fo re ign language must have some s p e c i f i c 
- 156 -
q u a l i t i e s , i . e . t h e t e a c h e r mus t d i s p l a y a c o o p e r a t i n g and 
n o n - d i s c o u r a g i n g p e r s o n a l i t y , he mus t h a v e an a d e q u a t e 
command o f t h e H i n d i l a n g u a g e . F i r s t o f a l l , I a s k e d t h e 
q u e s t i o n t h a t 'Aire you t e a c h i n g H i n d i l a n g u a g e , e i t h e r a s 
a s e c o n d l a n g u a g e o r an f o r e i g n l a n g u a g e i n y o u r 
I n s t i t u t i o n / S c h o o l ?" T h e i r r e s p o n s e s a r e g i v e n i n t h e 
f o l l o w i n g t a b l e : 
T e a c h i n g H i n d i 
a s a 
T o t a l No ,o f R e s p o n s e s of t h e % 
T e a c h e r s T e a c h e r s (No.) 
Second Language 
F o r e i g n Language 
Second and 
F o r e i g n Language 
108 
108 
108 
87 
12 
8 0 . 6 
1 1 . 1 
8 . 3 
|(S0 
/^  
01 Q> 
en 
T5 
0-
T a b l e 1 0 : HLT a s Second o r F o r e i g n Language 
fiO't 
cn 
0 
0 
\\-\ 
if-5 
fl-3 
* . 9 
HLT As 
F i g . 1 0 : HLT as Second o r F o r e i g n Language 
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The above table shows the highest percentage of 
HLT as a second language then foreign and the lowest 
percentage i s of those teachers who teach Hindi, both 
as a second and foreign language,as i t i s a l so c l e a r 
by the diagram. The reason of . this r e s u l t , as I think 
may be, Hindi i s not only the o f f i c i a l language of India 
but i t has c e r t a i n other advantages due t o which the 
number of persons i n t e r e s t ed in learn ing Hindi i s 
overwhelming. I t i s therefore very high as compared to 
the learners of Hindi as a foreigp language. In Ipdia , 
here are many I n s t i t u t i o n s and schools which are only 
for foreigners but the percentage of foreign langxiage 
learners in India are very low, 
I a l so asked some very much re l evan t questions 
to HLT teachers , from the po in t of view of eva lua t ing the 
responses of t eachers . But, r e g r e t f u l l y , could not get 
enough data for evaluat ion of those ques t ions . For examples 
the responses of the quest ion t h a t "vrfiich i s most useful 
for HLT purpose, e i t h e r books or journals ?, are books. Most 
of the average teachers genera l ly accept the books because 
in t h e i r schools, or I n s t i t u t i o n s , the journa ls are not 
avai lable because of lack of f inanc ia l ly weak condi t ion . 
The next quest ion to the teachers In t h a t "Have 
you ever been to any other s im i l a r I n s t i t u t i o n for 
observing teacriing methods or do you jo in any ref resher 
course s p e c i a l l y for HLT. The response of t h i s quest ion 
of most of the teachers are in the negative form. Some 
of the teachers , v.'ho/^associated with Central I n s t i t u t i o n 
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are genera l ly use to go here and there and joJUi some 
ref resher courses •' on Hindi language teaching and 
a l so observes teaching methods and i t s e f fec t iveness 
in other schools and I n s t i t u t i o n , 
My other question i s that"have you attended any 
seminar/workshop on teaching methods ?" The responses of 
th i s quest ion are a l so very much s imi l a r t o the above 
ques t ions . Tha t ' s why I am not in s i t u a t i o n t o p r e d i c t any 
thing on the bases of above data , 
4 , 5 : Ideal Process of HLT; 
Itie idea l s i t u a t i o n and process of HLT as a 
second or foreign, to the beginners can be i l l u s t r a t e d 
diagrammatically in the following diagram. According to 
t h i s diagram the HLT beginners course should be of ten 
months. Theiten months time i s divided i n to three parts» 
i . e , classroom teaching theory^language Laboratory teaching 
(p rac t i ca l ) and s e l f - l e a r n i n g (revis ion or t o remember the 
l e a r n t t h i n g s ) , Itie classroom teaching, i . e , theory of 
Hindi language should be taught by i n s t r u c t i o n a l mater ia l 
such as textbooks, readers , grammars and workbooks e t c . 
The i n s t r u c t i o n a l Waterial , i s must for understanding the 
grounds of Hindi language grammar. 
The next p a r t , which shoxild be devoted for 
p r a c t i c a l c l a s s , i s for language labora tory teaching. 
As I s t a t e d e a r l i e r in second p a r t of t h i r d chapter 
t ha t language l abora to r i e s are of two types in d i f f e r e n t 
I n s t i t u t i o n s and schools, i . e , wired and wijreless. Both 
types of language l abo ra to r i e s are used for d r i l l i n g the 
- 159 -
u 
0 
<u 
c 
0 
•H 
(0 
m 
c 
0 
6 
o 
rH 
+J 
0< 
M 
0 
w 
• H 
u (0 
(0 
2 
§ 
^ 
c 
(0 
a 
•H 
u 
•0 
c 
•H 
x: 
c 
ca 
C 
•H 
C 
u 
0 
^ 
m 
•9 
1 ^ 
81 
(0 
§ 
J 
' -§ 
0 
U 
CQ 
10 
,^ 
•0 -P 
(0 
r-i 
(0 
M 
0) 
a 
S 
/ 
m 
(1) 
iH 
2 
•H 
3 
•0 
S 
•H 
S 
0 n 
u 10 -P (U 10 0) 
05 0 n 
(0 
& 0 
C O 
•H (1) 
»4£ 
\ 0) \J g 01 7 E C '-« / (0 -H 1 M 
M C 0 0 
D> Ut +> -P 0 (0 2 p 
U flj < H 
0) 
u 
c 
0) 
^—^ iH 
M -^ 
X 
C M 
0 
^ \ 
»0 > 
n 
\ 
\ 
' 
C 
H 
H 
•H 
~ U 
0) 
> n 
0 
u 
<u 
L 
\ 
X 
0 
0 
•p-S 
X (0 
13 
iB 
0) 0) M 
H a; 0 
•3 
•H 
i^ 
^ 
1 
(0 
c 0 
H 
•p 
0 
:3 
CQ 
c 
H 
J 
> 
c +» / (U <0 
CO O4 
c 
0 
(0 
-H 
§ ^ 
u 0< 
\ / 
•H 
•0 
X 
c 0 
0 
c 
•0 
c 
•H 
X 
iH 
10 
M 
0) 
c 
(U 
0 
k t 
H 
i j 
X 
M 
0 
*4 
D 
to 
CQ 
a> 8 
i< 
Oi 
(1) 
CO 
^ 
0 (J 
2 
v 
c 
c 
-H 
tJ 
H 
• 
CM 
- 160 -
various types of exerc ises and s e t pa t t e rns of sentence 
s t ruc tu re s which are frequently in p rac t i ce for general 
us«. D r i l l i n g includes the pronunciat ion of sentence 
pat terns* conversa t ional exe rc i se s and deals the general 
Hindi, the most important p a r t of Hindi language i . e . the 
grammatical view. Another e s s e n t i a l p a r t of HLT p r a c t i c a l 
c lass should be the general use of the language, which 
covers the functional view of Hindi. On the bas i s of 
experience, programmed lea rn ing i . e . a u t o - t u t o r , l ingua-
records and record c a s s e t t e s e t s . I t i s ther.notional 
process , which covers both p a r t s of HLT, i . e . grammatical 
p a r t and a l so functional p a r t of the Hindi language, 
t h i s type of process should be poss ib le only in t ha t 
s i t u a t i o n when Hindi language teachers use both grammar-
t r a n s l a t i o n and audio- l ingual method of language teaching. 
Those Hindi language teachers , who follow t h i s process , 
must achieve the success over Hindi teaching and s tudents 
wi l l a l so have sound knowledge for b e t t e r use of Hindi 
language. 
4 . 6 : Conclusion; 
There are various methods for HLT in use a t 
d i f f e r en t Hindi teaching I n s t i t u t i o n s and schools . Even 
a t present the G-T method for HLT i s in p r a c t i c e in most 
of the schools and Ins t i tu t icwis , Audio-lingual method i s 
a lso in use in some lilodern schools and I n s t i t u t i o n . 
Besides these , other methods such as d i r e c t method, 
reading method, cognit ive code method and combinations of 
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these methods are a lso in p r a c t i c e . Most of the Hindi 
language teachers use combinations of the methods 
because these are very useful and e f fec t ive in comparison 
with using any method i nd iv idua l l y . I t i s a l s o evident 
from our s t a t i s t i c a l ana lys i s of the ava i lab le da t a . We 
note i t i s p r a c t i c a l l y t rue t h a t aud io - l ingua l ly taught 
s tudents were superior to the t r a d i t i o n a l l y taught s tudents 
in l i s t e n i n g comprehension and ppeaking but i n f e r i o r to 
them in reading and wr i t i ng . I t would seem therefore t h a t 
the primacy of speech i s b e s t j u s t i f i e d as an assumption 
when spoken s k i l l s are the primary goals of i n s t r u c t i o n . 
S t i l l we can make hvimble suggestions t o improve 
fur ther v^ere the teaching i s a l ready good and make 
s u b s t a n t i a l difference where teaching i s not upto mark. 
The design of syl labus i s a task about which, 
much has been wr i t ten , e s p e c i a l l y in two respec t s* 
Selec t ion and g r a d i n g , i . e , , the choice of items to be 
included and the ordering of these items in a p a r t i c u l a r 
sequence. I t should be graded in such a way tha t one 
s tep could automatical ly prepare a background for and 
lead to the next one. The syl labus for HLT as a second or 
foreign language being used are l i n g u i s t i c , s i t u a t i o n a l 
and semantic s y l l a b i i . 
N6w developments in sy l labus cons t ruc t ion are 
having the e f f e c t of con t r ibu t ing to HLT some ins igh t s 
a lso from psychol inguis t ics and s o c i o l i n g u i s t i c s . 
According to needs of the time the syl labus should be 
revised cons tan t ly . 
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The syllabus should be designed in such a way that 
after completing Hindi course/ the beginners have a fair 
working knowledge of Hindi language, i . e . the students 
will acquire the following language s k i l l s j 
1, acquintance with the basic s t ructural pat terns of Hindi; 
a l l fundamental grammatical devoices of Hindi and about 
2000 basic Hindi words. 
2, ab i l i ty to understand simple s tor ies descripticxis, 
conversations, speeches e t c , 
3, ab i l i ty to express orally in day-to-day s i tuat ions like 
market, hospital posljoffice e t c . 
4, ab i l i ty to read and understand Hindi,written in simple 
language, 
5, abi l i ty to write simple Hindi. 
Ihe teaching material need to be r e a l i s t i c 
capable of being used by the teachers and students* The 
teaching material should be cheap enough to be available; 
relavant: to par t icular point in the learner ' s progress, 
to his aims; interest ings on varied on topics of in teres t 
to the learner, in te l lec tua l ly satisf«ying; encouraging; 
having the quali ty of making the learner feel he i s ir.aking 
progress. 
The general effectiveness of HLT is heavily 
dependent on the nature and qual i ty of the training which 
teachers undergo before entering their professions. There 
are various types of teacher t ra ining coxorses according to 
their aims. As far as possible, trained, experienced and 
sincere, Hindi native teacher should be assigned the 
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teacning of elementary c l a s ses and such teachers shoxild 
enjoy equal s t a t u s as t o the secondary school Hindi 
t eachers . By t h i s process , the establ ishment would provide 
proper encouragement, s t a t u s and moral support to the 
te ache r s , 
The Hindi t r a i n i n g I n s t i t u t e s should be reor ien ted 
t rends 
in the l i g h t of modern,/and techniques in teaching- learning 
and t e s t i n g Hindi as a second or foreign language. Provision 
t o every Hindi teacher should be made for the t r a i n i n g of not 
only the psychopedagogical aspect of language but a l so for 
the science of elements of language, desc r ip t ive l i n g u i s t i c s 
as v-ell as the techniques of evaluat ion procedures . The 
Union Government should e s t a b l i s h more branches of cen t r a l 
I n s t i t u t e of Hindi in the non-Hindi speaKing s t a t e s poss ibly 
in each s t a t e and a lso in foreign coun t r i e s , for the 
t r a i n i n g of b e t t e r teaching personnel and researches in 
Hindiin r e l a t i o n s t o the regional and other foreign languages. 
These I n s t i t u t i o n s should be equipped with the modern 
techniques in psycho l ingu i s t i c s , education and evaluat ion 
which are necessary for the teaching as a second or foreign 
language. 
Those teachers who are already t ra ined and have 
good experience of teaching should a l so Join t r a i n i n g camps^ 
ref resher courses , workshops, seminars for in seirvice teaching 
personnels , t h a t should be organized to solve the classroom 
teaching problems. 
Re la t ive ly more time should be given t o ora l 
p rac t ice and adequate time should be devoted t o the use of 
language labora tory , and pronunciat ion d r i l l s . I t c rea tes 
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an e f fec t ive environment of Hindi during classroom s i t u a t i o n s , 
Every Hindi teacher teaching Hindi as a foreign 
language should teach more or l ess same form of the standard 
Hindi, As such spec ia l programme should be arranged for 
Hindi teachers possessing d i f f e r e n t mother tongues /d ia lec t s 
eg, Bhojpuri, Braj , Bundeli, Marwari e t c , or sub-d ia lec t s 
of Hindi language. 
Recorded/tape lessons should be prepared in the 
voice of standard nat ive language speakers . 
Thus, we can conclude t h a t though in some of the 
b e t t e r I n s t i t u t i o n s the teaching i s done with methods which 
are qui te modern and e f f e c t i v e , i t w i l l be b e t t e r 
i f the teachers , or, preferably , the adminis t ra t ive agencies 
r;eep c lose r contacts with researchers in l i n g u i s t i c s , educa-
t i ona l and psychological f i e l d s , to update and ref resh the 
teachers for the regenerat ion of enthusiasm as wel l as for 
updating t h e i r information about the methods. 
The four types of consumers are very important in 
the f i e ld of foreign language teaching resea rch . The consumers 
are teachers , t e a c h e r - t r a i n e r s , educat ional po l i cy makers 
and authors of i n s t ruc t i ona l m a t e r i a l s . The g rea t problem 
for researchers i s t h a t , there i s no communication between 
the researchers and the consvjners of research, i , e . how i s 
the researcher going to cimmunicate with the consumer of h i s 
research . The one way of communicating the new p o l i c i e s and 
p r inc ip le s upto the teachers i s t h a t some agents of educat ional 
policy should be appointed. There must be some meetings among 
the consumers. The agents should a lso consider the modern 
psychological theor ies of language teaching, i , e , the 
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axidio-lingual theory and cognit ive-code lea rn ing theory. 
I t can be concluded t h a t though granunar-translation method 
seems to have an edge over the axxaio-lingual method^ the 
r e s u l t s based on co l lec ted data do not afford any subs t an t i a l 
advantage of one method over the o ther . I t can a lso be 
concluded, a f t e r analysing and eva lua t ing the avai lable data 
t ha t the audio- l ingual group was s i g n i f i c a n t l y b e t t e r in 
l i s t en ing and speaking and i s not far behind the t r a d i t i o n a l 
group in reading and w r i t i n g . 
No wonder tha t both, t r a d i t i o n a l l y used grammar-
t r ans l a t ion and modem audio- l ingual methods are used 
frequently, and WcAeec^  a combination of both i s bes t for 
Hindi language teaching. 
A P P E N D I X 
Appendix NO, 1 
III1\:DI ^/V.GUAGE rEACx-iING I^ ETHODS AND THEIR EFFECTIVENESS 
PART A 
1 . Name 
2 . Qual i f i ca t ion 
3. Is Training in Hindi 
Language 
;• . Des igna t ion 
5, iuxperience 
a) Teaching 
b) i^.eaearch 
Miss Rachna Bhatia 
Deprtment of Linguistics, 
Aligarh Muslim university, 
Aligarh 
class / Category 
PART 3 
1. Are you t e a c h i n g Hindi language as a: (Please t i c k ) 
a) Second Language ( ) 
b) - 'oreign Language ( ) 
2 . 'Which p a r t i c u l a r metnod do you follow in the c l a s s (please t i c k ) 
a) Jra. 'nmar-Translat ion Method 
b) Reading Method 
c) D i r e c t Method 
d) Audio- l ingua l Method 
e) Combination of any of the two 
( i) a a b 
( i i ) a Si c 
( i i i ) D i: c 
(iv) a Sc c 
(v) b i d 
(v i ; c c< c 
( 
f / .jny o t h e r ( ) 
g) All of the above ( ) 
3 . Do you t h i n k t h a t Grammar-Translation method for language 
t e a c h i n g i s e f f e c t i v e 
a) S t rong ly agree ( ) 
o] .-^gree ( ) 
c) Meither agree nor d i s a g r e e ( ) 
c) Disagree ( ) 
e) S t r o n g l y d i s a g r e e { ) 
4 . Do you t h i n k t h a t Audio-Lingual method for c l a s s room 
language t e a c h i n g i s e f f e c t i v e : 
a) S t r o n g l y agree ( ) 
o) Agree ( ) 
c) Ne i t he r agree nor d i s a g r e e ( ) 
d) L i sag ree ( ) 
e) S t r o n g l y d i s a g r e e ( ) 
5. Lo you f ind any p a r t i c u l a r method of t e a c h i n g e s p e c i a l l y 
e f f e c t i v e . I f ye s , p l e a s e w r i t e which method ? 
1. ( ) 
2 . 
6. I t i s the b e s t method because 
7 . '..hat a re the main componetits of your method and in what 
way do you p r a c t i c e i t ? 
8. Do you t h i n k your method of t e a c h i n g i s e f f e c t i v e ? I f so 
hov; ? P lease i n d i c a t e be low: 
cj On the b a s i s of the r e s u l t ( ) 
b) On the b a s i s of response ( ) 
- I l l -
c) On the b a s i s of g e n e r a l c o n v e r s a t i o n 
d) Any o t h e r 
9. Is t h e r e any base m a t e r i a l ? 
a) Text book 
b) Exe rc i s e work book 
c) Supplementary 
d) Any other (kindly mention^ 
10. How much time is given 
a) Per week 
b) Tota l hours in the course (approximately) 
11 . P lease enumerate the language s k i l l s i . e . r e ad ing , w r i t i n g 
speak ing , u n d e r s t a n d i n g e t c . in o rder of p r e f e r e n c e . 
a) 
b) 
c) 
d) 
12. Do you take he lp of any a u d i o - v i s u a l a i d e (Please t i c k ) 
a; ye s 
u) No 
( ) 
( ) 
13, If the ansv;er t o the q u e s t i o n No, 10 i s y e s , which of the 
fo l lowing a u d i o - v i s u a l a id do you use ? 
a) Picture/iModel 
b) Film S t r i p s 
c) Language Laboratory 
d) Radio 
e) Slides 
f) Transperency 
g) Any other ( ) 
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14 . Do you r e a d any b o o k s / j o u r n a l s on Language ' r e a c h i n g ? 
I f yeS/ p l e a s e v / r i t e t h e n a m e s , 
1 . 
2 . 
3 . 
4 . 
1 5 . Which i s the most u s e f u l b o o k / j o u r n a l s ? 
1 6 . Have you e v e r been t o any o t h e r s i m i l a r i n s t i t u t e for 
o b s e r v i n g t e a c h i n g methods ? P l e a s e v ; r i t e name 
1 . 
7 . .;rive you a t t e n d e d any r e f r e s h e r c o u r s e on t e a c h i n g method; 
1 ri c, i c d t e i^  e 1 ov/ 
S e m i n a r / vj 'orkshop/ s h o r t - t e r m I n s t i t u t e P l a c e D u r a t i o n 
1 . 
l o . ' ..hat t e c n n i q u e s and d e v i c e s do you a d o p t t o p u t y o u r 
..eur.od in p r a c t i c e e f f e c t i v e l y ? 
19 . _o you f e e l any c o n c i t r a i n t s i n i m p l e m e n t i n g t h e metliod of 
t e a c n i n g ? 
a) Economic ( ) 
b ) s o c i a l { ) 
c ) A d m i n i s t r a t i v e ( ) 
c.) i s y c n o l o g i c a l ( ) 
t V -
e) Financial ( ) 
f) Any other ( ) 
20. Please give d e t a i l s of the spec i f i c c o n s t r a i n t / 
c o n s t r a i n t s . 
21. What i s the system of t e s t i n g and eva lua t ing the 
Learner ' s achievement. 
22. Vihich method you use in the ciassroom teaching and what 
i s your r e s u l t ? 
2 3. Any important information v/ould you liJce to rxnt ion ? 
Signature 
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Appendix No. 2 
Hindi lessons broadcast from non-Hindi s t a t i o n s 
S t a t i o n 
Vi j ayav;aaa 
Anniadaoad/ 
Raj k o t 
3 an g l o re 
C a l c u t t a 
poona 
L'harv/ar 
j i ' o n a t i 
C u t t a c k 
Pan j ab 
Imphal 
T r ivend rum 
Hyderabad 
Date from 
which Hindi 
l e s s o n s 
s t a r t e d 
8 . 5 . 6 6 
1 2 . 4 . 7 0 
7 . 7 . 6 9 
3 0 . 6 . 6 9 
2 . 6 . 6 9 
1 3 . 6 . 6 9 
1 6 . 2 . 6 9 
1 . 4 . 7 0 
A p r i l , 66 
8 . 5 . 6 6 
1 . 4 . 7 0 
( i ) No. c )f s e r i e s 
b r o a d c a s t t i l l 
now and 
( i i ) No, of l e s s o n s 
s e r i e s 
( i ) 15 
( i i ) 75 
( i ) Sc ( i i ) n o t 
each 
g i v e n 
257 l e s s o n s b r o a d c a s t 
d u r i n g 1969 . Th B s e r i e s 
of l e s s o n s p lanned 
1969 was 
3 1 . 1 0 . 6 9 
( i ) 19 
( i i ) 10 
( i ) 27 
( i i ) 5 
( i ) 13 
( i i ) 12 
( i ) 1 
( i i ) 232 
( i ) 2 
( i i ) 1 s t 
2nd 
(i) a 
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Pearson 's c o r r e l a t i o n C a l c u l a t i o n 
Pearson 'r £_xy - Cx, Cy. 
o- X . (T- y 
N 
- ( M X - AMx) (My - AMy) 
£x2 - (cx) i / / i Y'^ - (Cy)^  
N m N 
Y ^ " ( 4 . 1 1 - 4) ( 3 . 0 5 - 3) 
J]_ - (.11)2 / J 6 _ ^ . (.05)2 
108 . / 108 
= . 3 8 - . 0 0 
.74 
= . 5 1 Ans. 
.51 i s the value of Pearson's c o r r e l a t i o n 
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Appendix No. 4 
Trtie a a l c u l a t i o n of ' t * v a l u e 
1^ - "h 
N^ + N2 -2 
4.11 - 3.05 
In + 86 
jl08 + 108 - 2 
^1 -^  ^2 
^1 ^2 
108 + 108 
108 X 108 
= 1 .06 
.12 
= 8.83 
Degree of 
Freedom = (N^ - 1) + (N2 - 1) 
= (108 - 1) + (108 - 1) 
= 107 + 107 
= 2 1 4 . 
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